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MOHiE TEi'ji mam.m iii ouimiouiui iJEVELOBm 
WOHKSIIOP nsroET 


MOKGEOUKD 

^ . The implemenljatloii of the ilew Elementary School Ourrloulum 
(keSC) whioh will take effect heginnlng from sohool year 19S3-84- 
has given rise to a need to organize Regional Curriculum Coordi»« 
nating Units to develop support instructional materials for the 
RESO. 

« 

In answer to this need, the UMESCO Regional Office for 
Education in Asia and the Paoifio granted the request of the 
IvUnistry of Education and Culture (liflEO) for the services of a 
llobile Team Training in Ourrioulum nevelopment under the Punds-in- 
Trust Agreement between UNUSOO and the government of tTapant The 
project was organized to assist Member States in enhancing the 
capacities for innovations in ourrloulum development in Asia by: 

a« holding an in-oountry vyorkshop for training a 
torps of persons, using the services of its 
»wn educators and rosouroe persons from other 
AEDID oountriesf and 

b* benefittlng from the experiences and expertise 
of other countries in two ways: ene, through 
visits by three naticmls to two or three ether 
countries to study their projects and hold dis- 
oussione with educational innovators in these 

4 

oountriesj and two, through involvement of two 
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roaouroo persons to bo appointed, froa other 
Oouatrlee to supplement the faculty of the 
In-ootintry workshop* 

To meet the oforeneutloned ooiardtneaat, the Hiilippine Mobile 
lean Training of five key perecais (a training director, two faovilty 
raenbers, and two resource persons) involved in cuirioulun develop*- 
ment was organized to visit and study the experienooe of other 
countries, study their projeoto ond hold discussifsis with educa¬ 
tional innovators in these countries* Two faculty menbera visited 
Australia, New Zealand ond Indonesia* The Training Mrootor and 
two resource parsons from Japan and New Zealand visited Japan and 
Korea. 

After the visits the Mobile lean Training in Cijrriouluii 
Development was conducted at Bunot DEjke Eesort, San Pablo City, 
Philippines from February 15 to March 1982* 

II, OBJI'ICTIVBS OP TliE TEAIiaNG \/OEKSHOP 

The training workshop aimed to equip and enrich oODpetenolos 
of eohool personnel vdth knowledge and skills in new educational, 
techniques In inatruotional materials development and evaluation, 
Towards the attainment of this goal, varied activities were planned 
and oarried out. During the three weeks' training, partioipants 
were expected to: 

1* review the principles and processes c£ developing 
instructional materials and teaching guides in the 
different subject areas? 
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2, develop guidelines for developing instruc-tional 
nateidols and teaching guides; 

3, develop sanple dnslaructioiiml mterlols and teacliing 
guides in Ulipino, Englislij Mathenatios and Oivlos 
and OultvirG for Grades I and H; and 

4» develop guidelines for evnluation of Instructional 
mterials and teaching guides. 

Ill, OOICPOSITIOF MD OllG/JJIZATIOIT^ 

Twenty-five delegatesj 2 faculty neribers, 2 resource personsj 
nine secretariat nenhera and a Training IDlreotor conposed the 
training workshop. Of the twenty-five delegates, 15 cone fron 
the 13 regions of the oountiry, and 10 fron the Bureau of 
Elenentory Education, The regional delegates were regional 
supervisors In different suh^eot areas while the HBE delegates 
were educational researohers, a teaching aid specialist, and 
a principal on detail, IVUss ihiltaA. Son Jum, Id vision 
English Supervisor of the Division of Bizol, and Bcof, Gloria 7, 
Baylon, Ohairmn, Pillplno liingulstios of the Ehllippine 
Norml College, served as faculty nei±ers, Eesouroe persons 
fron the Ministry of Education and Culture and fron the 
Philippine IToma.1 College also provided needed infomaticn and 
training relevant to the ohjeotives of the training-workshop. 

To effect a smooth flow of workshop activities, a Qenearel 
Conference Chairman, Oo-Ohairnan and two mppcrteurs were 
elected, Edss Xenia Bedel, General Education Supervisor II 
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of negion VI, wao elected General Conference ChalroDni while_ 

I.Irg» Lourdes Monteagudo of ilegion XI was elected 0o-0hairr.inn* 

Dr, Soledad G, Agner, General Education Supervisor II of 
Region VEII, end lEso Teresito Diaz, General Education Supeirvisor 
II of Region V, wore elected llapporteur and Assistant Rapporteur, 
respectively. 

During the first week of the training-workshop, conference 
facilitators were chosen fron anong the BEE delegates* 

Participants were organized into four working groups in 
order to design prototype supplementary roterinls in the four 
subjects of the llew Elei-ientary School Curriculum (llESO), namely: 
(a) Pilipino, (b) English, (c) Ilathematios, and (d) Civics and 
Culture. 

Members of the UHCJCO Mobile Beam namely: Dr. Pablo E* 
Ratividad, Itr. John IT, Gooc, and Hr, ICoji Kato, IttLsa Gloria E* 
Baylon and Idiaa Anita A, San Juan shared their expertise on 
ourriculun materials preparation with the participants, Poremost, 
the Training Director and Chief of the Curriculum Development 
Division of Ministry of Education and Culture, Manila, Dr* Pablo 
E, Ratividad, also a member of the URESCO Mobile Team, steered 
the training workshop to attain set objectives. 
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IV. THE OTENIN& EROGIIAM 

The trainine-\7orkahop v/cis fomnlly opened with a lively 
Opening Progran which started at 3s00 in the afternoon of Monday} 
Eebruory 15> 1902, Tho participtmts song the Philippine National 
Anthen led by Mss Eaquel A, Voile, Senior EducatiDnal Piesenroher 
of the Currlculm Developnant Division, IffiO, Manila, This ms 
followed by a doxology rendered by Mrs, Zoraida N, Ifagslno, n 
teacher of the Division of City Schools, San Pablo City, 

Dr. Pablo E, Natividad, Chief of the Curricvilun Developnent 
Division of the Bureau of liletiGntary Education, MEC, Manila and 
Director of the training-workshop gave the opening renorks. 

Dr, Natividad pointed out that the training-workshop is in 
response to the need to prepare support naterials which will 
supplenent existing ourriculun naterials in Grades I and II in 
English, Pilipino and ththemtics in order to mfce then relevant 
to the New Elenentory Sohool Currioulun (HESO), Dr, Natividad 
also congratulated the delegates to the training-workshop, 
saying they were foartunate in have been sent to a unique in-« 
service training in vAiloh such inportant and far-reaohlng decisions 
would be mde. 

Miss Angellta Pulgado, City Sohools Superintendent of 

San Pablo City, welcotied the delegates to the beautiful City of 

Seven Lakes, Mr, Apollnario fating of tlie UNESCO National 

Oormisslcaa of the Pliilipplnes gave the inspirational talk. He 

assured the participants that UNESCO-with its available funds Is 
a partner in eduoational developnent. 




V/ORKSHOP IHPtJTS CBaflio Ideas Generated) 


In the first plenary session, Br» Pahlo E, WatirLdad, 

Chief of the Ourriculun Developnent Division and Director of the 

training-worlcshop, discussed two significant prograns of the 

Bureau of Elenentary Education for developnentt The Progran for 

Oonprehensive Educational Developnent (FROOEBD) and the Progran 

for Decentralized Educational Developnent (PRODED), He also 

* * 1 ' 

discussed the background, scope, thrust, learning areas, and 
inplenentation schedule of the Hew Elenentary School Currioulun 
(NESO), He said the HESO is a response to the need for a rofom 
in the oiirrioulun to achieve the nission of elenentary education 
which is the general education of a child as a hunan person, as 
e, citizen, and as a productive agent* The thrust of the HESO is 

f 

.intellectual growth through vMch hunan, oivie, econonio and 
oultviral developnent is enhanced* Dr. Hatividad explained that 
there are only four leoming areas in Grades I and II, six in 
Grades III and IV, and seven in Grades V and VI, The HESC will 
be inplenented in Grade I in June 1905, Grade II, June 1904* Grade 
III, Jme 1905, Grade IV, Jvme 1986, Grade V, June 1907, and 
Grade VI, June 1987* 

The keynote speech delivered on the second day of the 
training workshop by Dr, Juanita S, Guerrero, Assistant Director 
of the Bureau of Elenentary Education, centered on the principles 
of equity and efficiency in education* Jh?* Guerrero pointed out 
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that It is the IIinistry*s desire to have Eegional Ouxrioulua 
■units wfliich will ensure regional differentiation over nationally - 
developed instruotionol nateriale* Dr,, Guerrero also said that 
we should develop procees-orlented individuals vdio oan get 
involved, relate thenselves to others and who can nake intelligent 
decisions. Being involved, relating oneself to others and deciding 
intelligently are three skills which should be developed in 
addition to the 3 k’S} Guerrero said. 

In his talk Qn"Preparatlon of Instructional Llaterials and 
3?eaChing Guides: the New Zealand Rxiperienoe", Mr, John N, Coac, 
Direotoj;^ Cinrioulun Developoent Division, Departnent of Education, 
V/ellington, New Zealand, described the developoent and revision 
of a series of reajders for teaching reading In New Zealand junior 
classes. He enphasized that instruotional naterials should be 
extrenely interesting to children, not too difficult, aimed at 
nastery learning, and should be flexible, Mr# Cox also nentioned 
their special self-learning progran colled Early Reading In-Service 
ooursB (eric) which calls for the establishment of special ERIC 
centers and the setting up ^ workshops for writers, Mr, Kojl 
Kato, Cuiriculun Specialist, NIEll, Tokyo, Japan, shared his 
experiences in making instructional materials in Japan, He dis- 
Quaeed seven models for unit planning, the oonponents of instruc¬ 
tional naterials, types of learning activities and problems in 
making and using instructional mterials, Mr, Kato said that 
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the flow of leaxnijag i» the different laodels includes class-size 
group Instruotian* individualized learning, assessnent of learning 
tasks but the number and sequencing of these activities depend, 
on the kind of Instruction and on the charooteristics of 
learning* 

f t 

In the second plenary session. Miss dnita A* San Juanf 
Division English Supervisor for Hlzal, discussed the problens net 
by the teachers in the use of instructional naterials and teaching 
guides which are the following! (a) long and difficult seleotiona; 
(b) too many objectives for a day*B lesson; (o) no naterials/ 
exercises to develop certain skills found in the EDO; (e) lack of 
suggested play and gone activities to tsake teaohing-leasaiing real 
and meaningful; (f) not enou^ oopies of the naterials for the 
pupils; (g) teachers have no baiokgrotaid infomation on structures; 
(h) absence of a teaching guide to go with pupil*6 text and (i) not 
enough illustrations, Eron thesd problems, iuplioations were 
drawn for teachers and curriculum developers* 

A oomprehensivQ discussion on "OivlOB and Culture; Its Ooia- 
ponents" was given by Dr, Eaolta Andres, OIC, Social Studies Center* 
She Identified the objectives and expectancies lor Civics and 
Culture, She stressed that Civics and Cviltwe shoiild be taken ns 

i 

a package deal - as a totality, that CStvios is the integrating 
discipline and therefore should be the backbone or focus while the 
other components for Culture wliioh are Ifiusio, Art and Tbysical 
Education are eotiplenentary disciplines. They should cone in 
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naturally and whenever feasible or possible in the fom of activi¬ 
ties that supplenent/enrioh lessons in Civice, They should serve as 
vehicles for teaching Civics, 

Dr, Loreto Clprisi Chaimani Ilusic Specialization of the IWO 
Graduate School, T/bs, Anastacia l^si, Division Physical Education 
Supervisor of the City SbhoolSj Itoiila and lILss Alvenia Palu-ay, 
Educational Eesearoher II, ODD, BEB talked on the possible ways of 
successfully integrating lluaioPhysical Education and Art res¬ 
pectively in Civics and Cultxire, 

Dr. Edilberto P, Dagot, President, Philippine Nornal College 
gave an enlightening discussion on the principles and prooesfses 
of instructional materials development* He pointed out that the 
rationale deterndnes the development of materials and that in 
materLals development, the average leomer should be conceptualized. 
He also shared with the group the following pointers vdiich should 
be considered in materials development: (l) the leaitier^s range of 
experiences; (2) new emerging social patterns; ( 5 ) levels of 
difficulty, and (a) a tine frame. He stressed that supplementary 
materials for practice and/or enrichment activities covild be 
designed in the form of skills teqcbs, workbooks, charts, flash 
cards, pictvire serj.es, games, etc* 

Integrating humanism and sense of nationhood in instructional 
materials was discussed,by Mcs, Delilah T, Villa, Senior Educational 
Eesearoher, CDD, BEE, She gave a conceptual framework and guide¬ 
lines for integrating humanism and a sense of nationhood in English, 
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PUipino and Mathetjatioai The doutent of selections and story 
problensj she said^ mat be derived from the shared system of 
beliefs. She further stressed that only those belief statements 
that would lend themselves very easily and naturally to the deve¬ 
lopment of the skill shovild be chosen. 

Professor Gloria V, Baylon, Chairman, Pilipino Linguistic, 

PNC, discussed evaluation of instructional materials and teaching 
guides, Qio gave the group samples of evaluation forma for text- 
boolOB and teaching guides. 

After the group sessions^ each group presented sample 
evaluation sheets and guidelines for evaluating instructional 
materials ^d teaoliing guides. Based on feedback, the forms were 
revised and finalized. The revised evaluation sheets for English, 
Pilipino, I^athematics and Civics and Culture are found in the 
Appendices, 

The partloipants were oriented on the use of the writing 
briefs. It was explained that the writing brief is a guide viaXoii 
contains the speoifloationo neoeaaory for the preparation of 
instructional materials. It oontoins the oosqpetencies, belief state¬ 
ments for infusion, illustrative content, strategies, evalmtion, 
vocabulary and writing specifications for the textbook, teacher* s 
manual and other support materials. It was also stressed that 
the Mlniinum Learning Competencies (mc) found in the writing briefs 
were derived from the Elementary Learning Continuum using the 
following oriteria! (l) relevance! ( 2 ) functionality} 
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(5) appropriateness to level of umtrarity; (4) sequential arronge- 
ment; and (5) subjective judgment* These MLC's are the basic skills 
which are intended to be mstered lOQ?^ by lOQ^ of the learners in 
a olass^ 

Mr, Ballegui Ma^oiabayan, OIC, Training and Evaluationi TBS, 
presented throu^ the filn, "Aklat Para Sa ILahat,’' the activities 
and accomplishnents of the Textbook Board Secretariat (tbS), The 
Secretariat reports that it has distributed some thirty million 
copies of textbooks and teacher’s mnuals, trained 250,000 
teachers and administrators on the effective use of the teaching 
materials, constructed 54 warehouses all over the country and 
prepared as well as adniniatered teats to measure the impact of 
the materials on pupil’s aohievement. 

In her talk delivered during the training workshop. 

Dr, Minda C, Sutaria, Director of the Bureau of Elementary Educa¬ 
tion, pointed out that the infusion of humanism and a sense of 
nationhood in the curriculum is premised on the belief that man 
is improvable and that what is good now can be made better and viiiat 
is better can be made best* However, Dr, Sutaria cautioned the 
participants against "abusing" the use of belief statements in the 
classroom such that children will be talking about nothing hut 
beliefs, "That would be lamentable," the Director said. She also 
said that there should be a distinction between fact and belief* 

The statement, "Everyone needs food," for instance, ie not a belief, 
but a fact, A belief has something to do with the terminal outcome 
and is on a higher structure/Level in the cognitive development of man* 




Dr, Satnria said further tliat we should disabvise ourselves of 
the idea that a belief can be developed with <^y one leseon, 

V/hat may be infused in a lesson or lessons are supportixic ideas 
which contribute towards the development of certain beliefs* 

These supporting ideas serve as the building bloclcs which will 
lead to belief development, valuing and, finally, action or 
behavior. 

Regarding the infusion of the sense of humanity in actual 
teaching, Dr, J3utciria said that infusion should not be forced,and 
may effectively come in through teachers' remarks suid praises. 
Through teachers' remarks children should be made to realize that 
they can perform a task, that they are improvable and that their 
present performance is bettor than their last performnnoe, Oliildren' 
ego should be strengthened but not to the extent that their behavior 
is detrimental to the group. The c’lild should serve not only him¬ 
self but also others in a gradually enlarging community. 

Dr, Sutaria also gave oome guideposts in the development of 
teaching manuals and other cxuriculum materials: 

1, Grade I is a crucial stage and Grade I 
children are highly inpreseionistio. Therefore, 
materials ^tended for them should be highly enjoyable, 
deli^tful, interesting and edifying, 

2, Curriculum viiriters should not kill or curtail 

infancy by preparing materials that ore oppressive to 

children. These Grades I and II children will never be 
young again. 
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3« Everytime writers prepare or validate instruc¬ 
tional materials for children they should momentarily trans¬ 
port themselves to the time when they were yeung and recall 
the things they found deli^tful and infuse these in the 
material^. 

Dr. Norma Abracia, Assistant Superintendent of Caloocar City, 
discussed the rationale of Civics and Culture and the development 
of a sense of nationhood. According to her this development has 
the follewing stages: 

Belief-> value-faction (behavior) 

Belief, therefore, is only a means to develop behavior. 

In between belief and behavior is valuing. Dr, Abracia said 
there are two ways of developing values through the curriculum. 

One is through the support materials for pupils* use and the other 
is through teacher's strategies. Support naterials for pupils* use 
Include (a) stories, (b) mottoes, (c) rhymes, (d) story problems, 

(e) pictures, (f) games, (g) dialogs, etc. and teacher's stra¬ 
tegies include (a) remarks, (b) rituals, (c) field trips, (d) teacher 
model, and (e) other activities. 

In his brief remarks on the evaluation of instruction, Mr. 

John N. Cox, Director, Curriculum Development, Department of Educa¬ 
tion, New Zealard, said that grade one children need not be evaluated 
formally. However, there should be continuous and careful observa¬ 
tion and monitoring of pupil's progress in order to determine 
whether they are learning or not. Talking to selected children and 




carefully roting their written responses may prove helpful in 
checking pupils' progress and this is already a kind of evaluation. He 
recommended the use of a check list as a means of providing 
a more comprehensive assessment of achievement, Mr, CoX also 
maintained that it is not necessary that we evaluate every time 
we teach. 

Mr. KojiKato, Curriculum Specialist, MIER, Tokyo, Japan, 
also gave a brief discussion about the evaluation of instruction. 

He said that evaluation has four dimensions (curriculum, teaching, 
thought process and leaminR outcomes) and is not always determined 
by the behavioral objective set prior to teaching. Mr, Rato also 
said that of the two sets of data needed in evaluation, name^y*^ 
the formal and the informal data, the latter is more powerful. 

The conprehensive evaluation system on the set of formative and 
suramative assessment for a unit or semester is necessary than the e 
evaluation measures for individual lessons. 

VI. WORKSHOP OUTPUT 

In the plenary sessions, basic ideas were generated rele¬ 
vant to the preparation of instructional support materials and 
teaching guides with the infusion of humanism and a sense of 
nationhood in comformity with the Ifew Elementary School Curri¬ 


culum. 




The participants shared ideas, experiences, needs and 
problems in infusing humanism, and a sense of nationhood in the 
instructional support materials* These interaction brou^t to the 
surface knowledges, skills and attitudes in English, Pilipino and 
Mathematics vdiich are believed to be not well develojped among our 
elementary school children*. 

The participants were organized into four groups - English, 
Pilipino, Mathematics and Civics and Culture and were given a 
number of •'task * "bo do,- The first group output was a worksheet 
showing the infusion of himaanism and a sense cf nationhood^ The 
second group output was a guideline for e'valuating tho toao?:c>r>s 
manual and pupil’s text*. The tliird group.output was an evaluation 
sheet for support instructional matorinls*, 

The participants in English, Pilipino and Mathema-f/'l'js groups 
prepared prototype support instructional materials and teaching 
guides to answer identified needs and problems in -their rospecti-ve 
subject areas while the Cl-vios and Cul-ture group broke dovci -the 
major beliefs related to humanism and a sense o-P nnt^.onliood into 
supporting ideas that woxfLd gradually lead to tho d-rvolopmont of 
these beliefs. The latter also prepared sample lefisons. 

The indi-Tidual participants prepared a plan of action for the 
holding of a training workshop on ins-truotional materials prepa¬ 
ration for Crades I and II ooverin ,'5 the following points; 

1* Schedule cf Heglonal Training (venue and dates) 

Tentatl-ve schedule of acti-vities 
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3, Composition of the Regional Curriculum Development 
Units 

4* Progress reports in relation to materials development 

m, SOOIAIIZING ACTIVI'-PIEG 

The three-week workshop wns not all work for the partici¬ 
pants, Socializing activities which generated a lot of sharingj 
love and a feeling of oneness opened each day's activities. 

These socializing activities lasted for about twenty nimvteo and 
often started with a prayer followed by physical fitno'rs ercoroisesj 
songs and games. 

The v/orkshop also featuretvra evening socials,. ; jj first 
evening social was held on February 15} the opening day, .''.lo 
second was held on Jlarch 4> two days before the clocing pr.igram. 
The two evening socials made the participants feel y-'-'-Z 
as they participated in fun-filled socializinc vi 

Vin, THE CLOSING EROGRAM 

Pour representatives, one each fro:'' ,e '■'j, 

English, Pillpino, Civics and CTfLtim?e group's 

impressions of the three-week workshop., They ut-irc u.if-.r'■aj'Xis in 
praising the management for the choice of 'ren'-iej erpor-'.enoes and 
skills gained during the workshop* The two faculty monbers, 

Uss Anita A, Shn Juan and Mss Gloria V, Baylon} as well as 
the two foreign consultants, Mr, Jolin Cox of New Zealand and 
Mr, Koji Kato of Japan, complimented the delegates on their 




17 


having finished varied and interesting support instructional 
mterials and teaching guides* Dhey encouraged the regional 
delegates to use the naterials vith confidence at the regional 
workshops they will be conducting. 

In his closing reoarkSj Dr* Pablo E* Hatividadj the training 
director, reiterated to the participants their great respcaieibility 
as curriculun writers/developers in the education of our children 
and youth* 

IX, BmommDmassi 

1, QJhere should be a specific allotnent in the Regional Budget 
for Curriculun Development* 

2, SEiuple support materials prepared in the regions should be 
submitted to the MEC for production by the IMDC and/or TBS 
for nation-wide distribution* 

3* MEG should send a nenorandun to Regional Direotors to: 
a* conduct a training workshop on instructional 
materials preparation for Grades I and 11* 
b# have a mini try-out of the support materials 
prepared on the national and local levels 

c, submit to MEC sample validated support 
materials 

d, submit semestrol progress reports to MEC 




X, LOOKING FORffAED 

In confonaity with the cmrloular reforms Infusing humanisn 
and nationhood and considering that this eeiainar has been sucoess- 
fully conducted for the purpose, there is much expectation that new 
developaents in the preparation c£ curriculum materials, particu¬ 
larly for Grades I and II will take place in the different regions in 
the country* Such developments necessarily have to take cognizance 
of the intended reforms in the strategies of developing the mass 
of school children into thinking, feeling and productive individuals, 
conbribating substantially to the socio-economic progrese. Of :,the 
envisioned humane Philippine society. With a sense of commitnent 
from the participants who nay as \^11 serve as change agents of 
these developments in their own regions, we all look forward to*. 

1, much improved instruction in all subject areas, 
particularly in Grades I and II; 

2, improved 'uality of materials for the cited grade levels; 

3* greater awareness aiaong the pupils of the country's 

wealth of cultural heritage; 

4. teachers manifesting mcare oompassl'an for and understanding 
of their pupils by being more "generous with praises" for 
children's little achievement and by giving more encouraging 
comments that con prod: slow achievers toward the full 
development of their human potential; 
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5* effective infueion of hUEicoaism and nationhood in the 
appropriate lessons and aituafcions in the classroom; 
and 

6* the eventual emergenoy of a new hreed of I'ilipinos 

®ho in spite of their strong ethnic/regionol. affilia¬ 
tions have 1360 01110 nationalistic individuals who are 
both human and humane* 




Assikx. a 


MOEDM, 

A.M. 


P.M, 


TUnS TJAY 


A.* Mg 


PROGRAM OP ACTIVITIES 


Potoruary 15 ? 29_^ 

0:00 - Asaembly at MEC Compoiuidj Arrooeros 

llsOO - Arrival at Iiake TJjnot, Spji Pablo City 

LUNCH BREAK 


Paollitator - - - - Mias Corason Galarg 

Educ'lo iLaoearchex II 

Staff Bovalopmont DiTisiou, BEE 


lOO - 3:00 

3:00 - 4 5 00 

4:00 - 4520 

4:20 - 5j30 


6:00 - 7:30 
7:30 - 10'.30 


REGISTRATION 
Opend-nt: rrofjrani 
Coffee Break 

Presentation of Participants 

Resource Persons and Si;pport StaCf 
Orientation on neminar-Worlcohop 
Proceedir-ijn 

- Dr, Pablo E, Natlvii3o,d 
Chief, Curr’.culum Dovc].opment 

Di vis inn, and Training Direebor 

Banner Break 
Pellowahip Hour 

- Mrs# Ida V. Matriano, in Ojarge 
Educational Researcher II 


f Pabruar y 16, 


ir02 


PacilltL'tor 


8:00 - D:00 

9:00 - 9f50 
9:50 - gj50 
9:50 - 11:30 


11:30 - 12:00 


_ -jass Piciquel A, Valle 

San:lor Educational )?e.'3earchar 
CPD, BCE 

"O'he New Elementary 3oho(.] Ourricu..Luiii 
- Li-. Pablo jJ. NatLvidad 
Open Porum 
Coffee Break 

■’Principles and Processes in Inotriio bi sr-il 
Materials Preparation" 

- 3)r. Edilberbo Pj Dagot 
President, Philippine Normal College 
Open PorBcm 


LUNCH 


BREAK 
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P.M. l!50 « 2;50 


2S30 - 3!00 
3?00 - 3s20 
3:20 - 4:20 


4 s 20 /, s";0 

4:30 - 5'. 30 


G:00 - 7:30 


"Preparation of Instructional Materials 
and Teacliing Gnjdes: 

The Mew Zealand Experience" 

- Mrc, John lie Cox 
Direotor - Coneral oC Edacation 
Doparbment of IlciucaLion 
Wellington, Mev/ Zealand 
Open Porum 
Coffee Break 

"Instructional Mattr‘'Fj.o and Teaching 
Guidos - Preparatii on in Japan" 

*• Mr, Korji Kato 
OurriC'Jiluiii Specialist, MIER, 
Tdlryo, Japan 
Open Po'Uiii 

Elocf-ou of Conference Chalrjnan and 
Rapporteurs 

Grouping by jUc-as anti Election of 
Group Officers 
Idnnor- 


WEM IISjJ 4Y ,, jj'Gb:!U£>;i:j;'_ 17 ■; 1302 


Pacil 


itc/'.or 


8:00 - 3? 00 


9:00 » 9:;0 
9:30 - gs30 
9:50 - 11:00 


11:00 - 12:00 


-.Lb'S, Ida W, Matrrano 

Educational Ilosearcher II 
CRT), BCE 

"Problems in the Use of Instructional 
Mcatorials & Teaching Guidos 

- Mss Aniba A, Son j'uon 
1)1 vision E'nglich Superrisor 
PiTision of Piii.©,! 

Open Poj,u!fl 
Coffee Break 

"Ev>-»liraion of Inatructional Material:=: 
fat'd Teaching Guides" 

- Profs Gloria V, Bay!on 
Chair.Tnan, Pilipino Linguistics 
Philippine llormal College 
Open Porum 


L U N C H 


BREAK 




3 


P,M, Is 50 - 

2s 30 


"Civics and Oalturcs Its Components" 

- It. L'aoikn A*:cines 

0IC„ •'social Ofcudios Contes? 

2:50 - 

3:00 


- DTo Tjt''"ebo Gloiia (Hutdo) 

Oh£>xria.\n; Tfcs-lo opfoiuii.^aidcr' 

P''C Gvradxxfcc School 

3:00 - 

3:30 

- 

Coffee ItoiOc 

”i30 

4 ; 00 


- Mrs,, jvnaotacia Mal-sa 
(pLjsicp,! XciMcaticn) 

Tivision Piysioal Ednoabion 
Sij.per7:L.so'c 

Livloiori of Ciby Schoola, Eanila 

/iiOO - 

4:30 


- Hides AlvenLa Palu-Eiy (Art) 
Eoucntioml Itesoarchor 11 

CDJ), n® 

. 17,30 - 

5:00 

AO 

Opc-n Fcj.Tjm 

61 00 - 

700 

— 

Liio.o^-r Ik'eftk 

girJUSpAYy l''i5ljL;u.7'.~’y 

_,185 

932. 


Ji'ao L L.l tetC'i' 


Eiso Celia t'hx.^enio 

Aosk, Educational Hosoarohor 

CEE. ETUI 

A.M, 07 00 

5:00 

r« 

''inbe^-'r/vii'K Kiim.xnisTii cine Gci:hq of 

iluiionliooC ill Imtraotional llaterials" 

'• Mt£o Eelilah T, Villa 
lenici- EclucatLonai P.eGeEj:cher 

CEE, El’E 

9:00 .. 

Of vn 

j i 

— 

Open Porum 

eC’O - 

900 

tm 

'Jcf;'Tcc 

9:50 - 

i2jOG 


!’'jl A C 'i' I C U M 


X J N C IT 

D E E A i; 

l\fh 1:30 - 

5:00 


Croip yirnric 

Pr‘-jpa';-.'3t.T on of fJcmylo yiatcrials .shov/ing 
iiitepraticn of blie development 'if 
olcllls and the 00510 epts of 
a’id natic'nlic5od 

6:00 - 

7:30 


Dinner BreeJe 

7:30 - 

9i?0 

— 

Oontinnation of Croup \/ork 

Consultative Sorvo.ces available 
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FFIS AY} Febru ary 19, 1932 

I’acill+r.'to.L' - ~ ~ - Mv'-d. L-\mLr'j;c.irf, Mxrvo 

Sdunationa]. ilcac-arohcr £I 

ODD , DlTi '] 

10:00 rierary S^fiaica - r-.rc-3i-jr.tabioii and 

C'rii.a q'.iL'Og of C-rcup Uutpat 
10:20 - Coffee S-on'c 

12:00 - C-rcup V/or]: - 

E6vi.6io:i of OTi-'upui; based on 

fefedbnc‘ 3 c /jlven dr.riiv; ’bhc plenavy 
SGcelovi lavl dubaisal on oC final draft 
tn alior conn aidant'3 

appi oval 

Ji U >1 C II P 1/ '3 A i£ 

r.M, 1:^0 - 5:00 - G.'.*r,uv S-jcioicng - 

D.'v.jiopirjfp guide? inee for the 
c/>'-cij.ufii.Lon of Jr-j’hniotional materirilD 
r.’ud toaohing pliIcIos 
S:00 - 7-30 - Dirnoi ' iBc jn'c 

7:30 - 9:30 - <'ori*jjn'in‘cicn of l,rc)ui> Ooigaion 


SAfOPDiY, PVb Ti;?"'^.Y 20. x932 

A.M, GsOO - ]2i00 ~ ffifjuT. Soosicn 

App.i.yi.ng giiidelinna evolved In tb''-; 
&vf»itiai;ion oP eicjEtiny inatniotlcnnl 
•.■ja'.orn.alb and toschiiig giuLiles, (Each 
ptj l.loipaai;(i'3 expootod to evaluate 
available jnabsxiBlCi ) 

1 P :■'! C ii B 11 li A K 

■PoM, Is00 - 5;0(j - Gra’p Goaaior 

GiCi^p djliberation on ev:',luatioji iiade' 
by irifilviduol iiesberfs and finalizing 
gi-J{?«iin?3 to bs unerl 
6:00 7:30 - Dljmco : Break 


SUIOIAY; Februa r y I'l,, 1932 


A.M. 8:00 - 

iOiOO - 
10:20 - 


E E E E 


DAY 
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MOIT- DAY, I _1932 


]?aoi?a1;a boi’ 


- Corisrcricn Ohfilr'fl.Ta 


OsOO - 9 j 30 ■ Sesfior - 'feftaonbatj or & 

0?i-biqu.lK£ O'/. r!o;ciuT? jaLput - 
'Jaid.’lj uv follow iri the eYaluation 
o;C Instt'i’c hiory.l imterials {\X'A 
•coaohuig f.rlrlnff 
■. 3^50 OofdVe tcrjcJ: 

9’'5^> j.!LS 30 “• O'oiy.oxc'ition ou tliC} of ttio V,yir,?.r\g 

ur’i'jfs 


» '\5.xLb - llird'"’ .'hiquel ji, Valio 

3r. Lilduo'l^ RoRca'.’:!l'6': 

-- I'l'iprlish Truuririgri.nL' ''I’r-To 

jldVvO'l. IleERtii'chu,’ Q 
• •/ilir’i’io •• '(b’D, rltitpr Acatloiaiii 

fcrjCHi’cliijr 1! 

- rlor; ", CnJ.ba'.’y - 

•• f'ij’j* Ida \l, llatr.'.ano 
ilto'i, iiesenrohor tf 

l.i.'f'iO .-12!00 •• Ou'j.'j 

I U II (! Ji B R F. A R 


j.rJO- 


6!00 - 7:30 
7*30 - Sj-'iO 


Ovrsiy 'Aci-k 

P.':epa3T>a,t.ion oi‘ ocurinle iniatruotioim 
lafcsriais 
■Dloo'-io Bi'polr 

Oo*r’iir?uat.'.on of '.T'”Cnii3 Work 


om:LDA'4 Fobr'iary 23, i-CO? ) r. „ 

..--■ .. ^ fsT'O ■ OsOO ij'ilm Jj'oruri 

V/iiTlESmy, robi'uarv 2^'. 1902 ■! 

--■*—.— J Tro,m'i.?irj ft Evaluate on 

K-TuTiKDAY, Fob-ajA-y 23. 1082 { , 

-— ji —a./- 1 •. niivLrf'j.Lvrien of (’rour ■•lory. 


FBII lAY , Fobraar;^^ 20 j 198 2 - Group ChsiiUiinii (''Tiigiish) 






- 6 - 

A,Me 8:00 - 

10:00 

- Plenary Sosyi on - Proaentation & 

critiqudng crC irntractionfil an'toirlals 
prepared in: 

10;00 - 
10;;?0 - 

10:20 

12:00 

Tfaih 

EngJ: eh i !''ir.!n.''y j aif'.e ) 

EngOdrh (jlL!itdin:i) 

OoLToe Lirnk 

- Pieaa'^y - Procsentaliioii i: 

eritiouiiig oT inoti'i'.ctinnal nTteiaala 



G.lvir.r-i taid Gultore 
rilipino (La.'iiT.iat’Cc) 

Piljpr-iO (lieadirg) 

LUNCH 

UREA X 

P.M, - 

5:00 

- Croon V/orlr “ 

Rcvieion aC lingi-ruotlcnal mbci-inla 
on bhe bnaro nP comn'inbo reaction's 
fiven ' vririf; tho plenary neneioa 

SATUPPAY, PcLra-a 

?.7, 1982 

A.M, 8s00 - 

12:00 

“ r-voao Fodr - 

Ri’C'iJaiar Icn of teacliin^: f,ad don to 

GO .vi.tb tliG ino-laniotlonal jnc.ton.ale 

L tl 

1 G H 

ERE iV K 

P.M.^ 1;00 - 

f 

5:00 

Oonbinnation of Cl'eaiip V/cr-c 

,‘3UllirT;A't 5 fi’fibrari'Y 

2.8, If-t’ 

\r 

r 

p H u j; 

7) A Y 

IIOHPAY, Iferch 1, 

1982 


A,M, Si 00 - 

P,M. 1:00 - 

l’:00 

vsOO 

] Continuation of Group Work 
) 
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WESDAY 

j. 

. 1082 



PaoiJ.i 

•fca'boj; . 

GrjiiT! ChairiEn;. (.Piliplnc) 

AeMg 

8:00 - 

10:00 Pionaxy C!eiisi.'’n - Prcscji brjfcirn ft 

ci.'^ciquinfT oE +,cjf;,fiii:l.n 3 guiaes in: 


lOiCO ~ 
10:20 - 

10:20 . 
12:00 

C!i>.-io!3 ana Ch.lin.ro 

P-i.LLp'i.ic (LiintrcifY-Jo) 

Pillpmo (T,’r>aci.'i:£;) 

~ CcufGP Bi.’aai 

Plf-;rja.ry 8ossi.cn -• PnoconuTbion nr'd 
cn.lu:LquLr{: of ■coaclrJ.ag guides in: 




Matii 

Pngiisla (ir-uTglare) 
j^ngl i3h (la-iuQiiig) 


I. 

U IT G II 

H P E K 

r,M, 

1:00 .. 

5:00 

•' Ctou;) "'' 0 .!;:: - lio’/i s;'on o.E group outmt 

rM.3R0 01 ' fcedhtiok cocelver' dxiring H;lie 
•.'..ieiiTuy ■■:esK''cn, ond avLiiLU^sion of 
final (arcii: oT i'P.i:e.''lcals finished 00 
fa? to bha Ooorotai'iat 

WEDMZm. Ifcch ’O 3 1362 



P-icilj'bator - - ~ 

_ . dnonp Oi'iaini'nri (llnth) 

A..M, 

8i GO . 

. lOiOO 

- ''Tont Cons traction" 


lOr.00 - 10,120 

10; 20 ■■ j.’-::00 

- Ifercolina He Mig.ial 

Asste Cbj.C'.Cj Uiui’ionliiiii PeVo K-Ve 
.'3ac5cVii cC L'louvintaoy £du.vcation 
- CoPl'-'C Ik’osJs 

Pcacliootn on tesb oirinbr-uction 


j'l 

U IT C il 

B li i'J A II 

P.I,L 

IJOO . 

- 5:00 

" C-ri'i’P V/’ork 

Cicnstnction of tufits based on 

3jaberia'J.s pa 

iT^maDAY, Ifej-eh 

4 c 1982 


A a J A'j 

P«M, 

8:00 . 

1:00 > 

- 12:00 j 

~ 5:00 j 

1 Contjmiation of gi.’oup work on test 

1 oonstruotion and subiciission of firi-sliod 

\ tests to the seoa-etailat after can.^■u2,t:nt^s 

approval 




Facilj/cauOT - —i fi-roup Chalrairi) (0i\dcf5 r; Culture) 

A.M. 8:00 - 12s 00 - Prnparation of il:lr2i^■iduaL p rrtiicipejit :’q 

pXivu cf uoti'■.u ill fiO’T.’'U)OtlorL with the 
0 Ghrji>i(T qp -tiiiB j.iv.fjountry trainingj 
dover'/i.^ the follonan^ points: 

xr. Scnoiule of Ifcgj.onril Training 
(venue f; datea) 

'Af Tentative aohetlule of activities 
3^ Gbrap'isicion cf the rieg.ior.al 

CuJO'ioulUin Developoieiib OoEuiitTco 
4.. Poriorllo reports on ^ictivLti.es 

mide-^-bakcn in relabion to ijic.ieiialH 
dGYclopiuont (how oftba end vfcEh.) 


P.H. 

1:30 - 

:>:Q0 

- I’iOiu.'jf'y Session - Presentation of 

Regional I'lr.n of Action - Region 1-5 


3: CO » 

3:20 

- Gc.Cffio Break 


?;20 

5:00 

Contir'l. ..t.LOT - oriS 6-13 

SATnJtMY 

, torch C 

1982 



^j'u'jLlitator - 

GonTcronco Chairaian 

A.M, 

3-; 00 

Si 00 

- SusiERxy report on Conference Proceedings 

- Gonferen'''e Rappporteur 


gsOO - 

t’!;30 

- Si'aluation Report 

- Croup ChnLrraan (irtath) 


0:30 - 

10:00 

Ocffcci Break 


10!00 « 

12:00 

- dealing Hoirr 


r. 

(I i'. 0 1 

! 5 >1 E A K 

r.M, 

2:00 - 

5*. 00 

•’ Closing Ih'og.ran’i 


3:00 - 
4:00 ~ 

3:30 

Cot foe 

Leave foz IFilC Manila 




Aam«x « B 


OIEmiG- PROGRAM 

February 13t 1982 
3:00 P.M. 


1, PambanBcing Awit 


2a Doxology 


3b Opening Remarks 


4o Welcome Ad'lrosa 


led by lilss Raquol Ao Valle 
Eduo*l« PueaoiM’chQr 
Curriculum Dcvelopmen-fc Division 

Mrs, Zoralda R* Magsino 
Teacher, Di.vision of Oity Schools 
San Pablo City 

Dr* Pablo E, Natividad 
C’.uef, CurriCTJilum Development Division 
Bjreau of Elementary Education 
nnd 

Training Dirnotor 

Mss Angolita ]?ulgado 
City Sohool.s Superintendent 
S-in Pablo City 


So Intermj.ssion Numbers - 
6, Inspirational Talk 

7« Introduction of the 
Keynote Gpedeer 


Son Pablo Teachers 

Dr, Dolores Macalintal 
Bxe'utive Secretary 
UNESCO National Coniraission 

Kiss Anita Ban Juan, 
]Jivision English Supeivisor 
Division of Eizal 


8, Keynote Gpooch 


9, Pillpinris Kong Matial 


Dr, Juanita Ss Guerrero 

Assistant Director 

Du'cau of Elementary Rduention 

Lod by Mas Eaquel A, Valle 


Er,lCEE 

Mss Corazon Galang 

Ec1uc*1b Researcher II 

Staff Development DLviBion, ECE 




km<3t D 


LIST OF PAHCI0IPAMT3 


Name 

Besignation 

Beeion/Offioe 

Ms* Isaura St^* Vale 

Sr# Bduoational Beaearoher 

OBB-HB 

Ms# fiaq[ual A# Valle 

Sr# Bduoational Besearcher 

CBB-HE 

Ms# Oonazoii L. Oalang 

Eduoational Besearoher II 

gri)B-£EE 

Mb# Luniiagning M. Muri^o 

Educational Besearoher II 

GDB-BSE 

Ms* Ida U» Matriano 

Eduoational Besearoher IX 

CBB-BBE 

Ms# Lydia M« Suroi; 

Eduoational Besearoher I 

CBD-BBE 

Ms# Celia L« Hugonio 

Asst# Educational Besearoher 

GDB-BBE 

jltf# Smilia B. Lapua 

Asst. Eduoatioftal Besearoher 

CBB-BBB 

Ms# felisa J# Ordonez 

Asst# Eduoational Besearoher 

CDB-BBE 

Ms* Felioitas V* Biano 

Principal on Betail 

CBB-BSE 

Br. Purita M# Saingan 

General Education Sup, II 

Begion I 

Ms# Jesuaa M# Qambito 

Head Education Sup. 11 

Begion II 

Ms* Magdalena 3# Lugue 

General Education Sup* 11 

Begion III 

Ms# Benefrida M# Buariie 

General Hduoation Sup. II 

Begion IV 

Ms. Maria A* Barza 

Teaching Aids Specialist 

Begion IV 

Ms. Toraaita U* Biaz 

General Education Sup. II 

Begion V 

Ms# Zenia Q# Bedel 

General Education Sup. II 

Begion VI 

Ms# Maria Faz Castro 

General Sduoation Sup. XI 

Begion VII 

Br# Soledad Q* Agner 

General Education Sup# II 

Begion VIII 

Ms# Pilar B# Ouevara 

General Education Sup# IX 

Begion K 

Mr# Bafoel Z» Ilago 

General Hduoation Sup# II 

Begion Z- 

Ms# Qraoia Caballero 

General Education Sup# XI 

Begion X 

Ms# Lourdes I# Monteagudo 

General Hduoation Sup# II 

Begion XI 

Ms# Basilides S* Cantano 

PSAS II 

Begion XII 

Ms# Teresa F« de Leon 

General Education Sup# II 

HOB 
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SBGRBB&BIAT 


Dr* Pablo B* Batividad 
Ms* Anita A* 0an Juan 
Ms. Gloria 7. Ballon 
Dr* John JNT* Oox 

Mr* Koji Kato 
Ms* Chona Gastano 
Ms* Maroosa A* Bamiraz 
Ms« Maroelina C* Fronda 
Ms* Bemedios G» Pardo 
Ms* Carman iEU Ooang 
Mr* Carlos Oanlas 
Mr* Eeynaldo Arevalo 
Mr* Bliseo Jose 
Mr* Eoberto Silfavan 


- Training Direotoii BBS 

- Faculty* Division of Hizal 

- FacultyI Philippine Normal Oollege 

- Bssouroe Person* Dept* of Hduoationi 

Neu Zealand 

- Bssouroe Person* NXEIB* Tohyo* Japan 

- Chairman* Beglstratioui Beoeption 

- Typist 
“ Typist 

- Typist 

- Typist 

- Librarian 

- Artist-Illustrator 

- Artisti-Illustrator 

- Mimeograph Operator 


BB30UBGB PEHSONS 


Dr* Bdllberto P* Dagot 
Dr* Norma Abraoia 

Dr* Paoita Andres 
Dr* Loreto Gloria 
Ms* Anastaoia Malsi 

Ms* Delilah T* Villa 

Ms* Alvenia Palu-ay 

Mr* Ballagui L. Maglambayan 


- President, Philippine Normal Oollege 

- Asst* City Schools Superintendent 
Oaloooan City 

- 010, Social Studies Center 

- Chairman, Musio Spooialization, PNG 

- Physioal Bduoation Supervisor 
City SohoolS| Manila 

- Sr* Sduoatlonal Besoaoher 
Staff Development Division, BSS 

- Bduoational Be searcher II 
Gurrioultun Development Division, EBB 

- OIG, Training and Evaluation 
Textbook Board Secretariat 


CONSULTANTS 


Dr* Minda 0* Sutaria 
Dr* Juanita S* Guerrero 
Dp. Pablo B* Natividad 
Dr* John N« Cox 

Mr* Koji Kato 

Ms* Anita A* San Juan 

Ms. Gloria V. Baylon 


- Director 

Bureau of Blementary Bduoation* MBC 

- Assistant Bireotor 

Bureau of Blementary Bduoation, MBO 

- Chief* Currioulum Development Division 
Bureau of Blementary Bduoation, MBC 

- Director General Bduoation 
Department of Bduoation 
Wellington* Neu Zealand 

- Currioulum Specialist;* NIBB 
Toicyo, Japan 

- Division Bnglish Supervisor 
Division of Biz&l 

- Chairman* Filipino Linguistios 
Philippine Normal College 




Annex f 


OPENING HSMABKS 


Nr* Pablo E* Naiilvidad 
Chief I CuTfiouluDi Development Divieion 
Bureau of Elementary Education 
Ministry of Education and Culture 
and 

Direotor, Mobile Team Training in 
Curriculum Development 


On behalf of the Ministry of Education and Culturei the Asian 

Programme of Educational Innovation for Bovelopmant (APBID| CWBSCO) vlhioh 

constitutes the planning committee for this uorkshopi the UNESCO National 

Commission! and the workshop faculty resource persons, and secretariat, 

I extend to you all a warm weloome to the Mobile Team Training in Curii" 

\ 

oulum Bevelopment* 

I congratulate the participants representing the thirteen regions 
of the country,the BBS, our consultants and resource persons, our support 
staff, for getting together in this training-workshop which marks a break¬ 
ing away from old ourrioulum improvement praotioes to embrace what we now 
oall ourrioulum development as an answer to present demands and in anti¬ 
cipation of the inevitsEls future of the educational enterprise* 

As training Direotor, responsible for undertaking this training- 
workshop, we thank the government of Japan through a Funds - in-Trust 
arrangement between UNSECO and the government of Japan, for encouraging 
and partly supporting this t rairj,ing-workshop on ourrioulum development* 

Ue aoknowladge the presence of oiu: resource persona Dr* John Cox, Direotor 
General of Education of New Zealand, and Mr« Koji Eato, Curriculum Epeoi&list, 
NIE5, Japan, for finding time to be with us* We should not forget to thank 


^Delivered during the opening oeremony of the Mobile Team Training 
in Ourrioulum Bevelopment, held in San Pablo City on February 15i 1982* 




our Ministry of Bduoation and Gultvire for giving nsoessary flnanoial end 
moral support for the undertaking. 

This training-workshop is rather unique in a number of ways. It 
is unique beoauae participants from the regions and the Gantral Office 
come together to learn from each other. Ue in the Central Office have 
long desired that such an opportunity for coordination and collaboration 
in curriculum development and in the pursuits of legitimate goals would 
arise. Bow that there is such an opportunity, we hope we all will whole 
heartedly join hands to attain our recognized goals* 

This training> is also unique because we are holding.it in 
a plaoe not originally intended for such activities* Bunot Lake Eesort 
Was meant for summer retreats* We hope we all will easily get adjusted 
to its facilities-whioh may not easily lend themselves to the kind of 
activities we will undertalce the next 20 days* The quarters may neither 
be oommodius nor appropriate for long hours of writing, but I assure you 
that there are many plaoes around which oan provide you the peaoe and 
quiet plus beauty and inspiration that are imperative for maximum learn¬ 
ing end creative work. There are other reasons for oonsidgring the 
training-workshop unique but I would rather let you discover them as the 
doya roll on* 

Since all of you who will participate in this training-workshop 
are specialists in your own fields and have done considerable work related 
to what we will do and learn here, the organizing and program committee 
agreed that this training-workshop will operate along peer relationship 
patterns* There will be no' class or position distinotlon* Ue will be 




peers I for nobodyi no matter hovi brilliant nor highly placed can safely 
claim monopoly of knowledge* 

This training-workshop will be a training-workshop ly this group, 
for this group, and of this group* leolsions will be made by no one 
individual but by the group* How the workshop will operate and what it 
will produce will thus depend upon the quantity and quality of the input 
of everyone. 

To our guests, I would like to say, •'Thank you more that I oan 
say for being with us this afternoon and inspiring us with the warmth 
of your oontpany*" Tliat you are very busy people but found time to oome, 
reveals your interest and oonoern for the success of this training-wori?** 
shop* May your few hours with us be pleasant and may your expeotations 
about the training be met. 

In closing, I wduld like to say that it has been a rare privilege 
and an honor to weloome such a prestigious group* I hope that upon the 
close of this training-workshop you all will be able to sinoerely say, 
"ooming to Bunot Lake Resort for ourrioulum development was well worth 


it*" Thank you* 
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lOSyiTOIB ADDinSS 

Dr, Jnani’ba S, Gnerrero 
Acsistant Director 
Bureau of ElGiuontary ^^duoation 

lEhank you for that very loTablo introduction. My good friend 
Dr, Cox and Mir, ICato, ray colleague Dr, Matividad, and the hi^ oalihor 
representatives of the region^ good morning. 

We are in a stage of making technological advances and are try^ 
ing out non-traditional approaches, Hherefore it is really a deviation 
from tradition that a keynote address should he delivered after several 
lecture seesions have been undertaken but I guess we all understand the 
reason. So, I hopo you don‘t mind if wo try to be a little non-tradi- 
tional but I think \re are relevant still even with that. 

Now friends, I was begging Raiuol that it be called only a talk 
and not a keynote speech so tho.t I oan prooeed vrith the next assignment 
given me just nov; but she said that just to oonform vdth the orientation 
of the opening ceremony’s program I first must Identify it as a keynote 
speech and then oan talk about PIlODiilD as a lecturer, First of all, I 
want to start by congratulating Dr, Hatividad for selecting such a high 
caliber group. I was listening this morning and I could hear the 
q.uostions} they were very very Intelligent ones and this is just the 
beginning, 

Nov:, this is really a very timely move by UNESCO to sponsor a 
mobile training workshop for curriculum development because here in the 
Philippines we are in the midst of coming up with a curriculum that is 
more relevant than we have been using up to the present time. It is v&vy 




much in keeping with the ministry’s plan to have regional curriculum 
centers v;hioh are fully equipped for the purpose and manned by very 
competent curriculum exports, I think you will become the leaders of 
those curriculum units in your respective divisionsi I remember Dr, 

Oorpuz talking in gr^at lament so often before PRODED that he has yet 
to see regional differentiation over and above the national curriculum 
that is being implemented. He often expressed very openly that this 
has not yet come about and I think we need good, leaders in training who 
can transiEorm that dream into a reality. Hr, Natividad gave you an in- 
si^^t into the New Elementary Gohool Curriculum* As ho spoke on this 
subject at longbh I would just like to say that the NESO is the result 
of a very long procoss starting with the conduct of the Delphi Study, 

To baok it up the Bureau of Elementary Education conducted consultative 
oonferences all over the country and brainstormed people from all 
disciplines, Unallyj the ourrioulum lias as part of its plan the deve¬ 
lopment of a sense of nationhood and a sense of humanity, which is in ' 
effoot an answer to the demands of the Nev; Republic, This deoision is 
borne out by the ernperioal data which we obtained throughout the country 
\;hioh indicates that if there is any value tliat has been left out by the 
other agencies of government it is a sense of nationhood and a sense of 
humanism. Because of this there is a pemrasive effort on the part of the 
ministry to find out ho\7 these ideas oan be reflected not only in a 
TOitten curriculum but also implemented in the olassroom. 

In planning the ourrioulum ^ome assumptions were made. The first 
assumption made was that there is indeed a partnership between the person 
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and the oultwral aeeting, tliat is, the social milieu in which he operates* 
V/hile a curriculum may he effective in one country it may not appropriate 
in another. Therefore, there is a need for uniqueness in the curriculum 
of every country* A person's growth should not only be measured in terms 
of his personal, cognitive, affective and psyohomotor growth but it must 
also be reflected in the development aspect* These two vrords were very 
clearly differentiated by no leas than the President of the Hiilippines, 
President l^larcos when he said that srowth per se is just lite our SNP 
which is raeaauredquantitativoly, But growth per se without development 
will not mean so much* I think that this is true also in currioulum 
development* If tlie personal growth of the individual in terms of cog¬ 
nitive development is not used to improve the lot of others around him 
or to improve the community in vrhioh ho operates the currioulum respon¬ 
sible is neither very useful nor very valuable. 

The next assumption made was this, that persons are free but in 
their freedom they live in a community* Therefore, they have to learn 
to relate with people. 

We also made the assumption tliat knowledge take many forms and 
tliat knowledge is not only acquired within the four walls of the class¬ 
room, Bather, the bigger ooiamunity should be oonsiderod as the laboratory 
for the New Elementary School Curriculum, 

Another assumption made was that people see as a najo® goal the giving 
of themselves in the service of others. This is the humanity component. 

In the midst of teohonologioal and infrastructural advances, p'aople are 
still wiping to explore and to seek ways and means of serving others. 




¥e also tnade the assumption that there have beeu ohanges in the 
Booial context. For instanoe, child hearins’ practices have changed, 

(Ehero are new values which are merging even thou^ the moralists will 
contend that values are absolute. You v/ill agree with me that in ui’ban 
settings there are emerging values which cannot be prevented. For 
instranoe, tho case of living-in. Living-in vms an absolute onoe upon 
a time - you have to get married to live together as husband and wife. 

But, gradually in urban setting, live-ins are tolerated, allowed, thougli 
they may not he acceptable and they flourish indicating that these tradi¬ 
tions have been changing, 

Another factor that \ie oottsiderod is that education has been 
considered, at least in the Philippine setting,as a means for social 
mobility and therefore we should foous attention on other things, ¥e 
must see to it that at least in the elementary grades the intellectual 
aspect must continue to be used as an instrument to make possible this 
social mobility in the people. 

Then again, we found out that resources were distributed un¬ 
evenly, There are some sohools with a minimum of resources, others with 
maximum resources, and this affects achievement, and the blame is directed 
at the curriculum. Now, in the NK>0 vre assume that the resouroes of tho 
favored oan be shared and used by those who are DDUs, that is, the 
depressed, disadvantaged and underserved, ¥e also took oogniaanoe of the 
fact that there are old and new institutions. Because of this it is not 
possible to radical changes in a ourrioulum* ¥e did attempt to mice 
some radical changes hut when these were propenesd as a moemft of mooting the 
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needs of learning areas throui^out the oonniry they were not accepted* 

We found that both the nev and the old ourrioulum must be respected if 
you want eq.uillbrum and stability. 

The point of foous nov-r is to decide on the sources from which 
to derive the content of the ourrioulum. The first source that I have 
identified here is the social dilemma - the social dilemma in society 
provides the sources of ourrioulum content for the MESC, The second 
Bouroo is the knowledge of sldlls neoeseary for tho development of the 

potential of the client so that ho is able to contribute to the develop- 

ment and tho resolution of tliat dilemma in that society. May I repeat - 

the first source is the sooial dilemma and that includes social concepts, 

that is, not only the parooMal views but also the global issues that 
are evident around us. The second source is the knowledge of sldlls 
necessary to develop one’s potential so that he contributes in the develop¬ 
ment of that social miliesr and to the resolution of the dilemma in that 
sooial milieu. In other words, ^^e are saying that the person who should 
be an output of this Now Elementary School Cyrriculum should be responsive, 
and responsibly and deoisivoly ready to operate and livo in our oommunlty. 
Now, let us put it one by one,rGBponsibility oomes from the word respon¬ 
sible and -deoisively means - oan make a decision on his own. So, I’m, 
calling attention to some of the sldlls which, in addition to the tradi¬ 
tional skills included in the Elementary Learning Continuum, As I have 
said, we have to develop new skills in our client so tliat he v/ill be able 
to live and operate in a changing society such as ours* 




You will notioe tliat our society is turuiug from an agricultural 
to an agro-industrial nooioty and the conooniitant of suoh a olaange is 
truly tremendous* Tcice the example of a farruLly, with mothers going to 
the office, where you vdll need helpers at home, where children vdll be 
left to surrogate and so on. This has implications for ourrioulmn 
development* 

Therefore, in lino with this wo are now attempting to develop a 
person who is process oriented*. This will be difficult as traditionally 
wo are so used to spealc of the curriculum in terms of subject areas and 
therefore, the vested interests alv/ays raise their voice* Vflienever a 
ourrioulum change is being discussed you vdll notice that the learning 
or subject area speolalists always insist' that their subject area be 
represented and claim that tho curriculum is not complete because their 
subjects have not hoen included or this content has not been treated, and 
so on* Now, we are attempting to get out of tliat position little by 
little but we arc not doing it radically because there rai^t be chaos* 

As I have said, what ve are attempting is to produce a person vrho is 
process oriented* 

Now take tho oase of tho oubijut from elomontary education* I think 
I can repeat that th^ output v/o desired, as we enunciated over and over 
again, is a person who is literate and vjJio is value-oriented, who is 
productive, who is versatile and who can compote in the world of vfork. 

You can see therefore that our description of the output is not really 
Bubjeot-matter oriented, althoueJi the subject matter is naturally a tool 
in developing this kind of output, but we are indeed preparing an indivi- 
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dual who is process-oriented so that he oan live in a society and has 
been prepared to live in it by the school, Therefore, the ourrioulum 
which we call the New Bleraentary School Ourrioulum to my way of thinking 
is a life-oriented curriculum, in the sense that we get the ooro right 
from our concepts and ri^t from the milieu in which they operate, 
the same time we prepare the individual to live in our evolving society 
without, of course, neglecting the fact tliat as an additional input, 
they oan also be prepared for other forms of society. But v/hen we tallc 
of bnslo sldllB - if wo cannot r.tto>ln tho mcodraum, tho minimimi 
reciuirement should at least prepare an lndi.vidual to live in his indi¬ 
genous setting and to be imbued with all tlio cultural practices and 
oustoTiiB of the Bilipino, 

Earlier I explained that we are attempting to produce a process- 
orient ed individual, By way of elaboration I'd like to described a life 
which is full. Now this can now be interpreted to mean that an individual 
has the capacity to live and cooperate with the people in his community 
and must have basic sldlls suoh as the dooision-making sldll, ^Jlien an 
individual has no deolsion-making sldll he will always be the subject of 
escploitation. Also an individual must bo fully Involved because being 
fully involved will malce hiiA a humane individual and enable him to relate 
sensitively to others. So may I repeat these basic skills! deciding 
Intelligently, becoming fully involved and relating sensitively to others* 
These are three proooasos or the tliree sldlls which will malce the indivi¬ 
dual a process-oriented individual. 
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Now I ahall zero in on the institutional material oomponent 
which is the thrust of this curriculum workshop* You will notice that 
the now ourrioulum provides for sHll development and allows the ourri- 
oulum planner to utilize hia past impressions, present perooptions and 
future hopes and apsirations* You v/ill reniemher that when this was 
talked about we considered the present new school curriculum by viewing 
tho current scenario. You v/ill remember, if you liave been involved in 
the earlier efforts towards tho development of this ourrioulum, that we 
loolced at the global soenario and we aeroed in on the national scenario, 
Tlien we lool<od back and anchored on to tho best of what liad been done 
already in the past and, on tho basis of these two, we attempted to 
Involve the desoiplines and final] y came u'p with this new curriculum, 

Kio curriculum that you see now is the product of a veiy systematic 
and scientific approach to oui.’rioulum development. It was later 
subjected to a micro and a macro evaluation and v/ill be given a try¬ 
out in 1983* 

You will notice that vj’hat I have just told you seems to indicate 
that the New Elementary Solaool Curriculum is not only a ourrioulum, it 
is indeed the heart of all tho ohangos tlxat are now going on in our 
educational system, I say educational system because with tlae new ele- 
raentary curriculum we iiave already ticlclcd the toaoher-education in¬ 
stitutions, Ihey are now busy working out a curriculum which is a 
response to the nev/ Bleraontary School Curriculum, We have also tiolcled 
secondary education. We have sat v/ith secondary education personnel 
several times and they aro now trying to see where they can begin,' know¬ 
ing that once this ourrioulum is implemented we will be able to inform 
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-them that every teacher who handles greides I & II classes v;ill have 
every child in his or her class able to read and write, oon^jute and 
relate harmoniously with one another. Wo vdll assure them that there 
should be 10055 uiastorj'' and this should be reflected from the now 
performance rating of eadi toaohor, Co, knowing that Is going to happen 
and ICMowing that eventually the product or the graduate will be improved, 
inevitably we have tickled the secondary education and we have told thorn 
what is going to happen nov/ and asked what their going to do, V/e have 
also reminded them that we are turning to agro-industrial - ’’so what 
are you going to do in tho secondary sdiool?" Not only that, we have 
also tickled tho fjraduate education, V/o need en^irioal evidence and 
graduate oduoation to cater for this. We liavo thereby also tickled the 
academics. It is no longer the age of guesses. This is an age of 
impirioal data gathering and whenever m are considering change, we must 
oliange on tho haflis of empirioal data. They try-out Is also very syste¬ 
matically planned and we hope it will he followd as planned, 

I consider MESC as a star, a loadstar or a challenge to our 
educators, to every members of the society. Why? Beoauso every edu¬ 
cator- and every one v/ho will Influonoe the lii’e of the elementary child, 
must develop a commitment io help in produoitig tho output that we desiro. 
Unless everyone is committed v/o oannot attain tho goal and therefore it 
is both a plan or a loadstar and a challenge heoause it is really a big 
plan that will precipitate all other ohanges at all levels of education, 

I now want to aero in on the output of the workshop, the demands 
and expectations of the v>rorkshop, lilrst and foremost are the instructional 
materials that we expect to be produced, A’fe will expeot that the instruct- 
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iotial ma-berialB v/ill include iDoth print and non-print, a vital part in 
the output of this workshop, ^^nd I‘ra very happy that you have Mr. I^ato 
here and Dr. Oox who will give ua great assistance with the production 

of the outputs. 

The instructional mterials that will have to be produced should 
provide for the skills tliat I have discussed earlier, that is, the sldlls 
of decision-maldng, involve^nent, and the sensitivity to relate to one 
another, I think that if the instructional raaterials for decision making 
are to be produced they will need to be instructional materials with a 
difference. I think they should not be produced with just yes - no 
answers. A different type of instructional material will have to bo 
produced in order to train individuals for decision-making, for involve¬ 
ment and for sensitivity. Unless bhe classroom situation is able to 
develop those skills,there will be not change in the output. 

There are empirical studios that show that classroom instruction 

and curriculum are closely related and inter-related. Therefore, we 
expect that instructional materials produced should be in close relation¬ 
ship with the instructional application that is envisioned in the new 
elementary curriculum. Clearly, it will reauire the imagxnabion of the 
teacher who has been in the classroom and who knows how these ideas are 
to be applied in the classroom - understands which instruotional 
materials will bring about not only the traditional knowledge and skills 
but also the process sldlls ttot I mentioned earlier. In addition, the 
materials produced at this workshop should be related to the behavior 
being sou^t. Therefore, it will be necessary to identify first the 
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behavior and wliat •fche indicators are and, on this basis, try to fcrmnlate 
or develop the instructional inatorials that will be able to develop or 
elicit those beliaviors. 

Instructional materials Vfhich will develop involvement will 
naturally be materials which are not traditional^ For instanoe, one 
oannot imagine that you Will raako only Individualized material. That will 
not develop involvement but things like puzzles which will involve more 
children will certainly form a vital part of the instructional materials 
produced in this workshop* These materials must suggest opportunities 
for their use so tliat they are not just loept in the teacher *b drawer* 

They should be so structured so that even with w4ar and tear, they will 
not deteriorate q,uiokly* 

We are expecting that a self-evaluation mechanism ahoud aooompany 
the instructional materials. Surely If there is a self-evaluation mecha¬ 
nism attached and you leave the child alone naturally he will want to try 
himself out to see if he lias mastered the material* 

i\ new perspective that I think should be considered in the work¬ 
shop is the idea that instructional mterlal should provide new Infomiation 
so that the children arc challenged. Children are very curious and if you 
inoludo something whioli they already know they will reject it, So there 
must be something new - it must have an element of novelty. Even if it 
is an old idea inject something new even in the presentation so tliat the 
child will be attracted to this instructional material, 

Ab I have said there should be self-evaluation. It should be 
aooompanied if possible by a self-recording system which the child can 
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manipulato so that he icnovm exactly how he fares aocording to his ovm 
grovrth and how he rates with his peers. In view of thisj therefore^ I 
want to present some juinpint'; off points which are in the form of questions: 

1, Is the material related to the retiuirenents of the learning? 
area? Is it related to \diat is happening in the social 
system? VJliat I mean; for instance, is if a child is tauflht 
how to hake a cake in a vqxj rural area where there is no 
flour, no electricity, no appliances for making it, is it 
really relevant for tliat child? Tlie happening I>m referring 
to also includes tlio historical perspective, VIhatever is 
happening in our country should also be refloated in the 
instructional matorial, 

2, Do the matorialsj provide for a setting whioh will enable 
tlie student to use thorn or interact with them? 

3, Is there a feedback system v/hioh is related to the 
indicators that are being sou^^it in the use of the 
instructional materials? ilow this q,uGBtion probably will 
elicit jud,graento and judgmonts usually will vary from 
person to person depending on ones perooption and depond- 
ing on one’s values. 


( 




I want to closG lay repcf-iting rjy oarlior statement that the New 
Elementary Soliool Curriculum noems to bo loadstar) a ohallonce but it 
is also a bi;^ plan. It is also the sprln/iboard of all the ohanc'OB that 
will liappon in the years to come. You are very fortunate to be a parti¬ 
cipant in this. You are luolqr as you will be able to say to your children 
and your children's children tliat once upon a time you participated in 
this enormous change that la taking place in our society. So# oongratu- 

lations to all of you, liaraming salanat sa laliat sa inyo. May you be 
equal to the ohallengf! I posed to you, Chahk you. 
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THE HEW ELEHENTAEY SCHOOL COERIOULm (HESO) * 

Dr. PaLlo E, Natividad 

Chief, Curriculum Development Division 
Bureau of Elementary Education 
Ministry of Education and Culture 

BACKGROUND 

T en-Year Comprehensive Elementary Education Program . 

A 10~year Program for Comprehensive Elementary Education 
Development (PROCEED) is presently heing developed with 
nine components: mission and values, curriculum development, 
teacher development and welfare, facilities development, 
instructional materials development, management, financing, 
and school-based health education and pre-elementary educa¬ 
tion. PROCEED will be the focal point for the planning and 
implementation of educational subprojects that will meet both 
the national and regional needs through a tri-dimensional 
approach which is country-specific, region-based and learning 
area-related. 

Curriculum Content . Under PROCEED the New Elementary 
School Curriculum (NESC) was developed. 

Through a series of questionnaires, consultative con¬ 
ferences and brainstorming sessions involving different 
groups (curricul-um development centers, staff, school 
officials, parents, teachers and ciirriculum esqperts), the 

* Delivered during the Mobile Team Training in Curriculum 
Development held in San Pablo City on Eebruary 15 to 
March 7, 1982. 
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proposed KESO, its content, organization and prograciming, 
was fornmlated, This curriculum aims to achieve the mission 
of elementary education that is, to enable every citizen to 
acquire ‘basic preparation that will make him an enlightened, 
disciplined, nationalistic, self-reliant, God-loving, 
creative, versatile, and productive citizen in the New 
Republic. It emphasizes the development of humanity and 
sense of nationhood through the infusion of a shared system 
of beliefs and the acquisition of basic competencies in com¬ 
munication arts (English and Filipino) and numeracy, which 
may be simply^ expressed as the basics of elementary education. 

The NESO is outcome rather than subiject-oriented. It 

deliberately orients elementary education to national develop- 

» » 

ment and reflects research-based directions for curricular 
change. Its scope covers the general education of the child- 
as a human person, as a citizen, and as a productive agent. 

Its thrust is intellectual growth through which human, civic, 
economic, and cultural environment is enhanced. 

The curriculum consists of three suboycles; 
the foundation suboyole (Grades I and II), the practice and 
reinforcement with extension suboyole (Grades III and IT) 
and the practice, reinforcement and application with extension 
subcycle (Grades V and VI). The last subcycle have components 
for transition into the secondary level of education which is 
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oharacterized by sub;ject area compartmentalization. Mastery 
of the minimum essential competencies is intended for 100% 
of the learners at the first level of education. It is 
recognized that in practice, the attainment of this ideal 
will be constrained by factors such as proper identification 
of learning diffioultios,■ development of effective remedial 
and compensatory learning/teaching materials and strategies, 
training of teachers, organization of modalities for learn- 
ing/teaching at school level, and mechanisms for quality 
control and monitoring. 

Under the new elementary school program, Grades I and 
II, being the foundation cycle shall have four learning areas 
namely; Pilipino, English, Mathematics and Civics and Oulturoo 

In Grade III, the learning areas have been reduced 
from nine to six, namely; Pilipino, English, Mathematics, 
Civics and Culture with content expanded to include History, 
Geography and Work Ethic, Science and Health, and Arts and 
Physical Education. 

Grades IV to VI have seven learning areas namely; 
Pilipino, English, Mathematics, History/Geography/and Civics, 
Science and Health, Arts and Physical Education and Work and 
Livelihood Education. 
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A summary of the learning areas in Grades I-VI is 
as follows! 


Gra^qS J-II 
?4 ‘uhits) 

^ Grade II 

' (6 units) 

T- 

1 

1 

Grade I? ’ 

(7 units) ’ 


Filipino 

' Pilipino 

1 

t 

Pilipino ' 

1 

Pilipino 

English 

' English 

f 

1 

English ' 

1 

English 

Mathematics 

' Mathematics 

1 

1 

1 

Mathematics ' 

1 

Mathematics 

Civics and Cul¬ 
ture 

' Civics and 
' Culture 
' (Hist./Geo./ 

' Work Ethic 

1 

1 

1 

\ 

( 

1 

t 

History/Geogra-* 
phy/Civies ’ 

1 

History/Geogra- 

phy/Civics 


’ Science & 

' Health 

» 

1 

1 

Science & ' 

Health ' 

r 

Science & 

Health 


' Arts and P,E, 

\ 


Arts and P.E. ' 

1 

Arts and P.E. 


1 

1 

1 

I 

1 

1 

1 

1 

1 

1 

H.E, and Live- ' 
lihood Educa- ' 

tion ' 

r 

0 

H.E. and Live¬ 
lihood Educa¬ 
tion 


Aside from the above subject structure, humanity and 
sense of nationhood, and ethics and character education shall 
be incorporated in every grade level. They will permeate the 
entire learning in the elementary cycle using as vehicle the 
different learning areas indicated. The 'selection of the 
components related to humanity and sense of nationhood shall i 
be based on two orientations which will constitute a pragmatic 
theory of social action and which can give direction to the 
individual learner a desire to improve himself and in turn, 
society. These are the socio-political and management 
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orientations. The socio-political orientation consists of 
specific "beliefs which will make the learner see himself as 
part of society and has therefore an o’bligation to contri’butc 
his "best for the improvemont of society, while the management 
orientation consists of specific "beliefs which will make him 
see, manage and improve the future "by knowing the past and 
doing what can "be done at present with the help of Divine 
Providence and with the use of his wisdom, discretion, 
appropriate technology, and the experiences of other peoples. 

Curriculum Specification . The specifications for the 
New Elementary School Curriculum take the form of identified 
competencies and the minimum essentials re(iuired to be 
masteredi,. Such specifications of expected learning outcomes 
permit unambiguous interpretation by the writers of the 
instiructional materials and by the teachers in the schools. 
There would be national standard specifications yet with the 
flexibility of regional and local specific variations, Tho 
minimum essontial competency list permits the development of 
unambiguous tables of specifications for achievement tests as 
well and provides for cross-regional (national) comparisons 
and monitoring of learner achievement, even if individual 
test items may manifest regional or local specific or cultural 
situations. Finally, the competency list will lead to more 
effectively designed teacher training programmes for it helps 
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describe the appropriate teacher competencies regnired for 
effective implementation of the New Elementary School 
Curriculum* 

Implementation of the Proposed New Curriculum . Expe¬ 
rience in the past pointed out that failures in innovations 
and other development activities were due to inadequate pre¬ 
paration for implementation especially in the several 
critical dimensions of the change. With such major changes 
in the proposed new curriculum and with far reaching national 
objectives in view, the necessary preparatory measures that 
would ensure high feasibility in effective implementation 
have to be taken. Among these measures are careful develop¬ 
ment of pedagogically valid learning/ teaching materials and 
evaluation instruments; critical pilot field trial of these 
and revision in terms of learner achievement and other feed¬ 
back; suitable enhancement of the competencies of teachers 
and other education personnel; and paront/community orienta¬ 
tion in support of the changes. Thus, the timing of the 
national implementation has to be such that adequate actions 
would have been completed prior to the wide-scale introduction 
of the new curriculum* 

In the case of Grades I and II, the Es^erimental 
Elementary Education Project (EEEP) was the critical pilot 
field trial of the new curriculum, and the specific revisions 




wore the product of the feedback from the EEEP tryout 
teachers. Thus, preparation of the learning/teaohing 
materials for remedial learning/teaching to remedy pupils 
difficulties can start immediat<^ly. In addition, the 
minimum learning competencies in Pilipino, English and 
Mathematics that need to be mastered in Grades I and II have 
been specified and writing briefs for the development of 
textbooks and teachers guides have been developed. Adequate 
training of teachers and other personnel must also be ensured. 
Since the number of personnel to be trained is large, a 
cascading model has to be utilized and a variety of 
modalities has to be established. Finally, the time to 
print and distribute the learning/teaching materials has to 
be considered. In terms of all these factors, the intro¬ 
duction of the new curriculum in Grade I will take place in 
June, 1985, Grade II in Juno 1984, Grade III in June 1985 
and Grade IV in June 1986, Grade V in June 1987 and Grade VI 
in Juno 1988, However, prior to the introduction of 
Grades III-VI on a national scale, pilot field trials will 
be run on the lines of the Experimental Elementary Education 
Program starting in June 1985 "up to June 1986 for Grades III 
to VI, QJhe lead time between pilot trial and national 
implementation from Grades III to VI is intended to provide 
for tho dovelopment of basic and supplementary learning/ 
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teaching materials, and for teacher training for a post- 
foundational curriculum which is more demanding for the 
teacher, especially in terms of integration of subjoct 
areas and the pervasive introduction of humanity and sense 
of nationhood. 

The following table indicates the dates of the pilot 
field trials and national implementation of the curriculum. 


Grade II 


1— 


Grade III } Grade IV 
- 1-1 -,- 


Grade V 


Grade VI 




I I 

|Piloti^®^^°" 

I t 


» f 1 I 

_1_ I f I 




+■ 


+ 


Natio¬ 

nal 


1 


Pilot 1“^^' 


•f 

I 

1986 i 1981 

I 

» 

I 


Comp-1 
lete! 


1984 { 1983! 1985 I 1984? 1986 


1983 


1987 


The curriculum implementation will be monitored and 
evaluated using as basis a small stratified random sample 
of schools drawn from the SOUIELE sample from which data 
will servo as feedback for further curriculum revision for 
the next cycle of change. The teacher training curriculum 
will be specific to the new curricula. However, there will 
be a more generalized enhancement of competencies of 
teachers which is expected to contribute to quality improve 
ment of the system and in particular to the improvement of 
learner achievement. 
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lEBPAE/iTIOir OP IlTSTEQCTIOIfAL MASEEIAIS AHD TEACHERS GUIEE* 

The lev/ Zealand Experience 

Cox 

DirecboTj Development Division 
Department of Bduoatlon 
New Zealand 
16 February 1982 

Tena koutou, tena koutou, tena koutou katoa 
Greetings from the people of New Zealand 

The division for which I am respansible in New Zealand is one 
of several divisiona of the Department of Education, a centralized 
department of government vihlch carries the national responsibility for 
educatien in New Zealand* 

The Development StUision oonaists of two divisions. The Cuxri- 
oulum Development Division and the Resouroes Development Division, 

The Curriculum Development Division shares with other educational groups 
a major responsibility for reviewing| revising and developing the 
ourrloulum for primary and secondary sohools. The Ebsouroes Develop¬ 
ment Division, working vyith the Curriculum Development Division, Is 
responsible for producing the resources required for teaching and 
learning* The Resourcee Development DiviBlain is made up of several 
units vitoioh work cooperatively in the production of resources. These 
units are the School Publications Branch, the Visual Droduotion Unit, 
the Audio Production Unit, the National Bilm library and an Information 
Systems Network which includes the School library Service, 

^Speeeh delivered during tfie In-Oountry Training in fluKd^^ Devc 
lopment held at Bunot lake Resort, San Pablo City from Pebruary 15 to 
March 7, 1982. 




t I 

{ Development Divisicn \ 


, 

Ourrioulum Development | 


I ' 

I Heaourocs Development ] 

I_—_i 

I 

I 

I 


I 

1 

1 

1 

I 

1 

-i- 

1 

1 

1 

-i- 

\ 

{ 

1 

1 

I 

School 5 

Tisual 

i 1 

j Audio j 

j National { 

1 1 
JlnfoiTmtion! 

1Publications1 

'(Production', 

'(Production', 

} Film 1 

] Systems j 

! Branch { 

1 .1 

1 Dnlt i 

1 - 

1 Dnit i 

i„ _i 

[ library { 

[ Network J 

1 . _ _ J 


Since It is not possible for 3^3 to describe all of the resources 
that have reeently been produced for teaching all subjeots of the 
curriculum I have deoidod to focus on resources provided for teaching 
and learning reading in our junior olass. 

At tho outset let me explain what I mean by junior olasses, 

Hew Zealand ohildron usually enter school on their fifth birthday and 
spend approximately two years in junior classes,four years in standard 
classes and two years in forms one and two. Then they proceed to 
secondary school. 
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Paster learning children may spend a few months leas than two years 

in junior classes and slower leEiming children may spend a few months 

more# Promotion into Standard One usually takes place at the beginning 

of a school year* The most senior and most experienced teacher in the 

* 

junior classes of a sohool usually teaches the reception class., the 
class In which children are enrolled when they enter sohool. The size 
of these reception classes is usually kept small, possibly up to 25 
pupils, so that the children can be given individual and group 
teaching* Oroups are promoted to other junior classes throughout the 
school year* This setting has implications for the styles of teaching 
and learning that are practiced and for the resources that are 
appropriate, 

In 1962, following more than a deoade of using what were commonly 
called basic graded readers, the Department of Education provided for 
schools a new series of reading materials entitled Ready to Read , 

This series of readers and the approaches suggested for using them 
placed a new emphasis on reading as a component of language. The 
relationships oon be seen in this schema: 


dpe^Mng 


1 



Listening 


Read: 




Writing 


The importance of speaking and listening as preparation for 
reading and writing, and the oontribution that speaking, listening 
and writing can make to reading at all stages were recognized. 




An attempt was also made to provide reading material whioh 
was olosoly related to the lives of ohildren in Hew Zealand^ not 
forgetting of oourse the importanoe of traditional stories, myths and 
legendSii 

Another important feature of this series was that the first 12 
hoolcs were little books, that is, their dimensions were small 
(lO om X 15 om) and they contained few pages, usually no more than 16* 
The illustrations in these books were designed to complement the 
story* They were not merely decorative but added substance to the 
narrative, The deoioion to produce "little" books proved itself in 
praotioe as the ohildren clsarly derived a great deal of pleasure^ 
from being ablo to read a book at one or two sittings. Similarly, 
the illustrationa helped to sharpen the focus on the Importanoe of 
reading for meaning. 

The resources produced for the Heady to Head series were; 

12 "Iiittle" books All published by the 

6 Readers Department of Education 

Teachers' Hondbook 


Supplementory Itoterials; 


Eor Children; 

little Books (Several series) 

40 Little Books 

"Blown up" Books 

(Enlarged versions of the 
12 basic books for group 


Published by private publishers 
Published by the Department 
Published by the Department 




For Toaoherst 


SiApplemenl; to the Handhook Depairtnient PubUcatloa 

Aiialysis oC the vocabulary Department Publication 

Analydie of the books available Department Publioation 

Possibly the most important and widely used resouroes produced 

were those prepared by teachers working \mder the guidance and support 

of district advisers* Some of the most useful of these were repro* 

duoed and distributed on a national basis* 

As the oonfidenoe and expertise of teachers grew they began tb 

develop their own approaches| methods and resouroes* Thus began an 

Innovative phase that oiilmlnated in the development of an in-aervioe 

package for teachers oalled Early Beading In-Servloe Course (BRIC) 

and led eventually to a revision of the Ready"^o^ead Series* 

An ERIC kit comprises a set of 12 ■units each of which has a 

booklet^an audlo~tape and a set of slides* These kits were placed 

in temporary reading centers set up in each district, and arrangements 

were made for teachers to attend the omters, for an hour at a time on 

twelve different oocassionsj usually a week apart* They were able 

to keep the booklets for private study but the other materials remained 

in the centers. The materials were set up in learning oarrels and 

teachers proceeded Independently throu^ the sequences at their own 

pace. The ld.ts were produced by a small district team including an 

inspector and a reading ad'viaer v^o were released from their normal 

duties for three years* BRIO proved to be a popular in—servioe 

strategy* Most junior class teachers took the ftJll course, often at 
% 

great personal inOonvenienoe, It deserves consideration as a means 
as a means of dell-vering effective mass In-servioe training at low Cost 




The most reoent revioion of the Ready-to-Read series ourrently 
being coordinated by the Revelopmont Rivision incorporates ideas 
that were generated during the innovative period or prompted by the 
BRIO programme ^d wliich have been verified by research carried out 
in universities. 

Key features of the process of revision were the sotting, up of 
national and district oomniittees^ the preparation of a questionnaire 
which was responded to by moat junior class teachers ^ the thoroulfli' 
briefing of potential writers, the vigorous screening of scripts, 
the trial of draft material by all junioT class teachers, the 
establishment of oomprohonaive evaluation procedures, and the intention 
to produce final high quality materials that may serve as models for 
other publishers, 

The Rational Advisory Committoe is headed by a member of the 
Ourriculum Revelopment Division and its members are people with 
experience and expertise drawn from most groups in the eduoation 
service ooncemed with the teaching of reading. In addition, a 
Rational Editorial Committee was established to be responsible for 
the production of printed materials. The Resouroes Development Dlvi- 
sion is strongly represented on this editorial committee In recognition 
of its key role in the production of these materials. The district 
oomroittees and sub-oommlttees vMoh were organized by each District 
Senior Inspector are responsible for involving teachers in the develop¬ 
ment, trial and evaluation of materials and for coordinating their 
efforts. 




The purpose of the questiomaire was to identify teachers’ 
views on the etrengths and weaknesses of resouroee available at the 
time and to obtain a pictiu?e of the Wnds of materials that they 
wanted to see produced in the future. The first questicnnaire was 
followed by a second which sought elaboration of some of the Issues 
that emerged as a result of the first questiormaire. The informaticoi 
provided by this means was used to prepare the framework for the 
development of new juaterials, AH respondents were provided with 
copies of the results of these questionnaires, 

Totential writers woro brought together from time to time for 
periods of one week to brief thorn on the desired oharaoteristics of 
the new materials. Members of the Etohool Publioation Branoh had a 
major role in leading these workshops. Scripts submitted by writers 
were subjected to lengthy and vigorous screening by the National 
Editorial OommitteQ, At the present time only five percent of 
scripts survive the process. Successful authors are paid for their 
work; rejected scripts are returned to their authors. At this point 
authors vdioso worl: has been accepted are advised that a conditicai of 
acceptance is that thoir soripts will be subjected to further 
editing and may need to be modified as a result of feedback from the 
trials. Any such changes are discussed with the authors before they 
are finalized. 

Junior class teachers were Invited to volunteer to participate 
In the trials. Surprisingly, most teachers accepted the Invitation, 
Trial scripts together with evaluation sheets (see Appendix) were 




distributed to tho participating teachers and they wdre enoouraged 
to discuss their reactions vuth colleagues on their staffi Completed 
evaluation sheets were sent to District CommittoG where they were 
collated and sent to tho national coordinator, All views expressed 
were analyzed at this stage and repprts were prepared for oonsideration 
by the National Editorial Committee, 

It is intended that the materials produced will be the basic 
DEterials to be used for teaching reading in Junior classes. Soma 
of the types of materials being produced ares 

New "little" books 

Enlarged books 

Books for shared-book reading 

Posters of poems and jingles 

Now readers 

A looBC**leaf flexible folder of suggestions for teachers 

It is hopod that commeroiol publishers will use these materials 
as models and produce supplementary resources that will enhance the 
aeries as a whole and extend the range of different materials 
available to teachers* 

Copies of muoh of tho material prepared to date for this 
developmenthava been placed on display at the workshop* 

Some of the factors we hold as being important when considering 
the production of resources includet 

- The need to provide materials which children find 
interesting 




, ^ The importance of 0nsu2?ing that materials are pitched at 
‘an appropriate level of diffioultyi Oontinued failure 
adversely affects students* motivation* 

- The need to ensure that the guidance given to teachers is 
presented in suoh a way that they will feel encouraged to 
make decisions themselves about the best ways of meeting 
the needs ^ Interests and abilities of their ohildren* 

- The desirability of designing flexible formats for handbooks 
and mEinuals so that they can be updated from time to time^ 
and of making provisions for teachers to be able to add 
their own notes if they so wish, 

- The importonoe of Involving all teachers as fully as possible 
in innovative developments# This ensures that they are able 
to identify with the new materl.als, At the same time it 
providoB for their professional development, 

Permanent matorials to be used by children should be of the 
hipest (juality that can be provided in the oiroumstanoes. The produo" 
tion of such materials is often a long process calling for the highest 
levels of oreativenessj critical Judgemsntj professional expertise and 
perelsteiioe, The extra guidance and support suoh materials provide 
for both teachers and ohildren fully justifies the additional effbrt 
required for their production# 
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HEAD! 10 EBAJ REVISION AID EXMISION 
lEACro EVALUATION SHEET EOR TRIAL MATERIAL 


Overall rating on 1-5 eoal 
HLease Micate ONEi 

I-! f i n i 

I 1 (2 I 3 I 4 j 5 ( 

iHiSh. » I iioff t 


litle of Heoei __ 

Teacher* s Name! __School! 


Nfftei Reaae complete one of these forms for eaoh group of ohildren with whom the 
piece is tked* 

1 Desoription of group: ______________________ 

2 Reading level of group: ______ 

(e»g» Just finished 'Hungry Lamhs'l ” 

5 Interest level (please tick one) High Medium Low 

EOH OHILDrJiN ' > > ' 

FOR TEACHERS I i t i 


4 Hease TICK the most appropriate level for using this script. 


for a 
b 
0 


guided instruotional reading 
independent individual reading 
shared reading 


guided Indep shared 

I I I I 


I 




blue 


green 


Hungry Lambs 


' Boat Day _ 

' Donkey's Egg ' 


' Sweet Porridge 


5 Could the children, follow the story/get the meaning/prediot, satisfactorily? 


6 Bid any aspects give - 

i A great deal of difficulty! Hease make speolfio oomments, 


li Some dlffioulty ie a challenge manage- Hease make spaoifio oomments, 

able by solf-oorreotion using ccntext, ___ 

initial consonants, pictures, eto» _____________ 


7 Oomment oni 

Length of story: _ 

Kind and size of prints 

IllustrationsI _ 

Content : 

I Vocabulary! _ 
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0, These tilings ware of interest to the children 


9, These aspects should he kept because 


10, These aspects should be changed because 
or deleted 


11, Would you like to use this ooript in your olassroom as part of the re-visod 
and extended Ready to Read series? V/hyA/by not? 


12, Additional comments* 


This sheet should he hrou^t to the district appraisal msctingi after which 
it will be sent to the National Co-ordinator: 'Ready to Read', 

Thank you very much for your assistanoe. 
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A JAPAKCSE KXPiaHMOE OP IIAICING SUPiOiBMBiraAI. 
IlISTRUOTIONAI MATERIALS * 

Toward sohool-based ourrxcultin - 


KoJu Kato 

Uationnl Insti-feute for 
Educational Reseorcli 


1, Level of Ourrio\lLum 

First of ally the level of OTorrioulun should be oonsidered 
in order to locate the "supplenental’' instraotional materials in 
the comprehensive picture of ourrioulun because the word 
'•supplemental" instructional materials in the comprehensive picture 
of ourrioulun because the word "supplemental" material as well as 
"curriculum" is often vised in the different ways by the different 
prople* 

Japan has, as is widely knowny a nationally described 
"Ooiurses of Study" like other developing countries. Foreign scho¬ 
lars believe it is strict constraint over school imposed by the^ 
government so that it has been supporting the eoononloal growth^ 
the "Courses of Study" is apparently the first level of ourrioulum* 

It gives the guideline for the private publishers to oompile 
the textbooks for eaoh subject area. In additioni the publishers 
have to get the approval from the Office of Textbook Inspection in 

* Delivered during the Hobile Team Training in Ourrioulum 
Development held'at Bunot LaJre Resort, San Pablo City on February 15 
to Maroh 6, 1982, 





the Ministry before they publish them. The teartboohs and their 
teacher's manual are reearded as oommon road basic instruotional 
materials like other countries, Iho study reveals that the text*- 
books aro the.most oomnorily used materials at school even in the 
United States, In the textbooks oosamon content is emphasized as the 
so-called ntnimum essential. The second level of cunrioulum^ 
therefore, consists of the nationally compiled textbooks, 

V/hen the toaohers plan to teaoh the subject by using the 
textbook, they usually mice the lesson plans for the units in which 
they may adopt the supplementary materials to meet the needs of the 
student in the class. The lesson plans ore very important to 
understand vhat is the real instruotianal objectives the teachers 
intend to achieve. At this third level of ourrioulum they oan 
add, reduce, modify and ohango the general objectives desoribod 
nationally in the textbooks and the teacher*s manuals, 

Tho last level of ourrioulum is the result of the teaching 
practice. As often mentioned, the praotioe of teaching based on 
the lesson plan is not always the some as the, plan. Obviously, the 
result lof teaching differs from it sometimes greatly because the 
plan cannot predict all elements that ocoiarred in the prooess of 
teaching. 

The fundamental assvimption in preparing the supplemental 
materials is reliod upon the recognition of a gap between the 
sea and and the third levels of ourrioulum. In other words, the 
textbooks are compiled for the nationally "average" students. 
However, the students in a particular class are quite different 
in terms of their abilities and interests. 
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2i Three Metaphors 

I/Cokins "Ooursec of f3tud3f'''| the texfboolcs and the supplemental 
inatjTuctional materials is not merely a technical matter^ but a 
philosophical and idiological matter. If the funotioa of instruc¬ 
tion is to convey or to let the students swallow the objectives 
intended by the ourrioulun makers and teachers, the major conoem 
of the material Tflaking is simply to find the most effective and 
economical ways to do so. However, if the goal of instruction is 
to help the Individual child to develop its own intellectual | 
social and emotional oapaoities in its own way. The supplemental 
materials as well as other instructional materials have to meet or 
cope with their needs. 

Let us find the good and povrerful metaphors to explain the 
nature of philosophical and idiological aspects of instruction. 

The first metaphor is ''the mass production worker” in terms 
of teacher’s function according to H,M, Kliebtard of University of 
Wisconsin, A sohool is regarded as a factory where the raw 
materials (students) are molded into a product by the hands of 
workers (teachers). No additional explanation is needed, but the 
metaphor is the some as those of "buoket-filling” or ’’tabula rosa*” 
Pollov/lng the metaphor the content of the textbooks is the things 
for the student to swallow at the same time at the same rate. 

In this domain the purpose of the supplemental material is to help 
them to swallow by giving some adjustable measures. 
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The seoohd metaphor is ’’the travel guide," The teacher 
acts as a guide to talce the students to a trip. He knows very well 
the route and the interesting places to visit. How muoh guidanoe 

should be given prior to the trip depends on the guide. Some guides 

are more informational or suggeslive v\toile the others try to help 

t 

them only when they really need it. Following the metaphor, the 
purpose of the instructional materials Is to invite the student to 
wonderful and intellectually interesting trips and that of the 
Buppleraentaxy material is to give additional or more exciting 
information to the trips. Another way to put it in the metaphorical 
expression is "lamplighter," 

The third metaphor is "the gardner". Ho takes care of the 
plants (students) by watering and giving fertilizer. His total 
concern is simply to give the suitable and ideal environment 
to the plants, in which they grow in their own way. Another way 
to express the philosophy is "meaning maker," 

As mentioned above, it is not merely teohnlcal but philo¬ 
sophical and Idlologioal to moke ourrlculum, even the supplemental 
materials, Therofore, it is very important which metaphor is in 
mind when curriculum and its materialB are made, 

2, Nature of the Textbook 

It is essential to find the cluaracterestios of the nationally 
compiled textbooks. They are the products of high deliveration of 
our wisdon, Howrever, first, they have a quantity constratot. 

Usually they are compiled in the form of 100 to 300 pages* This 
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rolucie cannot cover all instj^uotional informtion teachers and 
students need in the process of teaching-learning, thou^ they 
contain the woll-struotTlirod and concise inforiaation in a ooupaot 
f om. 

Secondly, they also have a quality constraint. It is 
quite clear that they are "comon’* and "standardized" mterials. 

By "comon" and "standardized" it neans that the instructional 
information of the textbooJes cannot nlmys natch and cope with the 
indlvidvial class a teacher deals with. Because of this charac¬ 
teristic, the "0curses of Study" req^iires the teachers in school 
to nodify and change the content ond to find suitable teaching 
strategies* 

NoWf two constraints of the textbook are found. In other 
words, there is a quite lot of room to develop the supplemental 
materials, \/Iiat is more, there is a ohance that the supplemental 
materials become basic and main while the textbooks become 
subsidiary. It is ri^t to understand that the textbook can be 
only a kind of instructional material, 

4, Supplemental Instructional I/Iaterial in the Different Subject 
Areas, 

Now, it is quite clear that any single textbook cannot 
guarantee learning of students. It means that some types of 
additional or oomplemental support materials ore needed to meet the 
student’s needs, Then, what are the student’s needs, It seems to 
be correct to attack the question from the ocaacept of stibjects. 
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The ao-oalled tool-subjects such as language and nathena- 
tios ore organized in a certain ’’structured” way* There are the 
steps fron the sinplej the oonorete and the easy to the 
oated, the absolute and the difficult j which are clearer in the 
tool-subjects than in other subjects* Then, the difference of 
abilities cannot definitely be Ignored, Per exanple, when the 
EWltiplioation of three-digit numbers is introduced, soiae students 
have readiness so that they ore ready to study, ^ile soae students 
do not have a good preparation, lacking the skill to multiply 
two-digit niombero, having difficulty in remembering the multipli- 
cation table, or lacking the ability of addition* In one class 
the difference of ability is much wider than ordinarily observed, 

A study indicates that the difference of ability in a certain 
grade is as wide as the grade span. In other words, the ability 
of the six graders in a class may be distributed In a slx-yar 
span, namely, from the third grade level to the ninth grade 
level, 

Therefore, the "supplemental" materials are made to meet 
the dlfferenoo of ability which the baaio and standardized 
materials cannot oope with. 

It is worthwhile knowing that the problem of the ability 
difference among the students in a class will disappear if the 
"non-graded" system is adopted because the grouping is merely 
based upon the student’s ability, not upon the chronological age. 




" 7 “ 


However, It la very diffiotat to ingplenent the systen at this 
noEiont. Therefore^ the supplenental laaterials are defihitely 

needed* 

QJhe "content” subjects suoh as sooial studies and science 
primrily enphasiae the developrient of problen-solving skilla, 
Problen-solvlnG skills is developed in the problemtic topics* 
However, they ore basically personal* In other wordsj the 
diversity of student’s Interest should be token account in the 
subjects. Even v/iien concepts or generaliaatlons are ained in the 
subjects, the diversity of interest should be considered* In 
other words, the students should Ixave opportunity to participate 
In setting the objectives and content of learning. 

In the case of "contract learning" the students can decide 
their own tasks in consultation with the teachers, They are 
basically free to select any tasks they wa^t to attack, 





There is one tiore subject area, which is the "expressive” 
subjects such as arte, msio and physical education* However, at 
this nonent all that can be nontioned is that the sane way of 
approach as in the "content” subjects can bo adopted* In other 
words, the student’s interests can be considered In the sane 
nanner. 

Then, how can the supplenontal naterials bo mde to nest 
the diversity of student*'0 Interests, Two ways to neet it can 
be identified* One way is to let the students choose the topics 
of leamins to be provided by the teacher, Per exaaple, in the 
unit of "The United States of Anerioa" in geography, the teacher 
sets up several mjor topics such as "the agrioultui-e," "the 
industry',' "the natiire," "the com production," "the city problem," 
"the racial pi'oblen" and so forth. The students choose a certain 
umber of topics* 

The other way is to let the student set up their ovm topios 
of learning. Some students want to study the topics like "the oar 
production and its problen," "the city of New York," "Annrioan 
democracy and function of the local government," and so forth. 

It is quite clear that once the selection or decision of the 
topics is passed to the students any single textbook, however 

r 

tliiok and inforoative it may be, never meets the student's interest 
The textbooks can provide basic information but they become a kind 
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of data book. On the other hondj the supplenental mterials become 
a aajor mteri^ which includes any thing such as the tasks, The 
learning guide, the valuable dtita and so on. They contain all sorts 
of printed oateri^s as well as the non-printcd materials such as 
the films, slides, concept films, simulations and games, 

5, Closing 

Therefore, making the supplemental materials gives the ohanoe 
for the teachers to develop the so-oalled sohool-based curriculum* 
The follovdng sentences ore often stressed: "Do not teach the text- 
book. Teach the textbook," The question is "teaoh what by the 
textbook," "what" are the contents imd activities in each subject 
developed in school-based ourrioviluEu The assumption here is that 
eoah school has the right to make its own curriculum to meet the 
difference of ability and the diversity of interest among the 
students, 

Hov/ever, since the textboolcs are compiled according to the 
nationally desoribed "Course of S-^udy" is not an easy task to 
develop the ourrioulum for a certain school without having regard 
to the principle of education. In other words, the shift should be 
made from education based upon the "nass-produotion worker" 
metaphor to that based upon the ’^travel guide" metaphor, or, if 
possible, the "gardner" metaphor* The most essential and important 
goal of eduoation.is to help the students grow "naturally" or 
"in their own way," realizing tl:at education has to fulfill the 




denands of the aooiety and the soience. It is not merely a natter 
of harmonious bnlanoe anonE the three elements, but that of how 
to support the student’s growth. Making evon supplemental 
materials should not be considered a technical natter, V/ithout 
thinking of the philosophy of education, they v/ill provide only 
chances to reinforce v/h%t the society and science require to the 
student. Education is not a means to achieve something like the 
economical developnent of nation, but it has nn end in its own 


domain 




A Japanese Experiende of Malcing Instructional Ifeterials 


Ed'ba^ary 1982 
ICojl Kato 

Uatiohal Institute for 
Edudatlonal Eeaearoh 


1* Definition of terms I use;'.. 

2, Seven models for unit planning 

Components of Instructional materials 
a« unit title 

"b, objectives (including reasons to study the unit) 
c« learning guide 
d* work sheet 

« learning task sheet 
t data sheet 
• suggestion sheet 
« answer sheet 
« etc. 


e« evaluation 
f* remarks sheet 
4« Types of learning activity 

a« drill learning - basio sldlls 

b* concept (knowledge) learning - - - - oonoept of knowledge 
0 . problem-solving learning - — problem-solving skill 

d, contract learning - -- -- -- -- - sdl above 
5* Problems in malcing and using the materials 

a« characters of the instructional materials 
b* practical problems teachers face 







Cliar’ac'fcexisa'fcion of Lea3?ning^ 


?1oilel_Ip_r Unit Ha nning 


1 

model 

nuUmodel 

riow of learning 


(l) Suppleraental 
Activity 

(a) special aid 

[Jp_l5_J+ D 


(J3) mastery learning 


(2) Grrouping 

(A) ability grouping 


(B) ability plus 

Vt^H 



D-O-to 

(B) non-gradsd 

( 4 ) Learning Stylo 

(a) learning mode 


( 3 ) cognitive style 
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( 5 ) Choice of 
learning 

Seiiuence 

(a) choice of a course 

DvIii-fjMii'ffTLi 
kMS'Til'H 
'■fi) -in-iD-Ol' 

( 3 ) randdm choice 


(6) Choice of 
learning 

I'opic 

(a) partial choice 

rPl'D 

a-D-D”Q[(£*Q 

-IS-D 

(U) full choice 

m-Q-D-a-a-o | 
iH'D-n-a ! 

E'-D-a-D'D 

( 7 ) Leoinion of 
Learning Task 

(A) task within 
a unit 

smaller topic 
within a frame 

(B) contract learning 

long term topic 
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sClasc-aiHe croup instruction ^ ? individualizoii learning 
D gleaming task 
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AMEX K 


EROKTiEMS ITS THE USE OP IWSTHUCTIOWAL MATESlAIiS 
AUU TEACHING GUIDES 

Miss Anita A, San Juan 
Dlvislcjn Eogllsh Supervisor, Hizal 

When we were planning this in-oountry training, one of the 
topics we fleeided to Include is this one wMeh I’ll taJfee up vdth 
you this morning - rroblems in the Use of Instructional Materials 
and Teaching Guides, Problems to vdaom? Problems to the teachers 
and to the pupils vUia are using them - problems that keep the teachers 
from teaching effectively and the children from learning as much as 
they should, using these materials. 

Of what value is Imowlng the problems to us, the participants 
in this training? They will give us direotianj deepen our insights 
into what we should consider when we prepare instructional materials 
and teaching gviides, vAiat we should provide for, v\hat we should guard 
against, always keeping in mind the target users -- the teachers and 
the school children. 

To gather the problems, I observed teachers in the classroom 
and took note of how they used the instructional materials available 
in their school, I asked for written reports from the field on 
problems teachers had met in the use of these materials, but the 
reports were not very helpfifL beoause they were quite g ■el in nature, 
I was able to get better feedback when interviewed teachers either 

Speech delivered during the In-Count3?y Training in Curriculum 
Development held at Bunot lake Resoirt, San Pablo City from Pebruary 15 
to March If 1982, 




individually or in groupsj asldng them to specify which particulat 
portions in the pupils' hoolc or in the Teachera Manual, if they were 
using cttie, they found diffioiat or ineffective, 

I limited my interviews to Grades I and II teaoherS| considering 
that the materials we are to develop here are to be on Grades I and II 
levels. The instruotional materials and teaching guides mainly used 
by the teachers interviewed we.ve the MEO-produced naterialSi commonly 
known as EDPIT/iI' books, although the Textbook Board Secretariat 
says they should be called MEG materials, not EBUTM, 

I hope that when I take up the problems and cite specifio 
instances, I won’t be misinterpreted, especially by the writers of 
the materials concerned, I have a very high respeot for them and 
on the whole, the materials are good* I’m swe that, guided by 
principles of materials oonetruction, they tried their beet to pro¬ 
duce interesting, effective lessons. They did not foresee', perhaps, 
that when actually used by teachers and pupils in the field, some 
portions of the materials would not work quite well* 

Now wdiat are the problems? 30me selections are difficult and 
the diffioxilty ohiefly lies in the use of too many unfamiliar words* Some 
teachers cite- as example the selection "Ang Pamamasyal" in 
Grade I Pilipino, wliioh contains words with foreign letters like 
Vito Oruz. Port Santiago, zebra* zoo and Victor, Also in Pilipdno I, 
teachers say the expression "dahon ng sasa" is unfamiliar not only 
to the pupils but to themselves as well, Himaymay on page 154 of the 
Grade II reader is also difficult for Grade II pupils, the teachers say. 




Sometimes it is not the vocabulary but the struoture which is difficult 
An example of this is the use of din and rin which teachers find dif¬ 
ficult for Srade II ol^ldren. Then the shortened spelling of words 
like bwaHj hwag« nyog> Hwebes also makes reading difficult for Grades 
I and II pupils, teachers say* 

In English, Grade II teachers oomment that some of the stories, 
specially those for listening^ are long and difficult, containing 
many unfamiliar words* They olte the story "Bunny Goes to School" as 
one example* One teacher said that because of the too many difficult 
words she needed to unlock, she wrote the story on the board, 
thinking that her pupils could understand it better that way# But 
1 told her the selection was meant for listening and not for reading* 
What she should have done would be to simplify the story# But how 
many of our teachers ootfLd do this? 

So vdiat are the implications of this feedback? When we write 
our materials, we should be very careful of the level of difficulty 
of the vocabulary words we use and the length of our seleotions, 
considering the short attention span of very young children, Eor 
teachers v^o say certain structures are difficult, it will be neces¬ 
sary to help them see how such can be taught through explicit 
instructions in the teaching guide and the Inclusion of situatitans 
that will meaningfully eliolt the use of the stiuoture being 
developed. 

How about the shortened spelling in Pilipino? When we prepare 
instructional materials at this training, are we to use the regular 




spoiling as found in Tagalog newspapers^ magazines and boois 'ixt the 
shortenedf vmfaaniliar one? I think^ we have to arrive at some 
agreement here* 

Another difficulty that teachers encounter in the use of 
instructional materials and teaching guides is the amount of material 
to be covered in a day’s lesson, They say there’s too much material 
to cover, too many objectives to be achieved suooessfully in one 
lesson, Por example, in Unit I, G-rado II English, the objectives 
for the first day are as follows* l) tell one's personal history, 

2 ) use appropriate expressions of oourtesy for routine activities 
llkp”May I go out?" etc,.and 3) introduce one person to another# . 

One teacher said that just for the first Objective she had a difficult 
time because the pupils had to Introduce themselves to the class by 
telling their name, age, their parents' names and their address. 

When I told her that these were all learned in Grade I and being 

t 

review items should not take her very long to teach, she said, 

"Mp.'jtt, but my pupils have forgotten and have to be prompted again,. 
Perhaps for Seotion I, that may be all right but not for my 

section," 

Another example of material that demands too much of 
Grade I pupils is the first lesson in Math I v\hioh expects them to be 
able to say "The smaller mango is at the right of the bigger mango# 

The bigger chioken is at the left cf the smaller ohicken*" There are 
several learnings involved before the children can say these sentences 
properly — first their ability jro give the names of objects like 




mango ohiokerit then their ability to tell inftiether such objects 
are small or blg^ next their ability to compare which one is bigger 
or smallerj using the comparative form of objectives^ and then the 
ability to state location of pbjeota with expressions like "at the 
right of" and "at the left of," Aren*t these too many different 
things for a child to bo able to do in one lees on? Seotion one 
pupils may be able to oope with them but how about the rest of the 
children? 

What's the implication of this for us^ writers of materials? 

We target the average pupils who oonetitute the majority of the 
learners and allot material that they eon comfortably absorb, but we 
provide enrichment for the brighter group and some more exercises for 
the helow-average group. 

Here are some examples of other difficult things teachers say 
are expected of Grades I and II pupils in Math — Make a story 
problem for each picture on a given page, explain the differonoe in 
size and form of figures in geometry^ and write a paragraph about 
geometry (Unit V - Odds and Ends, IM, p, 114),. All these tasks 
require the children to use English, which at this stage, they may 
not be able to do satisfactorily, ao what happens? Either the 
teacher spends a lot of time on these activities until she gets the 
desired result or the teacher resorts to the use of Tagalog# 

G?he question to consider now is this — Are the aforementioned 
tasks very important in the learning of Math I and II? In view of the 
observed weakness of our children in the four fundamental operations, 




shouldn't our materials foous more on meaningfulj interesting 
eieroises in these operations? As a matter of fact, the teachers 
I interviewed said that there v/ere not enough exeroises in the 
present materials they were using* This is the need we are going 
to fill during the v/orhshop we shall be having, 

To give the Math group some specific ideas as to what 
exercises teachers need, I have this feedback from them 
l) addition facts in learning Continuum up to 5*»dlgit3 (Grade l) 
but the text is up to 2-digit only, 2) no lessens in text on 
Measurement , o« area and d* Mass, which are listed in the learning 
Continuum, 3 ) no material for finding relevant and irrelevant 
information, transforming word problems into mathematioal sentences 
and finding missing Infoimation. 

Another problem that teachers voice is the lack of sxjggested 
play aotiTitles that they can use to make teaching - learning really 
meaningul and enjoyable. There are some of those suggested vhioh 
may bo fun for the children but take quite a long time to play and 
prepare for. They give very little practice in terms of time and 
effort spent. An example teachers cite is the game of fishing in 
Masayang Mag-anak ^in Piliplno l). To give practice itt recognizing 
words like haba, balia, idia, the teacher has to make cutouts of fish, 
on which she prints the words to be read, A pupil is asked to 
catch a fish and read the word on the fish cutout* Calling a child, 
waiting for the child to come forward, watching him oatoh a fish 
which often takes a long time to be caught may run into some minutes 




and all for the reading of one little wordt The practice given in 
word recognition is very little oompared to the time and effort 
spent■ 

Again vAiat' s the implication for us? Here is a need which we 
may be able to fill by including games and play activities in the 
support instructional materials we*ll prepare in this training* 

Related to this problem is that of materials that aren't 
interesting* The teachers gave as samples two selections from 
My Storybook, "Hidi’s Doll" and " Her and Fern".you remember Dr, Ooac's 
statement of the qualities of reading materials - that they should 
be extremely Interesting and that they should oontain humor as much 
as possible* So again, wtoat are the implioatlons for us? We see 
to it that our reading selections are enjoyable to readj 
materials that whet the children's appetite for more reading fare. 

As regards the content of some selections, one teacher made this 
oomment, "Ma'm^, the selection 'SaHyugan' in Masayang Tahanan, 

Grade II text, is interesting but it plays up some superstitious 
beliefs about planting coconuts like squatting when putting the 
oooonut in the hole and children jqining hands to produce short 
coconut trees with plenty of fruit. Isn't this against freeing 
children's minds from superstitious beliefs?" The teacher is ri^t. 
What's the implication? We are after interesting stories but we are 
also after the development of the ri^t values. We don't sacrifice 
the latter for the former* 




Another big iirobleni of teachers is the absence of teachers* 
manuals or teaching guides to go with some pupils* books. Examples 
of these are the pre-primers 'Jiririt and Mpaa. the primer Our 
Happy hays. Living with Math and other books put out by private 
publishers. Our average and bolow-average teachers who constitute 
about 75^ OP3? teaching force need direction and often times explicit 
instructions on how to go about a lesson. 

One teacher I saw was teaching the use of does and does not. 

She was using a text with no aocompanylng Teachers Manual. The page 
lii the text shows four pictures of what a good boy does — Oombs his 

t * 

hair, washes his face, tolses a bath, brushes his teeth. The teacher 
asked "What are the boys doing? What is the boy doing?" 

Are her questions right? No, because they won't elicit the right 
structure, Instead the answers will contain the ing- form of the verb. 

Had there been a Teachers Manual, the teacher oould have been told 

I 

the right question to ask. 

What are the implioations? Majority of the teachers need a 
Teachers Manual, not only for identifying the objectives aimed at 
by the different lessons in the ijQXt but also to provide them with 
some background information which will help them understand the use 
of certain structure^ better. Some of the structures or vocabulary 
they find difficult are the follovdng: - the use of ride In/rlde on 
(vitoy ride in a taxi hut ride on a bus?), like /want/would like ^ 
used to/usually , do too/don't either, when to use a, wlien to use the, eto 




The teachers need a coed Teachers Manual, not one which 

* • i 

contains technical teriua which confuse rather than help, for instance^ 
many teachers may not know that the CYO j)at*bema means the 
0oneonant~vowel"Gonaonant pattern like sun, oat, etc. 

The teachers need a Teachers Itonual which fully guides them as 
to the questions they are to ask to develop specific skills*. Here's 
a portion of a Teachers Manual - "Ask questions that will elicit 
information from the story like, , , " Two sample questions are 
given. Teachers say they find it difficult to ask additional 
questions. It is a sad thing to admit but it really seems many of 
our teachers have to be given training on the art of queationning. 

One request teachers malce along the line of oomprehension 
questions is to have these included at the end of each selection in 
the pupils' book* In that way» they said the children themselves 
oan have traiJiing in asking questions and have more practice In 
reading and there will be more of pupil aoti'vity and less of teaoher 
talking. Although on examination of pre-primers and prlmsis shows the 
absence of questions ot tho end of each little story or rhyme, 
perhaps we oan discuss at this training to what extent the request 
eon be oompliad-witb* 

Then there is the problem of not having enough copies of the 
materials for pupils. One time when I entered 'a classroom, I found 
the class reading aloud some printed text on Manila paper. When I 
examined the material, I saw xentenoes printed in the teacher's hand, 
running one after the other in unbroken succession with no paragraph^ 
and appearing as one solid text, I could not make much of the story, 




so aftsr the class^ I asked the teacher where she got the material* 

She saidj ''Ma'ams I have only cbig copy of the pre-primer so what I 

did was to transfer the text on I%nila paperj so that all my pupils 

will he able to read it," "I admire you for taking this trouble," 

I said, "for your pupils' sake* Will you please show me the book?" 

And she showed me, Ihen I told her "You see, if you want to transfer 

this on Manila paper, transfer as is, meaning Include the pictu3?e, 

follow the arrangement of sentences, the number in each page, etc," 

I explained to her that pictures are very important in beginning 

reading materials because they are means of arousing interest, of 

providing a subject for oral language activity prior to the reading, 

of unlocking some concepts giving the reader clues as to the sound 

end meaning of unfamiliar words in the text, Ihe arrangement of 

lines, the length of lines, the number of lines on a page are in oon- 

sonance with guidelines given in the preparation of pre-primes aridt- 

prlmers, taking into consideration the young child's eye-span, Ms 
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familiarity with printed symbols, his ability to malce the proper 
retium. sweep to the next time* It gives him a feeling of sucoess 
to be able to say "iWo read a page," 

Aside from the dearth of materials for pupils, there is the 
problem of not enou^ exercises in the available text to develop 
certain skills. As we all Snow, children are of varying abilities, 
Tlaere are those wflio easily catch on and there are the plodders iniio 
need helping every Inoh of the way* In a class vdth different 
ability levels, a teacher divides her pupils into groups. While she 




attends to one, she needs seatwork exercises to give to the other 
group or groups. This is one great need which may be filled by the 
support materials wo are going to make at this training. 

One reminder that wo may well keep in mind vhen we develop our 
instructional materials is to edit them very well before final printing 
A teacher using a [Dagalog pre^primer oommented. on the title of one 
selection "Maj^ Adobe ang lolo." She said, the title is not 

right. There’s no adobo in the story. Instead there is goto. ” 

"You’re right," I agroedj after examining the offending material, 

"but you oan take this opportunity to develop critical thinking in 
your pupils. You oan ask vhat they think of the title, vhy they 
think it's not right. Then you oan ask suggestions for more appro¬ 
priate titles and have them decide which of the suggested titles is 
the best and have them explain why that is the best" Although I 
tried to make l usot for the error, the responsibility of careful 
editing remains ours as writers. 

The problems related to illustrations come in three oategoriea, 
as drawn from teachers' feedback? l) lack of illustrations, 

2 ) Inaccurate Illustrations, 5 ) not much congruence between the 
picture and the story. Teachers, espeoially those of Araling 
Panllpunan, complain that the text does not Include the necessary 
pictures and so they have a hard time looking for visual aids# 
following are sampleaof feedback on illustrations! Teachers say 
that on page 7 of the Grade I text the picture of the American 
family looks more like a Filipino family. On page 165 of the 




piliplno I .text, the picture ehows two women fetohing water and the 
question asked is "Paano ginagainit ng mag-anak ang tubig"" The 
illustration is not helpful at all* In the selection "Sa Kyugan/’ in 
Masayang Tahanan the picture shows people picking coconuts^ none of 
planting vihich should have been the artist’s fOous if pictures are 
to help pupils understand the story. On page 81 of the Grade I 
Teachers Manual, there is a clock deylae with a short pointer contain¬ 
ing the ending. The pointer should be long enough for to 
get close to the letter on the outer edge of the circle so that it 
will be easy for the ohildren to read the word as a whole, The letters 
should be small letters, not Oapitoliaed because these are oommcai 
nouns and will be moat likely met by phildren not at the beginning of 
sentences but somev^diere in the middle! 

Teachers also found it difficult to copy on the board the tests 
with pictures whihh are inoluded in the Teachers Manual, They have 
to draw the pictures, '."diich some of them say they are not very good^t, 
Then the children oopy the boardwork (this takes a long time) because 
the instruotions say "Kurusan ang pangalan ng larawan," There’s the 
picture of a dog followed by 3 words, one of which is aso , The teachers 
suggest that the tost exercise be included not in tho Teachers Manual 
but in the >fiext and the instructions be revised so that the pupils 
do not write cm the text but on the answer sheets,. 




other problojna mentioned by teachers ere the lack of maps 
and globes for Araling Panlipunan and tape recorders for the lesson 
on page 130 of Masayang Kapallglran, 

Here are the problems as gathered and I hope Illustrating them 
has given you greater direction as to what to provide for and what to 
guard against in the work of materials preparation ahead of us. 




EVALUATION OE I].1:JTRUCTI0NAL MATERIAIS, 
ANG TJilA CUING GUZKilS^f 


ANNEK I 


Gloria V, Bas'loti 
CShalrmati, Plllpino IiinguiBijica 
Phillpplno Normal College 


In any enterprise or projeot evs-luatlon Is an essential 
factor since this helps us determine tho worth or value of what 
vre are doing or hoping to achieve. 

Studies show that shortly after the turn of the oentury, 
evaluation had alres.dy been very mucda a part of school surveys, , 

\ilhilo such surveys generally focused on the Inputs of education, 
there appeared a developing ooncem that outoomes of education be 
|, 3 seBBad as well. This gave rise to the use of tests and other 
means of measui^ement and as a result, changes were brought about 
in (a) school organizations, (b) courses of study, (o) methods 
of instruction, (d) olassification 9 ! pupils, (e) method of 

supervision and (f) school programs. 

Today, more than ever, tho role of evaluation in education 
has increased in scope and range, fhis is to be expected, for the 
emergence of new knovfledge about education, nev/ technologies, 
changes in our social, political, economic and physical environment 
demands corresponding changes in our systems and focus of evaluation 
The great desire to make evaluation a more rational and 
positive part of the instructional program has Isd to an Inorease 
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in dimensions of tho content of evaluation* One of these dimensions 
is evaluation of instructional inatQria3.s, Please note^ howeveri 
that tho kind of Gva].uation we are going to do is not exactly the 
IdLnd of evaluation done as part of a researoh study because, generally, 
vdien we evaluate teaching materials, \jq involve not only the teadaer 
but the users of the materials as well. We also apply certain 
atdtiatioal measuros to determine how good or effective the materials 
are. Since in our oaso, tliis is not possible, then let us try to 
maJeo the most objective comments on the roatorials we aro going to 
assess, Hemoraber our purpose is to provide o basis for making 
decisions, thoroforo, vre address ourselves to questions of utility, 
nogardless of laolc of prooision in our deoiaions, getting informs^ 
tion for our intention remains the basic concern of this activity. 

The textbooks and teaching guides vdiioh we are going to 
evaluate had passed several types of evaluation before these were 
issued for mass uso. Tlaese were edited and assessed by a group of 
consultants and editors and had undergone try-out for a period of 
one year* Based on faodbaok and observations, the books, as well 
as the guides, v/ore revised and improved. 

But then, no one book can meet all purposes, especially in 
a count like ours where children have different language back¬ 
grounds, different home environments and with different motivations 
and interests, eto. All these. Ideally^ will require diffe:rent sets 
0 textbooks to suit tho needs and abilities of our learners, but 






duo to lack of fUodo, those we cannot provide. And this explains 
otto of tho reasons why we are oonductins this training, to find out 
what ways can "be done to inoet noeds of the various types of learners 
in our rospeotive regions* 

In this training, we shall be doing two kinds of evaluation, 
First, we shall exaifline the oxisting textbooks and teaching guides 
being used in ttie field to determine the support Instructional 
materials we nood to prepare* I have listed dov/n some oriterla for 
evaluating textboolcs (please see scmiplo form in Annex l) and 
teaching guide (boo sample form in Annex 2), (Explain how eadi 
oriterla la applied,) 

Since you will be evaluating textbooks for different subject 
areas, I assume it is necessary that you structure your own guide¬ 
lines to determine what oompleraontar/ or supplementary materials you 
need to prepare. 

The second form you will construct is for evaluation of the 
support materlula you will proporo* Some of the criteria for this 
second form oan be extracted from the first evaluation form you will 

make. 

Some handouts v/hich raieJit be of help will be given to eaoh 
one of you. (Handouts', (l) Teohniouec for Teaching, (2) The 
Selection of Reading I-laterials)* (See Annexes 5 and 4 ). 




SAMPLE POIiM 'FOR EVALUATION OP MTBOOK 


I , Do tho materiala ootifoxQ "to the 

a# national development goala? 

b, oduoational goals? 

c, objeotivoiJ of the subject area? 

2t Are the topioa/oonoepts/seleotlons 
congruent with/related to tho 
objectives? 

3 , Are the lessons arranged from lower 
ordor complexity to hi^cr order 
complexity? 

4 , Do the materials provide a wide range 
of learners needs, interests and/or 
preferences? 

5 , Does tho style of presentation attract 
or appeal to the pupils',? 

61 Do the illustrations oontribute/help 
the learners in understanding the 
lesson? 

7 1 Are the materials/vooabularjf within 
the comprehension or level of the 
learners? 

8 « Are there onou^ materials to help 
develop the l;nowledge, abilities and 
sldllo of the learners? 

% Is there provision for the varj-ing 
levels of ability of tho learners? 

10* Is there a provision oS integration of 
all ofcLlls learned and thoir use in 
natural situation? 

II, Is there evidence that the book 
oontains subject matter from other 
disciplines? 

12, Does tho textbook provide an over¬ 
all system of evaluation to indicate 
to tho learner that the objectives 
have been aohievod? 






SAMPLE K)HM im Tir;3 :JVALUA'JJI0N op raHACHmG GUDES 


1 , Are the goals stat&d in tenao of he'* 

' havioral ohjoctivos? 

2 , Are the objectives developed in a 
logical arrangement? 

5 , Are the toaching-learning procedures 

* geared tovrards the attainment of the 

ohjoctlvo? 

4 , Is tho method of presentation of the 
lesson appropriate to the ability of 
the learners? 

g* Are the expected ontcomoe olearly 
specified in the procedure? 

6 » Are tho activities arranged in a 
logical manner? 

7, Is there provision for tho learner 
to fully understand the lesson or 
practice tho behavior implied in tho 
instructional objootivo? 

6 , Are there varioties of exercises to 
complcmont the material in tho text? 


9, Are there enou^ matcrials/activities 
to be taken up within a speoifled 
time schedule? 

10 , Are tlie teachers given the opportunity 
to Bliow tlieir ability and creativity? 

11, Does the guide include some baoliground 
on current methodology, testing, and 
suggestions for other classroom 
activities and techniques? 

12, Does the teaching guide provide an 
over-all system of evaluation to in- 
dioato to the teacher that the object¬ 
ives havo boen achieved? 
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'Iho 'becj'LinxciueB appropriate for teaohip^y a wor': of literature 
ao aa to enable ohe student to learn from it on how to cotnmunicate 
are many, Guch techniques fall into two categories t 

a) those designed primarily to increase the student's 
linquistic skills - - that is, skills used in 
manipulating syntactical and lexical patterns and 

b) those designed to increase his cultural under^ 
standing. 

For increasing linquistic skills! 

1 . Asking questions that require a student to use key 
structures and words of the text in his response. 

2. Drill in transforming Idioras in the text into non- 
idiomatic equival ents• 

3 . Dr.i]l in transforming sentences in tlie text into 
underlying kernel sentences, 

4. Drill in substituting vocabulary items in sentence 
frames taken from the tKct, 

5. Drill in paraphrasing selected sentences in either 
v/ritten or spoken form* 

For cultural understanding; 

1* Help the student understand the cultural fea,ture in 
the selection, 

2 , Fresent baokt'jround material to illuminate allusions 

to tradition^ events, oonventxons, and liteirary forms 
ombedded in the work. 

3, Have the pupils draw parallels between diaracters or 
situations in their o^^n culture and those in the 
work being studied, Searoa out the similarities and 
tlie differences, 

4, Have students write compositions using the insif^ts 
learned in the study. 




m SEIECKOil 0? fiHiDUC BMlvjS 


li Choose natoriala coiDmctisuraie vith'thi .'Indent's Ik.tic 
ooppetehoo of oaoli Iwel of develop.», 

2* Soleotiono should be of varjlng decreei; of diffioult* that 
will correspond to tho changing need': -.f the chili, 

3, flaoh selection should have a clear orgi.uiualional structure 
built around a definite central taore, 

I, The theme should be relevant to th. student's life^ experi 'loe 
and interest. 

5, The reading materials I'h J li- ' ]• oi. not on the basis of 
their literary value, but on the basis of their eriiudienoy as 
a teaching aid to develop the desired reading habits, 




Ivraiex M 


HOW PHySIOAL EDUCATION MAY SERVE AS VEKLCUS EOR DEARMING 

IN CIVICS Aim CULTURE 

Objective in Civics: Realizes that one has the potential to 

develop physically 

A, Natutukoy ang raga bohagi ng katavvan at ang galaw na nagagawa 
sa mga ito 

1, Tingnan ang atlng kata0an. Dilangin taaig may ilang 
mhahalagang bahagi ito (ulo, totavran, paa) 

2* I galaw nga ang pinalcamataao na bahagi* (ulo-iikotj ipihit> 
iyuko, iunat)* I galaw nga ang ulo nang mabilis. Ano ang 
inyong n«iviTn<~iATnan ? Tama bong igolaw ang \0.o nang mabilis? 

Ano kaya ang taraang paggalaw ng ulo? (ivlarahan)* Maipipihit 
Icaya natin ang ulo sa gawing Icanon? Sabukin nating igalaw 
pakaliwa* Sabihlng paicaliwa-pokanan hnbang ibinagalaw ito 
nang paloaliwa at palcanan* 

3* Subukln nating itingala ang ulo, Moaari ba? (itingala) 
M-.ibababa kaya natin ito? (iyuko), Itokaguguhit ba tayo 
nang pabilog sa hangln na ginagamit ang ulo? 

SubuldLn din ang pagguhit ng tatsulok, parihnba, parisukat, pabilog 
D. Pagkatapos na matukoy ang inga bahagi ng katavran at malaman ang 
mga galaw na magagawa ng ito, ang .iga sumusunod ay maaar3ng 

ipagawa sa mga batas 

1, Awit na may Galaw, "Paa, tuhod, bolikat, ulo" 

*'Sampung mga diliri" 




. 2 - 


2, Ibj^dlos na Glnafianiit ane Bahaci ng Mama! 

Kayaae-taya na-tlag iguhit aa sahig nag hu^s ag ulo, sa 
pammsitan ng paelatodi 

pag-igpaK, pag-iatope, pagpajBclulaa, pagliiksu-lukaa, NalaUIOB 
to tayo an di aabmggo ag kapm? BakH: Icailongaag maglBg 

% lifiro^’'Jagaan'’ Tayo ay haliabulin nc taya* Upong mtaga, 
paldaggan m BMablMa ag taya, Dabaaggit ng bahagl ag 

Itatama oag taya. Aijjd hamkaa ang bahagiag biaijngglt, Aag 

iBhali aa pgjiamk sa bohaidng nag mgigiag taya* 

4, lorong-ltoato - Piplll aaf' oga bate ag bahagl ng Mama 
m ibig nilang igalaw. IWaJdaig sila aa kamnto ng guro, 
lag sinabl ng guro oag bahagl na tenllnag napilli Igagalaw 

ltO( 




AmEX H 

IlTTEGRATIirG IitJI<lABISl/T AITO SEIJSE OP MTIOIEOOD 
lU IlTSmUCIIOlLM m'PETJAIiS 

HELIL/JI T, VIIiM 
Senior Eduoational Heeearcher 
Staff Development Division 

This 3-week long seminar-workshop greatly manifests the 
important role instructional mateiials play in the education 
process. Your participation in tliis endeavor bears two signifi¬ 
cant meanings, First> being selected to represent your region or 
office signifies your oapability in preparing instructional materials, 
whioh to me is a talent only a few possess. Second^ participation 
in this workshop requires a leadership skill, for you are expected 
to lead a similar endeavor upon your return to your respeotive 
stations. Allow me then to congratulate you for being selected as 
participants to this workshop, 

I have been assigned to discuss with you the value-thrust 
of education in the 80*s and how this can be reflected in various 
types of Grrade I supplementary materials for the New Elementary 
School ^xuriculum (iCEGC), 

We sliall proceed in the manner: first we shall discuss 
broad ideas, concepts, and principles about humanism and sense of 
nationhood, From these we shall derive certain implications and 
guidelines for the preparation of supplementary instructional 
materials. Application of these guidelines will be demonstrated 
as a cooperative endeavor in the first praoticum session. The 
second practloum session will be by subject area group. 




The Talue-'thruBt of education in the 80>s hae been 
identified as the development of humanism and sense of nation¬ 
hood, Integrating the value-thrust in instructional materials 
necessitates certain prerequisites. First and foremost is a basic 
taiowledge and background information on the value-thrust - how it 
came to be the value-thrust in education. 

The ISiesion and Values-Tlirust Project Team of PROOEBD was 
given the task of identifying the mission and values-thrust of 
elementary education, 'JCliree approaches were adopted and utilized: 

1, Documentary research 

A team of BEE researchers gathered from documents, speeches, 
books and other sources pronouncements made by prondnont 
national leaders, past and present, to identify values that 
are desirable and relevant to the development of the Filipino 
as a person and as a citizen* 

2, Oonsultative Conference 

A group of national loadors, professional and about thirty 
citizens representing various sectors of society were invited 
to shore their ideas on two main questions: (l) V/hat should 
elementary education do for Filipino children'? ( 2 ) What 
values should be developed among elementary school children? 

3, Delphi-type Kesearoh 

Answers to the two questions were collated and were inputed 
to a questionnaire for the Delphi research* The purpose of 
the Delphi research is to get the conoensus of respondents 
on what degree of emphasis should be given to eaoh mission 





and value item, The respondents came from the three 
geographical regions of the country representing the 
different ethno-linguiatio groups, rural and urban areas, 
and the various sectors of the population i.e,, education, 
religiousj business, labor and students* 

Some of the important findings of the DelpM research are the 
following; 

1 , 9*7^ of the respondents indicated that elementary education 
should give "Heaviest Emphasis" on Nationalistio and 
Cultural Heritage Values; 95^ on Moral and Spiritual Values 

2. believe that the following mission of elementary education 
should be given "Heaviest Emphasis" ; Develop love for 
fellowmen and faith in the Supreme Being, 

5, 96% indioated that the sohools give "Heavy Emphasis" on the 
following ffllssloni 

Develop pride in being a Filipino 
Develop the oapaoity for promoting the good 
name of the Philippines and respecting the 
country*a symbols 

^he findings indioato a need to focus on nationhood as goal 
of elementary education. The question that arises is; Is nation¬ 
hood not a goal of our eduoation? An analysis of sources of eduoa- 
tional goals, i,e. Constitution, national Development G-oals (3?D 6 -a) 
Devised Elementary Education Program of 1970 indioated that attain¬ 
ment of nationhood has been prominently placed in all of these 


documents * 




Tli 0 next question to ast is: Why is it that our education out]?ut - 
the oliildren - do not mnifest such a goal in their behavior? Several 
factors have to be considered. Several angles must be viewed in order 
to get the answers to the questions; 

In the pastI the educational system has attempted to inculcate 
values araang the young oliildren, shaping and influencing behavior 
that are supportive of national goals, ^ese efforts have not been 
very effective in producing a sense of nationhood* The reason for 
this relative ineffectiveness could be that the factors JTith wMoh 
education has been wonldjig are not the appropriate datum to work on. 
Empirical data arrived from social science theory and researohes 
consistently suggest that values is not the proper datum. 

Developing a sense of nationhood includes as a base the process 
of group formation, Researohes otudying the phenomenon of group 
formation have presented how different and separate individuals become 
a group. One of three main directions of researches in the social 
sciences pursuing the factors that contribute to the cohesive function¬ 
ing of a group is that which deals vdth beliefs utilized as a particular 
datum. Social scientists recognize that beliefs occupy an honored plaoe, 
For purposes, thereforsi of effecting the inculcation of humanism and 
sense of nationhood^ beliefs will be utilized. 

Beliefs, per se, do not create a group. They must satisfy 
two characteristics, namely^ (l) Beliefs must be shared in order to 
bring individuals together and for them to strive to attain that which 
is for the common good, ( 2 ) Beliefs must exist in a system. Discrete 
beliefs will not be helpful in making members to cohere. 




Kt this poirt in time, a system of shared beliefs has already- 
been evol-ved which shall be the basis for cioirioul-um development. 

Another Important prerequisite to the integration of humanism 
and sense of nationliood in instructional materials is an understanding 
of the concepts* Vftiat is humanism? IShat is sense of nationhood? 

A sense of nationliood is a sooto-behavloral process of shifting 
the foci of identification, belongingness, attachement and loyalty from 
family and tribal or regional community to a national community. It is 
a process of developing group cohesion and loyalty. The process through 
three main stages; 

1, Acquisition of national identity * It is identifying 
oneself vrith a national community* 

2, Cultivation of national unity . It is a shared fellow^ 
feeling motivating people to concerted action, People 
reach consensus regarding what the problems are vrhioh 
they face as a nation* Such consensus extends to how 
to bring about the solutions to those problemsi, ^ftien 
such consensus is reached, then national unity is 
attained* 

3, Development of national loyalty * It is the highest 
expression of having a sense of nationhood. It 
Implies a willingness to sacrifice personal interests 
in favor of achieving group interests. It signifies 
willingness to support and participate in activities 
geared towards the good of the nation* 




HiJiaanism refers to the uniqueness of the individual for he 
possesses certain innate potentials of v/hioh he is capable of 
developing to the fullest. On the development of his potentials 
rests his identity as a human being. Humanism also implies that 
man is the beginiiing and tfee end of development. However, Ttnui L cannot 
develop hie potentials in isolation. He develops his potentials 
within a social group called society* 

Humanism and sense of nationhood concepts as reflected in 
the shared system of beliefs ore interwoven, interrelated and 
synchronized. 

What ideas or principles are derived from the conceptual 
framework of humanism and sense of nationhood that have implications 
to instruction? 

1. Beliefs about tho natvire of man assume a central 
role in the system of beliefs* 

2. There is a direct relationship between man, society, 
and government. 

3. A web of obligations hold between man and other men, 
man and society, and man and government. 

4. Beliefs about man, society and government form the 
core of the Brinciplo of Humani.sm, 

5. Humanism and sense of nationhood aims for moral 
development. 

6. Man, society and government can attain the future they 
want by learning from lessons of the past and acting 
on the present# 




7t The main task of teaching is three-fold: 

7*1 to teach the oualities we want 

7.2 to teach that these qualities are important 

7.3 to teach how to act out these qualities 

What are the implications of these ideas and principles of 
Humanism and Sense of Nationhood to instructional materials preparation? 
How are the belief statements utilized and reflected in the instructional 
materials in English, Pilipino, Mathematics and Civics and Culture? 
Guidelines for Integrating Humanism and Sense 
of Nationhood in the Inetructional Materials 
English, Piliplno, Mathematics 

1, Content of selections and story problema must be derived 
from the shared system of beliefs. 

1.1 Choose belief statements which lend very easily to 
the development of the sldll. 

2, Humanism and sense of nationhood belief statements embodied 
in the instructional mal^rials may be talked about in the 
process of developing language or mathematics sldlls, 

3, Support/supplemontary materials should not duplicate those 
that are listed in the writing briefs. 

0IVIG5 AND OULTUHE 
1. Belief statements: 

1.1 are utilized as bases for instructional objectives 

1.2 are bases for deriving the qualities to be developed 






1.5 suggest strutogiea/activlties in the development of 
qualities 

1.4 are "shadow compononts" in tho instructional process 

2, Competencies derived from belief statements should be 
utilized In "ohuhks." 

3, Every lesson must liave an action component, 

4, Classroom instruction must provide opportunities to allow 
the development of potentials to the fullest. 
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OBOUP OUTPUT HO. 1 


simple WOBK3HBBT 

Infusion of Humarism and Sense of Hationhood in 
English for Qrade 1 


Ripeotanoies/ ' 
nnmT)etenoiea • 

Belief Statement 

t 


' Type 

• Content 

1 

1, Talks about 'Major Belief; 

1 

1 

'Separate pictures depiot*' 

others * ■j_ 

• Man's basio needs 

1 

.Picture 

’ ing the ff: 

t 

1,1 Uses a-forra , 

are satisfied in 

, series,!« Formal portrait of a 

of verba: , 

the family, the 

1 

, happy family of 4 

1 

community, the 

« 

, members 

gives , 

country and the 

(Riddles,2. Father giving money 

smiles t 

nation. 

,Songs 

, to mother 

(goes) 'Speoified belief 

' statement 
oomea . 

I 

I 

1 

,3, Mother buying food 
, items in the market 
.4, Mother getting off 

meets , 

1,1 % food needs 

f 

, the tricycle 

,5. Brother carrying the 

(carries) | 

are satisfied 

1 

oooke , 

in the family 

1 

, basket full of food 

helps t 


1 

, items 

sets 1 


I 

,6, Mother cooking at the 

sits 1 

1 

t 

1 

\ 


1 

t 

1 

1 

1 

, kitohen 

,7, Sister helping mother 
,8, Sister setting the 
, table 

,9, The family eatjng 

1 


1 

, at the table 


Prepared hy the English Group: 


Chairman - - 
Rapporteur - 
Momhers - - 


Consultant - 


Dr. Purita M. Saingan 
Hiss Teresita U* Diaz •- 
Miss Corazon L. Qalane 
Mrs. Luningning M« Murro - 
Mrs. l^dia M. Surot 
Miss Xenia Q. Dedel *■ 

Mrs. Lourdes I. Montaagudo- 


Region I 
Region V 
:^B 
EBB 
EBB 

Region VI 
Region XI 


Miss Anita &» San Juan 








Output nos# 2 & 3 
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Group 


SCOBS CARD FOR BVALUATHiG TEXTBOOKS/SUPPORT 
IK STRUCT lOKAL MATERIALS ANB 
TBAOIEB’S MAMUAIS/aUUmS POE ENGLISH 


Grade 

No» of Pages 


Price 


1 >? 

i 

i 

- 

a-s 

o 

a 

■ ' '■■■' V 

o 

a 


I. Evaluation of Taxtbooka/Support [ 

Instructional Materials for Pupils' 

Use 

1, Content 

1.1 takes into aooount tlis 

1.1.1 national development 
goals 

1.1.2 educational goals 

1.1.3 objeotivea of the 
elementary learning 
continuum 

1.2 provides for the infusion of 

1.2.1 nationhood 

1.2.2 humanism 

1.3 presents illustrations that 
offer clues to better under¬ 
standing of text 

1.4 is apporpriate to the interes'5s/ 
needs of the learners 

1.5 considers the capabilities of 
the pupils 

1.6 is relevant to present-day 
oonditions 




1 


Title --1— 

Author (a).. 

Puhliaheu and Address 
Bate of Putlioation _ 




- 2 - 


I 


1,7 presenliB aoourate information 

1*8 aupplements/oomplomenta a 
apeoifio lesson in the baaio 
text<* 

2, Tooabulary • 

2*1 is within the level of the 
learners 

2.2 is presented through content 

2.3 is made meaningful and natural 

3, Sentaioo atruotures 

3.1 are appropriate to the pupils' 
grade level in terras of 
difficulty 

3*2 are appropriate to the pupils* 
grade level in terras of 
length of sentenoes 

4« Activities 

4.1 provide for maximum, active 
pupil participation 

4.2 provide for meaningful 
exeroises to insure mastery 
of the skill 

4.3 are appropriate to the 
learners' level 

4.4 reinforce language learning 

4*5 include exeroises that oan be 
worlrad out by the learners 
(with little or no help from 
the teacher) > 

"This criterion is oonsidered in the eval^tion of 
instruotional materials only* not in the evaluation 0 • 




3 


5 . 


II. 


4.6 provide for an evaluation measure to 
indicate tliat the objectivas have 
been achieved 

4.7 provide for pupila’ salf-^sasament 

Pbyaioal Make-up 

5.1 Cover is attractive, 

3.2 It is made of durable material. 

5.3 Type ia readable to uaara. 

5.4 Page-layout ia attractive. 

5.5 Picture illustrations are appro- 
priatSf olear and attractive. 

5.6 Si^e of material ia appropriate 
to 'users. 

Bvaluation of leaoher's Wanuals/Ouides 

1 . States objectives for the lesson 
in beliavioral terms 

2 . Clives olear and specific instructions 
to the teacher on how to use the 
materials 

3 . Besoribea prooisely the teaching 
strategies 

4. Provides tho toaohor opportunities 
to show her/his ability and 
creativity 

5. Provides aotivities for different 
ability levels 

6 . Provides other suggested activities 
and other referenoes/materials 

7 « Indicates time frames for the 
materials * 



*Thia criterion is considered in the evaluation of teacher’s manuals 
for basic texts onlyg not in the evaluation of teacher’s guide for support 

materials* 
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(JAWAH^ HLG. 1 

PA&3A3AiII33 m ICAMLAyAKG MKATAO AT iMAMffiA 
GA FILIPINO, UNANG BAHAMG 



umm\ 


A. HaiBaDOtjawa ang 
waatong palcikinig 
nang Eiay pag^-unav/a 


1, NaibiLlgay ang 
detalyeng na- 
bang^t sa 
Inivronto 


1,1 Naoasagot 
ang 

biya’: na 
tanong na 
nagsioiniula 
aa anpi 
eino, gaatt , 
ilani la llpji 


PANINWALA 

MGA ICAGAM3TAN 

■ t 11 * 1 ■■■■ iTpT 

NILALAMAN 

URI 

\, Natutugunan ng mag- 

Laravjang 

Kuwento tungkol 

anak^ pamayanan^ 

magiging 

sa Mag-anok 

bayan at bansa ang 

batayan 

na Ibon 

mga pangunahing 

ng kuwen- 


pangangailangan ng 
bata 

to 


1, Mayroon akong 



mga pangunahing 



pangangailangan- 
paf^ain, damit 



at tirahan 

1 




Isinagawa ng 


PANGIL\T FILIPINO '‘Affi MSA PANHW ISC WIKA" 


Tagapangulo 
Taga-ulat 
!Hga Kanapi 


lOasangguni 


.Lr. Soleflad G, Agnor 
,Gng. Penefrida M, Puarto 
,Gng» Isaura S,A, Yale 
Dr, Siailia R, Lapus 
Gng# Jesusa M, Gamblto 
Bb. Magdalena 13, Lngwe 
,Bb. Gloria Y, Baylon 
Tagapangulo, Llngwistlkang Filipino 
Dalubhasaang Komal ng Pilipinas 









GAVAIN BIiO. 2 


PAmNTAYAM SA PAMATAYA m ICA ICAGAI-IITAUG 
PANTTIHO SA PlCiIPlltO UPANG IIATIYAJI KONG ANO 
PANG 0 LUihm Am MPAT IHAWnA 




A, Pagtataya ea Batayatig Aldat 

1 , Tujautugott ta ang mga aelelcaiyon/tujaliti sa 

a. Tunfii^in para sa kaufitog pambansa? 

b, Pan^alahatang tunguhin tig edulcasyong 
p: ipg-eletQontarya? 

k, Layunin ns Sining ng Wilia? 

2. HaMSStoP a“S 

3 . Tumtagon ^ an® nga atalln sa ijga tosalutapng 
aitwasyon? 

Hatosa8a”J* Da aae mga pwaan ng pag^alslaiT 

5. Sakatutalong l.a ™g Bga laja« sa pag^nava ng 
ax’alin? 

6. naaangtop W aa katoyahan ng mga mg^iaal ang 

raga axalin/talasalitaan? 

7. Mayroon bang eapat na ^ 

mji kaBlamaan, kakayahan at kasaiiay n. 

8. WcaWdanan ba ang Iniimshaa na «ga pangya- 
yaii 0 kaalaman*? 

9. Isinaalang-alang ^%^x®ii«^arang°^'b 
ibang kasanayang natutuhan at ang s 

sa tunay na sitwasyon? 

V ^«o+a+ava ■oara malamn ng mga mag- 

10. Ilayroon bang pagtataya par- . ^9 

nainl na mtamj niU ang mga lajramn. 




It4 2 *** 


, Pagijataya sa Patfiutay )as Guro 

1, Inilolahad toa ang raga layunin sa paraatig 
patiglcaugaliaa? 

2, Wasto ba ang pagkalsaaunud-sunod ng niga 
layunin? 

5, Ang mga pMafflaiaan ba sa pagtutmo ay 
tuinutungo a a ikapagtatavao ng layunin? 

4 , llagbibigay ba ng pagkolcataon sa guro na 
niaipalcita ang kanyang Icaliayalian at pag- 
kamallldiain? 

5, Naaayon ba ang inga gawain sa iba*t ibang 
kakayahan ng tuga Kiag'^ial? 

6, Mayxoon bang iba‘t ibang kasanayan bilang 
Icaragdagan sa wga aicalin sa alslat? 

7, llayxoon bang sapat na noleksiyon/gawaing 
gagamitin sa takdang panahon? 

8» Hayroon bang pangkalaliatang sisteraa ng 
pagtataya upang malaraan ng niag-aaral/ff^^o, 
na natamo nila ang raga layunin? 

9, Maycoon bang mga karogdagang Icaalgpan 
tungkol sa mga makabagong Istratohiyai 
pa^ahanda ng pagsueulit at uga mungkahi 
para sa iba pang uiJ. ng gavain sa pag- 
tuturo? 


^ 0 = wala 

1 a bahagya 

2 = Icainaman 

3 = marami-rami 

4 = ganap 




(jUfllH Hfii 5 


PAIfiHJBiil Sj UlSPASiYA K la 
KMamGAIG KdGiW™ WJffllHO Si PIUPHO 




0 1 I 


1, Bwill-will ta Mff solokslyon/Maliii P<«» 
sa mag^aaral? 

I 

2, Angkop ba sa kakayalian ng mag^ral? 

5, I'wbugon ba ito sa iba't ibafig antas ng 
kalcayalian ng wga Data? 

4 , Ito ba ay lumilinang aa laytinin ng aralin? 

5, Matutulong ba aftg mga lartivon sa pag- 
unawa ng aralin? 

6, Nalcagagaftyak ba ang paraan ng paglalahad? 

], MatotohaDan ba ang inilolshad ng mga 
pangyayari o Icaalamn? 

8, Mayroon baDg pagtataya paia malaman sg 
mag-aaral na natamo nila ang layudn? 
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SAMPLE WOBKSHBBT 


Infusion of Humanism and Sense of Nationhood 
in Mathematics fon Orade I 


•" 1 » 

Ohoeotive , Statement of Belief , 

__Materials_ 

Type 

' Centent/Situation/Ideas 

1* Solve verbal pro¬ 
blems involving 
addition of 1 to 
2-digit numbers 
including money 
with sums -up to 

50 without and 
with regrouping 

1 

> 1 * Manor Belief 

Mans basio needs 
are satisfied in 
the family 1 ooimnu- 
nity and nation* 

Speoifio Belief 

% food needs are 
satisfied in the 
community 

j 

'Pictures 

1 

1 

[ 

[Pood Production 

Story problems related 
to the picture of: 

- aohool/baokyard 
gardening 

- farmers harvesting 
vegetables e*g« 
tomatoes 1 eggplantsf 
okra 

- fishermen selling 
their oatoh at the 
seashore 

Buying and Selling 

Story problems related 
to the following 
ploturess 

- fruit store with 
prices indicated 
on the fruits 

- a vendor is giving 
a girl a fruit 

- of the school lunoh 
counter 

- of the sari-sari 
store 

- at the toy store 

Prepared by 

the Math Croups 


Chairman ----- Mr* Bafael Ilago 
Bapporteur — — — — Mb* UPaiesa P» de Leon 
Asst* Happortew -Ks» Peliaa J* OrdoSez 

Member a -- - Ma* Bacjael A. Valle 

Ms* Folioitas V. Biano 
Mb* Maria Paz B* Castro 
Ms* JP'ilar n* Cuevara 
Consultant-Dr. Norma Ahraoia 









fflODP OUinJT 2 


Ati'aex 0 


CrUIEJHIffiS FOR RVAHJATIilG- IRSTROCTIOKAL MTRPJALS 


ijitle _ _ITo. of Pages: 

Author_ _ ___ ^ __ 

Publication_Tm_ 

HEECTIOR: Please rata each item for the different criteria. 
Use the accompanying scale with 6 as the highest 
rating and 1 , the lov/est. (Tick the appropriate 
column) 


C R I T ]i n 1 A 

El 

‘ 2 

' 5 

4 - 

' 5 

1 6 ' 

REMARKS 

PART I - pani' miBEiAiiS 

1, Physical Appearonoe - - -- 

1.1 Print - appropriateness of size 
of print to the grade level - ~ - 

1.2 Illustrations - relevant to 
text} clear, appealing and 
adequate, appropriate in size — 

1.3 Page Iiayout-attraotive and pro*- 
portiankl (not cluttered nor 

too mch empty space) - — « _ _ 

2, Content - ----- 

2.1 Subject Matter - Text helps 
achieve - 

2,1,1 the national development 
goals 

2*1,2 the educational goals 

2,1.3 the objectives in the 

learning continuum i 

2,2,Readability - vocabulary within 
the grade level of the leamors 

2.3 level of ^ffioulty - — - - - - 

1 

i 

1 

1 

j 

1 

1 

1 

1 

1 

1 

1 

1 

1 













ORITEHIA 


2 4 Helevanoe "to current thrusts 
humanism and sense of nation¬ 
hood -- — “ ’ 


5i6| remarks 


2.5 Accuracy Of content - - • 

2.6 Amount and Ooverage-enou^ for 

’ the target period - 

2.7 iiife-hased (truo-to-life 

aituations or applicable to 
real life situations) - 

2.8 Appeal to the learners- - - - - 
3^ Organization and Presentation - - - 

3.1 Se(iuential arrangement of 

ideas and skills - - - - _ - - 


3 .1.1 from simple to complex- j 

3 .1.2 from easy to difficult- - - 

3,2 Provisions for mastery of 

sldlls and processes for each 
grade level - -- -- — - -- - 


3,3 Pocus on application and 

problem solving skills- 

•3,4 Variety of exercises/activities 

3,5 Suitability of approaches and 
strategies — --- — 


4f Evaluation Materials ------- • 

4.1 Congruence to objectives - - - ' 

4.2 Provision of materials for^ 
measuring the extent to which-•*r 

4.2.1 facts are recalled 

4.2.2 computations are mastered 

4.2.3 principles are understood 

4.2.4 ideas are applied 



















5 6 f REMARKS 


4,3 Adequacy and Variety 


4,4 Clarity 


PART II - TEACHERS MAiWAL 

1, instructional objectives-- - 

'1,1 Stated in behavioral terms- 

1.2 Arranged logically and sequential! 

1.3 In accordance vd.th the Iieamlng 

Continuum for the grade -- 


2 , Content 


2|1 Background iiiformation adequately 
clear- — --- 

2.2 Activities congruent to the 

objectives - — -- 

2.3 Provisions for adequate suggested 
materials especially for 
different ability group - - - - - 

2.4 Variety of appropriate suggested 
strategies/atproaches- - - - 

2.5 Compatible with the textbook- - - 

2.6 ProvJ-sion of su,'!gested materials 
that will complement the textbook 


3 , Presentation 


3.1 Clear and sequential presentation 
of suggested activities (from 
concrete to abstract; from simple 
to complex from Icnown to unknown 

3.2 Provisions for flexibility and 

' ■ creativity of teachers ----- 

















Evaluation of learning 

4.1 Provision for systematio 
evaluation of pupil achieve¬ 
ment on 

4.1.1 computational skLlls 

4 .1.2 problem solving sld.lla 

4.2 Provision for varied but simple 

evaluation instruments- 









OUTKfT m» 3 


GUIUELIHES ]?OIt TIS. BVALIIA'i'ION 03^ THE 
SUPPORT Wi'Di’iAlS lU IlA.TliRI\MICS 


I T D M S 

1, Eoea it help acliieve the objective of the lesson? 

2, Can it be iised for other objeotives/looBons? 

3, Are the ideas or concepts developed accurate? 

4, Is it within the ability level of the learner? 

5, Is it appealing and interesting to the pupil? 

6, Are the illustrations, if any clear, appealing 
and authentic? 

7i To what extent does it infuse hunianisin and 
nationhood? 

8, Is it worth the time, effort and money spent 
in preparing it? 

9i Is it easy to replioato/duplioate? 

10, Are the instructions in the accopnaying 
teaching guide clear and easy to follow? 
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Annex 0 


OOTPOT no. 2 

sajifie mm isvALUAraoii op 'ektbooks in civics and culm 


I. Physical Appoat’anoe - 3% 

1, Is tho print clear and readable? 

2, Are tho illustrations attractive, appropriate and adeauate? 


5, Is the page lay-out proportional? 


II, ObjeotivGS - 20;^ 

1, Do the materials conform to the 

a. National development cpals? 

b. Educational goals? 

0 . Objectives in the learning continuum for the subject area? 

III, Content - 55/'« 

’ 1, Are the topios/'oonoepts/seloctions congruent with/related 

to the objectives 


2, Do tho materials provide a vdde range of learner's needs 
' interest and/or preferences, 

3. Are tho situations used within the experiences of the child? 


4. Do the mate-Liola adequately provide for the 

^ major belief themes on humanism and nationhood for gh gr 

5. Do activities in A::ts and Hxysical Education come in Jiaturally? 


6, Are tho situations true to Philippine life? 

7, Are the lessons arran;^d from simple to complex? 

8, Do the illustrations oontribute/help the learners in 
standing the lesson? 


9. U mere a pioTlelon for Intesratlon of ekllle learned md 
their use in natural situations. 





If, wags ^ 

1 ire the laterialfl/woahulajy within the oofrehenBion o» level 
of iiie leaaiera? 

2 , Ib there provision for the varying levele of ability of the 
learners? 

f, Evaluation * 1(|« 

1, ire there enonjh materials to assess the knowledgeabilityf , 
' abilities and skills of the learners? 

2 Poes the tertbook provide an overall system of evaluation end 
' indicate to the learners and the teacher that the objectives 

hayG l)S0fl s-oliisved? 




qIjUPOT ho. 2-iA 


TEACIffiR’S GUIDE poll CT.TIC3 Al® OUIJIUUB 
SAMPLE EVALUATION TOOL 


1 +n 6 in an asoendine; order put a ticl' 
T«? Ttheltale ttot Vlll oo^e^cna to yo«r ratios 
Sooralos to the followios criteria. 

I, Objectives “ 

1 Does the guide introduce the teacher to 
‘ ?r,^ll 03 ^ihy for teaching the new euhjeot? 

-> Doea it provide the teachers vith h^kground. 

“ f™aed(5 on the underling pnnoiplee of 
teaching the new subject area. 

x -Dnar, it include some baolcground information 
rcui^n? iethodology and 
(jeotiono for other olassroom activities an 

teohniq.ues'? 

4. ire the arpeoted outoomee clearly speolCiedt 

II, Strategies 

1 Are the teaching-learning 

towards the attainment of the objectives. 

2 . ire there provisions *|;%i"™^flce°the 
fully understand tho lesson ?. 

Siirtor implied in the instructional 

objectives? 


5i 


Is the mothod P^®®®"^^y®J^thc^l0arLrs7 
appropriate to tho abilUJy 

4, Are the activities varied and organized in 
a cystomatic manner? 

tf s-fou 




7 1)068 the approach to tho sabjeot rotter 

* etioourage/^i“^°^® 
behavior and valuo judgment? 


Bvalnation’. 

1 Boos tho ffjide fomatiire m 
’ well as suiDDativo form of evaluation 
for the aotlvitioB? 


^^8 It ,i(«ide m a.!en*t oo to 
effeotlveness of the guide to 




Annex 0 


OUTHJr WO, 3 


SAiW ]?0nM m EVAli'aAl’lOlT OJ inS'MCTIOHAIi MATEEIAIiS 

IN 

CIVICS Aim CUETO 


I, Objective: 

1 , Do the materials conform to the objectives in the learning 
continuum for the subject area? 

2» Do the materials answer the need of both teacher and pupil? 

II, Content: 

1, Do the materials aclecj,uatcly provide for the development of major 
belief themes of humanism and nationhood? 

2, Do the materials provide for the learners* needs interest, 
varying abilities? 

3, Are the situations used within the experiences of the child? 

4, Do the materials oontribute/lielp in understanding the lesson? 

5, Are the situations true to Hiilippine life? 

I* 

III, Evaluation: 

1, Do the materialB provide a system of evaluation? 

2* Do the materials reinforoe/strengthen the Imowledgeability 
abilities and sldlls of the learner's? 




Y'OrffiESHOP OTIHJT 


IHIHOJXJOTlOjr 

Studies, reports and observation give a disml picture of the 
efficiency and quality of the output of elenentary education. Tills is 
compounded by the paucity of appropriate instructional and support 
naterials in the field. 

To meet tliis detnand/need, a Mobile Training Workshop in 
Ourrioulun Development was sponsored by HEC and TJWESOO, The partici¬ 
pants in this workshop prepared exemplar support materials which the 
teachers can use to supplement/oomplement and enrich activities 
found in the basic texts vMoh rire intended to develop mastery of 
literacy, numeracy and thinking sldlls* They come in varied f oinas or 
types such as comic strips, cut-outs, flip charts, picturd kits, ^ 
puzzles, story booklets, sldlls exoroises, games, situation cards, 
photographs, activity booKLets, accordions, sample lessons, etc. 

These support materials, intended to develop particular skills 
wliich are believed to have not been fully developed, are accompanied 
by teacliing guides vihich give the teacher specific instructions on how 

to use the materials effectively, 

A new feature of these materials is the infusion of humanism and 

a sense o f nationhood wliioh comes in very naturally and/or whenever 
possible in English, Pilipino and Mathematics# 




SAMPLE STOPORO? MAIBRIAIS 
AHD 

lEAOHING GUIDE3 POR 


ENGLISH 

Grades 1 and. XX 


Prepared "by J 

Dr. Purita M. Saingan - MBGRO I 
Ms» Teresi’fca TJ« Dias MEORO V 

Me# Oorazon L* Galang BEE 

Ms* Luningning M. Murro - BEE 

Ms. Lydia M. Surot - 

Ms. X0ll|.a G. Dedsl - MEOEO VI 

Ms. LoiiKdes, I, Monteagudo - M]|:|RO XI 




IMCHBR’S GUIDE HOt 1 


GRADE I MGHSH 


I, Objeotivet 

Use the s-form of oommcn action wocrds 
II* Belief Statement! - Ify food needs are satisfied in the family^ 

III, Erooedure: 

1, Tell the following story about the Orua family, using the series 
of pictures in Support IfeterialNo i. . 

No* 1, Show Hoture No, 1 Identifying the members of the 
Orua family, 

Show Pictures Nos, 2-9 one by one as you tell 
the story below, 

2 

It’s pay day. Here's Ji'athor, He gives money 
to Mother, Mother feels happy. She 'smilee,. 

Then she goes to market. She buys food in the 
market* 

^She comes home in a tricycle, 

•^Brother meets her. He carries the basket 
for her, 

^Then Mother cooks the food, 

7 

Sister helps her in tiio kltohen, 

8 

After that she sets the table* 

^Then tho family sits at the table to eat. 

They are happy* 

2, Presen't the pictures again and ask who-^uestions vtoieh can elicit 
responses with the s—form of the verbs, as: 

Piotiire 2 - V/ho gives money to Mother? 

P, - Father gives money to Mother. 

(etc. till the last picture, 
after which all pictures shall 
have been displayed on the 
chalk ledge). 




- 2 - 


IV. 


3i' Ask a pupil to get a picture. Have him ask a question and call 
on a classmate to answer. The classmate who responds gets another 
picture, gives the next question and calls on another to respond, 
etc. until most pupils, if not all, shall have participated in 
the chain activity* 

4, Give a sample riddle and encourage pupils to give siMlar riddles 
like: 

- She cooks the food* V/ho is she? 

_ She’s Mother. Mother cooks the food. 

P - (gives a riddle and asks another pupil 
^ to guess.) etc. 

5, Model the telling of a story using one of the pictures in the 
seri.es and ask individual pupils to do the same. 

Examples Taking picture Ho, 6 
This is Motheri 
She cooks the food. 

Sister helps her. 


Evaluations 

1, Transfer discussion to the pupils' own families hy askingt 

Vftio give£ money to your mother? 

Who oook£ the food? 

etc, - all eliciting responses lising 
the s-form of the verbs 

Encourage pupils to give real answers, 

and ask, 

"Do they need food?" (Ves, they do) 

"Do you need food?" (Ves, we do) 

"Who gives you food?" 

mother gives us food-,J 

luSther gives us food.) etc. \ 

"TOiat do m oall -them altogatlierl' (iBiiXy) 

HW Btijr "So you Boe, siveB you the food 

you need." 




^ 3 


V, Enrichment! 

Present the following song (sung to the tune of "Row, Row, 
Row Your Boat") 

Who, vtoo buys the food? 

Mother buys the food4- 
Mother, Mother/buys the food* 

Mother buys the food, 

( buys may bo substituted v?ith cooks) 


Koto! 

These materials may also be used to provide praotioe in 
the use of the ing-form of the vorb, the past form, lise of 
pronouns, and other skills in speaking/reading. 

Prepared by* The English Group! 

Support Material No, 1 Picture Kit 
































Lita worlcs with leavesa. 


Pago 7 


lony worlcB with flowers 


Page 9 




less works with sticks, 


Page 11 


Ben works with stones* 



Write the Joj 


for the 'followijig eentences#,- 


Hita worto \vith toxes^ _ 
vAth boxefl?^ 

2,, Tony works with flowers,' 
_vAth flowers? 

3, Ben works vAth stones,; 
_ with stones? 

4, Nilo .works \Ath shells, _ 

I 

\Ath shells? 

5, Iiita works with leaves* 

with leaves? 




E II G L I .3 H I 


!Ce#cl4ng Guide ITo. 2- Support Material Ho, 2 LET'S WOEIC BOOICUiffi 
T OBJECTIVE; 7ni o«.que3t lon with s-form of verb, 

II, SUPPORTIIIG I'DJiA; I can develop myself intellectually,^*’ . 

I 

III, FROCEIORB: 

Helps pupils identify objects on page 1. 

Before ashing the pupils to work on the booklet by 
themselves j give the follovd.ng examples; 

a) Hena works with ballocms? ^ / ) l ) 

V/rite the questions Who work with balloons? 

b) Jay works vdth balls? 0 (fj 0 0 & 

Write the questions V/ho works with balls? 

Have the pupils write the questions on a sheet of paper. ^ 
Infusion of the supporting idea,. _ 

Commend all those v'dio ore able to ask/write the 
who-cuestions correctly. 

Praise those who are careful in capitalizing the first 
word of the question and putting a question mark at the end, 

IV. EVALUATIONS Have the pupils answer the questioniiOn page 14 , 

This material can also be used for further practice ins 
Yea/ tIp. vAth dpes/doesht and hp/giia. 

Does JayAlenn work vdth balldonB? 

Yes, she does Yes, he does. 

No, she doesnt, doesnt, 

l£» slow learners this material will have to be dona 
vdth the teacher, • 



^*This supporting idea leads 
major beliefs Man has an innate 


Lrds the development of this 

loity to develop his human potential# 
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B M a L I S H I 


. Support Material Np» J 

A Out-oute of ooniriion fruit, vegetables and drinks 


HUIT 

atis 

guava 

banana 

papaya 

pineapple 

apple 

melon 

mango 


B, Word Cards - 


VEGJ-lMiS 

peohay 

eggplant 

upo 

gabi 

squash 

cabbage 

string beans 

kangkong 


milk 

oho00late 
lemon juioe 
tea 

pineapple juioe 
orange juice 
ooffee 


f 

' PBUIT 


I 



f 

I 

1 


1 

! 

I 
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I 




KN&LISH I 


ISf®* 1 ^Sttptdrl! Ilaterial Mb* 3 (cut-outs and word cards) 

i; OBJT^CTIVE; Arrange out-outS illustrating eimilar ideas under 
proper headings 

II ; SUPPORTIITG IDIIA'. Pood is one of my basic neSdsi* 

IIi; mOCEIilHEi 

1, Display the cut-outs of fruit| vegetables and drinks on 
the flannel board in any order, (4 cut-outs for each 
group) 

2, Have individual pupils come up front, choose a cut-out 

and identify: It saying, "This is (a) __— 

3, Ash pupils to put those that belong to each of the three 
groups in a pocket chart by columns, 

4, Help pupils give a name to each group. Elicit from them 
the worda PHUlT , Vj:iGh'.i)AniES , DSIMKS . 

5, Ask them to read the words in the word cards, Put these 
words as headings for the group, 

6, Ask theoe questions? 

Aro those fruit good for you? Why? 

Do you eat these fruit? 

Aro these vegetables.good for you? Why? 

Do you eat those vegetables? 

Are these drinks good for you? \Vhy? 
vMoh ones are not good for you? Why? 


„ .. 4 a +Vip development of the Major Belief* 

are satisfied In the family and oommnnlty. 




BVALiUATIQN 

OpgciJliz® the olaea into 3 groups# 

2, Distribute 3 onvelopes each containing out-outs of 4 ooimnon 
fruit I 4 0 (?niir. 6 n vegetables and 4 oomnion drinks other than 

those used earlieri 

\ Ask the pupils to group the cut-outs under the following 

t J9 

headings! 

pram 

viaiiiiiiBs 

IlIilHKS 

SMBi This oan ho a oontost. The group ihat io able to finish 
first is declared the winner. 




riKHIGII I 


' Support Material ilq.i, 15 picturea (3 x 10 ; and 7 4ipos 
A, ■ HOTUEJilS 

1 , picture of n cliild pointing totaKLe with eggs, meat,fruits on it 

2, picture of a boy vdth cMrt and brown pants that look as if 

they arc falling 

3, picture of a girl vdth sldrt and blouse 

4 , picture of a baby 

F. picture of a baby vdth a pretty dress on. 

6, indi’/ldual pictures of : fish, fruits, eggs, rice and 

I 

boy pointing to liis legs 
7* picture of bird on a nest 
8* picture of a cliild pointing to hiiself 

9, individual picturoc of father, mother, sister, brother, family 

10, picture of a boy blovdng a birthday cako 

11, pioture ttf a ba mi at toys (gift-mapped tat open) 

12, picture of a bed 

13, picture of little boys 




(To too rend, to cliildx’en by -beadlier) 


(1) E'jKO TIU’.ICG TQG t^rOW 

I'lnii’bs tualco mo glow* 

Mor.-t YjarJzGS me etrong 
And Imppy all day long. 

(2) Bro-tlier wonns a shirt 
Sister \vca,rB a sldLrt. 

Ily pcvnte are long and brown 
They Iceep falling down. 

(3) Baby often cries 

Then she gives her smiles* 

Baby liheo millc 

And dresses made of aiUs:* 


(4) Fish, f'rttlto and eggs 

Arc good for my two logs* 
Vogotables and rice 
Kalco me feel so nice. 


(5) See the bird in the nest 
A homo for it to i’est. 

A lioYisc is whore I live 
V/horo love my parents give. 

(6) Fathez’y Xlothor, Sister 
My fat, little brother. 
They* re ray family 

• V/e*rc happy as can be* 


(7) For my seventh birthday 
On my bed there lay* 

A box of pretty toys 
Just right for little boys. 




ENGLISH I 


Teaching Guide BTo* 4 13 pioturea (O r. 10) and 7 rhymes. 


I, OBJECTIVE; Identify rhyming words 
II, SUPPORTING IK-TA; I have basic needs for survivali* 


III, PROOEnJRE; 

1 , llooite sopie oSjymQS ah you shov/ the oorresponding pictures, 

■Instruct pupils.to listen for rhyming words. Start with rhyme 1» 


2, Repeat the finest two linos of the rhyme. Have children 
identify the rhyming words i.e, grow-glow. 

Do this again for tho last two lines. 


3 , Present rhytaos 2 raid 3 follovang instructional Eind 2, 

4 , Present the fourth rhyme. Recite the first two lines 
of the rhjtfi omittiie the last word but showing the 
picture of legs. Let the children give the word (legs). 
Repeat this procedure for the next two lines. Do the 
some for rhymes 5f 6 and T» 


5 , After each rhyme is recited, ash lead questions like; 

Vfliat should you eat to have strong legs/ 
moke you loel nice? (Rhyme 4) 

Do birds Irnve homes? (Rhyme 5) 

Do people have homes? (Rhyme 5 ) 

Does your Mother/Eather/Brother make you 
happy? (Rliyae 6) 

6, For enricliment, the pupils may give substitutes for 
the words; fish, eggs, nest, etc. 


* This supporting idea loads to 'the deveiopnlent 'of tho major beltofi 
lton'8 Mslo need, ore satlrtled In ffflffliy, tta oominlty, 
the country and the nation. 
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y, EVJiliOATIOH! 

Wlie 1 If you hetu’ rhyming words! write 2 if 
you don't liear rhyming words, 

I 

’ 1, Mooj moo, said the oow 
Baa, baa, said the sheep, ( 2 ) 

2, I lilce bananas 

And yellow papayas, (l) 

3, My pis lives in a pen 

It comes to me when I say ten, (l) 

4 , Loolc at the umbrella 
Mother gqvo to ine»(l) 

5, Eathex earns a living 
Mother docs the cooking, (l) 

I 

(lOCSJ of the pupils must get 3 out of 5 ooireot answers) 
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E IT G.L I..S H 25 

Support Llatoriul No» 5 “ ^ Pl'cture Kit ( 4 Pictures) 
Size of Pictures - 12 inches by 10 






XlatflicitsO- XTo* *5.. — IX 

B, Worksheet 

4 

Jhceroise !• 

Arrange the following sentences in the right or dor. 
number them correctly. V/rite your answer on your answer sheet 

Example: 

2 Oscar puts on his shoes. 

1 Oscar puts on his socks. 

Begin here; 

1 , __Ben is thirsty* 

__ Ben drinks, 

_ Ben sets a glass, 

2 , _ Oora turns on the faucet, 

Cora goes to the fauoet, 

_ Cora gets water, 

5,_Pura drinks, 

_Burn is tliirsty, 

Pura goes to the faucet, 

4 ._Tiina fills her glass, 

_Lina drinks, 

_Lina is thirsty, 

_Lina turns on the fauoet. 

Exercise 2, (Same instructions as in the Example l) 

1 , Mother woka him up, 

_Ben was asleep, . 

Ben ran to Mother, 

It was recess time, 

The oliildren went out to play. 

The school hell was rung. 


2 




BLJGIISH ri 


Teaching G'uidQ lTo« ^ Support rJaterial No*. ^ _ Picture Kit & Woriieheet 

I. OBJl!)GTIVEi Sequence events as they happen in real situations 
or in short seleotiond; 

iil aUPPORTlNG liDilAt V/’atei' is one bf my basic needs#* 
lilj PHObSIWHEi 

1#, Show Pictures ITos* 1 4 (Picture Kit No, and put 

them on the chalh ledge in any order and say, "Children 
I have nice piotures here, let me see if you can help me 
arrange them in the right order," Which picture ds No, 1? 

Which-is No, 2? Vftijf? 

2, Get picture !Jo, 2 and liave children put it in the right order,# 

Do the same for picture No, 5 and ask v/hy. 

3, Present and read each of the following sentences written on 
flashcards and place them on the chalk ledge in a disaaranged 
manner as follows} 

He fills his glass. 

He turns on the faucet, 

Ben is thirsty. 

He gets a glass, 

4, Say, "Now, let me see if you can arrange these sentences 
in the right order, VJhich is No. 1? Which is No, 2? 

V/hioh is No, 3? VJhich is No* 4*? Why? 

5, Ask pupils to read the oontences after they are arranged 
sequentially, 

• 6, Ask, "VTiat doss Ben need? Bo you also need water? Bo all 

of us noed water? So, you see, water is important." 

IV. EVALUATION: (See attached worksheet.) 

Exercise A is for practice* Explain the exampLe* 

Exercise B is for evaluation, 

*ThiB supporting idea leads towards the development of the major belief. 

He must realize that he oan only develop his human potential by 
acting in the present. 




gupport Maiiarial IToi 6_ _ SSj^llDh II Word Puzzle 









































































':il^Ll3H' II 

fgaohing Guide 110# 6 Support Ilatorifvl Ho# 6 HOilf j ppzzi^ 

I, OBJEOTIT/E! 

1, Vfrltes nwaes of objects using picture clues# 

II, SUPPOiTJUTG IDii'ii . I have the oapaoity to develop myself intellectually 
in. EROCEUmE: 

Demonstrate hov/ to work on the puzales. 

Praise pupils who finish th.eir puzzle earliest. 

Commend them for using their heads, 

Tall the rest they can be ns good as the best 

pupils by learning ns lanny words as they can 

in English, 


•-•Tliis supporting idea leads towards the development of this major 
belief; I'ian has an innate capacity to develop his human poten ia • 




BiTansH i£ 


Support Material lIo« -7 ■' Oomie-Strip DooKLet "The Hen and the Havflc" 

(Size of BooKLet - 5 hy 8 inches with 8 pages) 



. J 

ir 
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PI 
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' ■ ■ f**iii 1 
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2, 

__ j 

_ivl 






A long time ago the hen and the 
hank were friends. 






' ^ III III 11 lyiVir-Clji Vi-io ^'agaE ’"^4 again and again! 

^ lo^it you'' " *~ " ■ " *»' y ~~' 

^VT"*’" look-fot-it j ^ 

_ s—^.U 


Q 


':i 







l 2 


w is fxf 3 / 

4 


<?.'• 




7 cO 

( ^ ;T/'\ 



1 r 

i f 


^ APi" I r\ vv(i^X->, 

XX'P 0,^ X ^ '4^ ^ 

Ihe h^ and her ohiofcs kept sotatohing And up to tlila day the hen and her 


and soratcKopg, 


ohioks axe still scratching. 




E*en>iS0! Writs the letter of the dbi'i'edt answers, . 

^Who were friends a long time ago? 

a, tlhe hawk and the dog# 
b» TJie hen: and the chicks, 

0 # The hawk and the hen* ■ 

2* Who often played with the hen»s chicks? 
a* 'the cat 
b* the dog 
c* "the havric 

3* »What did the hen borrow from the hai/dc? 

a, a hat 

b, ‘ 'a ring 

c, ’ a pen 

4* • Who lost the hawk^s ring? 
a, the chicks 
bi ; the hen 
c* the dog 

5, ' Why is the hen always scratching? 

a, It is locking for food. - 

b, ' It is looking for the hawk’s ring. 

c, ‘ It is looking for the chicks, 




EITGHSH II 


Teaching Guide Not. 7 - .feill Booklet (ComicwStrip Booklet) 

*'!l}lae Hen and the Hawk" 

I Objective: 

note details by answering whot when« what< vibiy 
questions 

II Supporting Idea 

I have the oapacity to develop mysSlf morally** 

III Procedure; 

li . Show the picture on the cover of. the comic *«trip booklet 
« 

entitled "The Hen and the Hawk,"’ let the pupils talk 
about what they see in the picture, 

Example: 

T 1 look at the cover of this booklet* 

What do you see? 

P : X see a hen and a hawk* 

P : let’s read the title of the story (Teacher 
models. Then pupils read "The Hen and the 
Hawk," 

T : What do you think the ben and the bavdc are doing? 

t 

let's find out. Open to page 1» 

2*, let the pupils look at the first picture and ask what the 
hen- and the hawk are doing* 

Example: 

T : look at the first picture on page 1, liVhat 
do you see?. 


This supporting idea leads to the kla’j'or Belief: Development 
of hufrwri potentials is an innate capacity* 




Eng* II ^0' T 
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r*: A hen and a hawk. 

Tt* V/liat do you think tho hen and the hawk are 
• doing? 

B*; (Possible answer) They are talking. 

Po you think they are friends? 

P : yes f they arei • (if P thinks they are friends ) 
llo, they arenH. (if P thinks they are not 
■ friends,) 

T, Xet us read and find out (Teacher models#) 

(Take up the other pictures and the lines in the oomiQ strip 
l 2 i the same manner.) 

3#. Ask comprehension questions like- 

a. Who were friends a long time ago? 

b. What did the hen borrow from the hawk? 

c. Who lost the hawkU ring? 

d*. Why is the hen always scratching? 

u. Irfuse tho Bupportlng idea by aeldiig the pupils, "*«>? are 
the hen ani her chicks always soratohlngT" (tbsy are 
IseJdng for the hawkis ring.) Ask, "What should you do 
with the things you bonw?" (I shall take good care cf 

them.) "Why?" 

NOW, .say, ."$o, .you see, we should always take very 
good oars of the things we borr#w." 


IV t ^ ilvaluatlon: 

Have the pupils 
Conic-Strip Booklet, 


do the Exercise on pages 5 and 6 of the 




liUTGnSH I' 


Suppctft Material No, _6_ 

Story Boolclet vd.th lllustrationB on each page (5 l/2 " ^ 7") 











\ di^j Dog wonted that p/ece 

of rrieot, too- So he barfed 
\ and hk pi^ce of meat fell 
/ into the woten 


, r*._ 


-cm 




V 




OoQpreliensiorL olieplc-up 


1, What did Big Dog flad? 

(meat, bridge> water) 

2, What was under the bridge? 

(water, neat, dog) 

3, V/hat did Big Dog see in the water? 

(dog, frog, fieb) 

4, Why did Big Dog barls^ 

(To frighten the other dog, He wants the other pieoe 
«p moat. Sg wants to make sound') 






E IT G Ii I S H I 


Teaching G'uiiie NOi 


8_^pport Material No. 8 (Story Booklet with 

illuatrations on each page (3 1/2 x r ) 


I OBJECTIirE: Note details in a selection, heard* 

II, SUPPOR'JJING IBEii! I am capable erf developing myselrf morally.^®' 


Ill, PROOEBDHE: 

1. Present the story booklet. 

2. Call the attention of the pupils to the picture on each 
page as you tell the story,* 

3. Ask comprehension questions that call for noting details 
like: 

\7hat did Big Bog find? 


V/hat d 3 .d he do vath it? 

Etc* 

4, Elicit the belief statement by asking these questions: 

a, ^Vhat kind of dog was Big Bog? 

b. Why do you think so? 

Encourage varied answers/opinions. Ask the reason 
the'ansv/ers given* 

5. Ask. Do you taow of people »ho are greedy like Big DogV 

\'/hat do they do? 

Would you do the same things? 

'nVhy not? 

6, Have the motivated silent reading of each page* 


IV, EVALUATION: .. 

Have 1*. pupil* easier the oo^preheneloa ,ueetiona eu 

last page of the story booklet. 

* Tiiia supporting alea leads spiritual 

Men has potentials for cognitive, emotive, aesxneii , 

development* 




E I G L 1 S H 1 


Support MateriaL: llo.g 


An accoidion,wlth 7 Plotures in a Series plus a Title ^el. 
Eaoh picture is one short standard bond-size panel / 12” x 8” 
approxinately lengthvdse* 

Bach panel would loohas deseilbejl 
Characters' discourses are in bubblesAaHO'^®* 



Heft with two little Ohioksl 
In the portion otf a garden 
vfticre there is hare CTOirod 
{no grass at all)f "• han and 
one chick scratching while 

the otherTnot-soratohing, hut] 

looking around* There are- 
plonts and via«e in the haok- 
ground and along the fence. 















EKGIISH I 


Support Material ilQ* 9 Accordion of 7 Pictures (bond size) nn a 

series plus a ^'itle panel# 

I'.J THE G/imEN 

Mother Hen and two little ohiolc? ■•vre'ra Ih’the. garden 
1st, Panel! 

Chick 1 “ Peepj peepj peepj H^jhungjpjt* 

i: want a worn, I want a worm. Peep, peep^. peep. 

Hen ~ (scratching) cluok^ cluck> cluck, Scratch like this. 
Scratch like that. Scratch and scratch and scratch, 

2nd Panel! 


Chick 1 

(finding a worm half-buried ground) Peep, peep, 


' peep. It’s a worm! It*a a big fat worm‘,^ 

Hen 

- Cluck, cluck; cluck. Pull it up. Pull it up, 

3rd Panel: 

■ 

Chick 2 

« Peep, peep, peepj I’m hungry too, I went to eat,, 

°hiok 1 

•, Peep, peep, peep, Come let’s eat. Come let's eat, 
lifter a while. 

4th' Panel! 


Chick 2 

- Peep, peep,, peep. I'm still hungry, I Vjent a green leaf 

Chick 1 

- Me, tod. Peep, peep, peep. 

Hen 

- Cluck, cluck, 'cluck. Come;with me, (towards a thick 
■vine along a fence vdiere a big gray cat is sleeping 

on top,) 

5th Panel 

• 

^hick 1 

- Peep, peep,.peep^ Here's a green leaf and another green 
• leaf. And another green leaf. 




Sth Panel! 


- 2 “ 

ajddenly - 

Oat - (weJdnG uP stretoHing m top of tlie fence, eyeing 
• the chioto and. ready to jump down on 
Me-e.ow, ne-'0*^oW| me-e-oWi 

Hen « (clucking vdldly upon seeing the oat) 

Cluck, Clwk, Cluck, Cluokl There's a oatl 

There's a cat! Core quioldyl Cobb quioklyl 

I 

Ede under iiiy \dngsi Oluckl Wuok! Cluok! 

]th Panel! 

Hen . (sitting oaliay with her 2 ohicks under her wings) 
fi O,mir.} Cluokl Cluck! NOW you axe safel (Cat waU® 

m the fence nvny from them.) 




EKGIiISH J 


Teaching Guide No*9 to Support Material Mo. 9 

Aooordicm o£ Pictures in a Series 
"In the Garden" 

I, ODJECTIVE; Answer where/what/v\flio questions. 

li, SOPPOETIMG IDEA: I have hasio needs yiiich should he satisfied 

in oi'der for me to survive and to feel seoure.* 

Ili. IROGEDUEE: 

A* Tell the story dramatically, interpreting the lines of each 
character hy change of voice. 

1. Present the title panel and ash a queBtion/<l^estlons 
regarding it* 

Example: Vftiat do you see in the picture? 

V/here is the hen? Where are the chicks? 

' 2 . Present tone panel at a time as you tell the Yhole 
story for the first time, 

3, Present the story again, one panel at a time and 
ask a question after each presentation. 

Example: V/hat did the first little ohiok want? 

Vilhat did he find? 

Vftiat did the second little chick want to eat? 

Where "the cat? 

Where did the little chicks hide? 


» TM. «ipporttag Idea lead. 

major belief; Our basic needs are satisfied in the famiiyf 
community, the country, and the nation* 




IVi ^MWSIOH; 

Tlilhat did the chicks feel? ^/hat did they need? IShat did 
they eat? Do you feel hungry too? What do you need when 
you feel hungry? Who gives you food? Who gives you that? 
Does your mother give you food everyday? Goodl When you 
sre afraid of something, who do you call for help? Does 
your mother go to you right away tO' help you? Do you love 
your Mother? Vftiat makes you love her? 

V* EVJffiUATlON: 

Recall the story of the hen and her chicks in the garden* 
Show the apprqpWjit*’ P^el as you ask the following (luestionsJ 

Example I 

Vilhat did the first ohiok want to eat? 

Wliat did the secmd chick want to eat? 

Where did they find what they'want to oat? 

Y/ho was always with them? 

Where did they hide when they were frightened 
by the cat? 

VI* Other suggested usesi 

This material may also be used for lessonB intended to 
achieve the following objectives i 

1, Retell a story heard. 

2, Tell 2-5 sentence story about a picture. 

5. Act' out a story. 

t 




















4,. V/hat can the csxabaos do ? 


a, piill a cart 
h, dig the soil 
Of pull a oaleaa 

5, 'liilhat can the horse do? 
a,, pull the oaleaa 
b* pull the oart 
c, malce some honey 




6* What oan the bird do ? 

a. sing b, dance c* hop 

7f Who malraa people happy ? 

a* the dog b,. the bird o„ the cow 

8* How does the bird nialce people happy? 
a, by dancing 
b^. by singing 
c*.. by hopping 




EITGliSH il 


Teaching Gviide Eo* 10 Comlo Strip Boolde-t; entitled, 

"What Can You Do?" 

I, OBJECTIVE* Note details by answering Who, What and How questions 

II. SUEP0BTI1I& IDEA.* I am capable of doing things that malce 

others happy* 

III. PEOCEIURE: 

1, Present the comio atrip in boolclet form and ask pupils "to 
read the title. Tell them that the question on the cover 
will be answered if they read the comic strip. 

2, Have the pupils talk about the pictures on each page. Have 
them identify the different animals. Ask one or two motive 
questions before asking the pupils to read each page* After 
the reading, ask some comprehension questions like* 

VJho calls for the animals? 

V/hat can the bee do? 
etc* 

5, Infuse the belief statement by asking the following questions* 

Can the animals do many things? 

Who among them make people happy? 

In what way does the bird make people happy? 

How about you ? 

Ho you make people happy, too ? 

In what way? 

lY, BVAIUATIOH: 

Have the pupils answer the questions on pages 8 - 9 of 
the comio strip booklet# 


*This supporting idea leads jjowards the development of th 
major belief* 

Man has an innate capacity to develop his human poten la 




Support Hxterial A Story Booklet -(English II) 

Specification j 9 including cover 

Size n£ page *- l/2 bond paper 


i 5RA\'E LITTtE DAVID 


(Picture of a giant) 


Background: Pield 


(shepherd hoy) 


ilw 


HRAVE LITTIE DAVID 


(Picture of a shepherd 
boy s Jjiting and watoliing 
sheep in the field* He 

is also playing a harp#) 


David is a young shepherd 
b^y. He takes care of many 
sheep. He als# plays beautiful 
music vdth his ha»i». 


- 1 - 




(Picture of a King (dreesed 
in robe and wearing a crown 

sitting and listening to 
shepherd boy playing the 

harp) 

w 2 


(picture of soldiers 
fighting with a gdont 
Praw soldiers holding 
spears* Giant wearing 
a shield and an armor*) 

Background* field 


But »ow the king feels 
sad. A gla»t fighfchis 
scldlers, MUT of his soldiers 
die. The’ giant is very big and 
strong* 


The king loves to hear 
bea»tiful musie. David plays 
for the king. The king feels 
happy# 


-3 



(Shepherd hoy holdirfi 
his harp ond talldbiG 
■bo -the King.) 


DaTid sees that the king 
is sad. He goes to the king and 
says, "I’ll fight the giant, 
Goliath»" 

"Cut you are too young to 
fight," says the king* 

"I«ll fight Goliath* God 
vdll help me," David answers* 


- 4 -« 


So, David runs to the field* 

He meets the giant* "Goliath," (Shepherd boy holding 

he shouts, "l*m going to fi^tyou." 

a sling shot alisiiig 

The giant laughs at David* 

"You’re too small* You oan not at the giant,) 

fight me," Goliath soys in a loud 
velce* 

David puts a stone in his 


sling* He shoots and hits the 
giant’s forehead* 



iiQoU o.’ftiia dead," ihe pbdpie shout. 
The king and the soldiers are happy. 

"You’re a brate, young boy^ Darid* 
Hiank yoUj" says the king. 


(Giant lying down like 
dead. Shepherd boy, 
king and soldiers showing 
happy faces (some soldiers 
jumping) King patting 
shepherd'boy toi the head.) 


R>r you to ansvrerj 

1, Who 18 David? _ 
a. a king 


b» a shepherd c» ® 


2, What does David take care «£? - 

a, soldiers b, sheep 

3, What is the giant’s name?--- 

a, David b. Soldier 

4, What does David use to kill Goli^'th? 

a. a spear b. a sling 

5, Why are the king and soldiers happy? 

a. David kills Goliath. 

b. David plays the harp. 

0 . David looks after the sheep. 


d. oows 


d. Goliath 


d. a harp 


i 



6, 'What does 

the king tell IXvld after he kills the 

giant? 


a« 

"You're a brave boy*" 

b, 

"Yeu're a little bqy*" 

1 

0« 

"You're a good biy," 


A 

-8- 




Teaching Guide No. 11 (English II) ^ Story Booklet lintitled, 

Bi'avo Little David 

1/ Objectives Note details in a fleleetion read 
H*' Stii>porting Ideaf 

I doti develop ttiy potentials by doing something 
now,^^ 


III. Procedure: 


1. Have the pupils talk about the pictures on 
each page. Unlock dlffleult words through 
picture dues. 

2. Have the pupils read the story.’ (Motivated 
Oral Heading) 

3. ’ Afteti neadingi dii^ot pupils* attention to the 

last page of the boolCLet*' 1st them answer the 
questions found on that page,’ 

4. Draw pupils * attention to the main character# 
David. 1st them talk about him.' Ask questions 
like^ "What kiM. of boy is David?" Start by 
giving an answer like| "He is young but brave. 
He is young but he plays beautiful music vdth 

a hai^j,' He is young but he makes the King 
happy,' He can use his sling very welli’’' Guide 
pupils to make answer like those mentioned,' 


NO IE: 


5, As a closing statement sayj You see, children# 

even small children like you can do things to sake 

your fandly/teacher happyw:^ Even if you are small, 

you can do tte big things that big people do. 

The same support material can be used to develop the 
skill of sequencing events, A sanrole eacsrclse is 
given, below* {To do this, talk about the sto^ again 
giving emphasis to the events in the stoiy# Ask 
questions like ^diat happened first, next# etc.') 


Major Belief Statement: 

Man has an innate capacity to develop his himan 
potentials* 
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Irstructions for Evaluation of Sequencing Events; 

1. Present the following pictures about the etory* 
Ask; Are the pictures in the correct order in 

our story? (No) 


Giant dead 


Young shepherd 

people happy 


boy in the 



field 


1 1 


Shepherd boy 


Shepherd boy 

tallclng to 


holdii^ sling 

ting 


in front of 


4 

giant 


3 ^ 


3 * 


Xbt children rearrange the pictures, 

Aaki Which picture should be number 1? 
Which picture should be number 2? 
Which picture should be number 3? 
Which picture should be number 4? 


Why? 

Why? 

Why? 

Why? 







Esrc-LISH 1 


Supporting Material ITfti 12 OatsLo Strip Bobkldt - The little Biri , a n^ 

Wise Owl 





Ihe little Tairi-etoppecl orjdj:]^ 
and flew away, 







I ai liappy 
I can help iny friendg 



ENGLISH 1 


Teazling Guide N 04 12 Suppori; IJatejAal lilhe LI tile Bird and Wise, Offl 

I, OETECTl'VBs Note details in a story read* 

II* Supporting II® i 1 oan ^eip iu niy own little way** , 

IV, PROOEDUREi 

1 . Review the following words: 

etrongf tigj shoutj hide 
flew, away* wisej 

2k Talk about the cover. Have the pupils name the animals 
on the oovto. If they don’t know some of the names, supply 

the names* 

3, Have the pupils open their booklets to page 2 and ta3i about 
the piot\Are, Then have them read the text* 

Ask - Vdio is sad? 

Help the children give the answer*. 

Do the same with the rest of the pages* 

4 , Ask the following (luestious: 

What do yOu do to help others? 

What do you do at home? Pn School? 

What do you feel when you help your mother? 

father? teacher? brother? 

How do they feel? Elicit the idea that 
everyone whether big or small, weak or 
strong has a place in this world*., 

Help the children give their answerSf- 


« This auppttrtl:^ 14- 

belief. Man has ea Innate oapaoity to aevelop hie rasEan 
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EVAIiUATIOlT* 

Answer the following questions: 


1 , ?/ho is sad 


2, Viho is Ug and strong? 


% v/hat does the little bird do every day? 


4.. T/hal! does the little Urd do iiftien the tiger 
and the lion come? 


w 


5i, Vftio helps the little bird? 
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ISiragda^fie Kaeojnitati Bl/j, 1 Pagsasamy ]31g, l (Pilipino, Uiiahff Baltattg) 
Pahina 1 - 

Panulio* Bakinecanc mbuti atig vaetotig Bi^s tig patigalati fig mga 

naloilaravan. IlaBang bitilbiglcas na isa-lsa, sabihip kafig alia 
dito ang nagkaaintuaog sa uaabaa ag aalita. 



Paliioa 1 - i^gsaaanay Blfj* 2 

Patiutos Piikincfiat] vastong Mgi 
fcafian, Ilatjapin at sabiliii: 
sa Icatapat na hanay ang te 
aalita. 



IS Q0 pangaian dC nakalarawan sa 
kudg alid ga tatlodg daJcalarawad 
Idtddoff dito sa umhe padtig ng 



Pahina 3 - Pagsasanay Big. 5 

Paouto! Paldnggan ang wastonc bigkaa nr; pangalan ng nakalarawan ea 
kanan* Piliin at sabihin knng alin sa tatlong nakalarawan 
aa katapat na hanay ang kasintunog nito sa hullhan. 





Pattiubay tiff Ulg. 1 


(Plliplno, Unang ]3aitat]g) 


Pancaacailaheans 

Ang kahandaan sa pagl^asa ay kailangan sa kautilarang iatelektuwal 
ng Biga bata, Ito’y suinasaklaw sa kaaanayan sa pagldlala ng pagkakatulad 
at pagkakaiba pg mga tutiog, la^awan at inga bagay-bagay at iba pa, 

Bilang pafftuffofi sa kakulangapg ito at upang mtomo ang lubusaog 
kahandaati sa pagbasa ng mga bata sa upaag baitang, iba’t ibang kasanayaa 
ang nakalaldp sa sanayang tsart aa ito aa maaariag gamitia ag guxo, 

I, Laymnia: flakarait aag kasaaayaa sa IcaJiaadaaa sa pagbasa, 

1, Wakikilala aag paiglcalcatulad o pagkalcaiba ag mga 
tuaog na aarinig, 

II, Paatulong aa kaisipans 

ffepauualad aag Icakayahaag iatolelctwal’-’* 

III, Patnanaraanj 

Pagkatapos inatalal<ay aag araliag aakahaada para sa arav ay 
maaariag garaitia aag sanayaag taart aa ito bilaag Icaragdagaag pagsasaaay. 
(aag mga pagsasaaay sa pagllaaag ag icaicayahan sa pakikiaig ay mga 
halimbawa lamaag, Hindi laliat ag kasaaayaa sa paldldaig ay nililinaag 
ag mga larawan, laaasahaag mat^oanda aag guro ag iba pang pagsasaaay 
ayoa sa Icanyaag paagaagailangaa.) 

Isabit sa plsara aag sanajraag tsart (Hip Chart), Piliin aag 
mga larav;ang Icailangaa sa paglinang ag Icasaaayan sa pakikiaig. 

Aag bawat pahina ay may tiyalc aa Isywaia tylad ags 
Pahina 1 - Pagsasaaay ELg, 1 - Mdkita aag magkasiatunog 
aa patiaig na aaririaig sa unahan ag salita. 

Pahina 2 - Pagsasaaay Big, 2 Naririnig at aaJdkilala aag 
mga bagay aa magkasintuaog sa uaaag paatig, 

Pahina 3 - Pagsasaaay Big, 3 Ifejclrltiig at natutukoy aag 

mga bagay na magkasiatuhog sa hulihan ag salita. 


* Hapauunlad ’■ ig bata aag sa^Jili niyaag Icakayahaa* 




** 2 « 

Patabay ns to Blsi 1 

, lawasln ang patiain ng i^'a teta aa sanayang teart, 
lesahln at^ pannto. Ipaltaag na labiitl npatig maunavaan ug nga 
bata ang dapat nllang gavin, Isa^iaatig tavagln ang iga bata, 
Ipapwa atig hinihiling dgpanntoi 

If, Pagtatayai 

dng Icalalabasan ng pagsasaaay ay siyang magpapatunay 
liiitig' natao ang lapin, 

Habatig Isinasagawa ng nga bata ai^ pagsasanay ipadaaa 
na lanila aa alia ay my lakayahang umnnlad tnngo sa Icaliandaan 
sa pagbaaa sa tnlong ng pagpapahalaga ng gnro sa sagot ng nf^ 
bata, 




Karagdagang Kaganitan Big. X - I-ara^an (Plllpino, Unang Baltang) 

(Sa paggamit idto> ang kuwento ay dapat nakaaulat sa llkod m larawan) 



ANG MAG-ANAK NA ibon 

Nay mag-asawang i^bon na nakatira sa 
Isang punong mangga. Sila ay may tatlong 
maliliit na anak. Tuwing magai ang mag- 
asawang it>on ay maalis. ■ Sa hapon sila 
bumatalik na may dalang papain para sa 
maliliit na il)on. 




patnubay ng Guro Dig, 1 


pangangallangan: Kung hindi pa lubhang nallnang ang kasanayan 

aa pagkuha ng detalye ng kuwento# ar^g karagdagang 
kagamltang Ito ay aakatutulong. 

I. lAyunlnft Nalbiblgfty apg datalytng nabangglt aa napaklnggang kswento. 

II 4 pantulong na Kaisipan; 

Moyroon akong mga pangunahing pangangallangan 
(pagkaln, damit at tlrii^an)# 

III, Pamamaraan: 

1. Sabihln sa mga bata na maldkinig sila sa isa pang kuwenbo 
at saaagutin nlla ang mga tanong tungkol dlto 

2, Ipaklta ang lar«.wan at Isalaysay apg kuwento (Maklklta 
arg kuwento aa Ukod ng larawan) 

IV* , Pagtataya 

Tlngnan kung raaaaaagot ng mga bata ang mga aumuaunod 
na mga tanong tungkol aa detalye ng kuwento. 

1* 3ino ang nakatlra sa punong mangga? 

2 , Ilan ang anak nlla? 

3. Anorg ginawa nlla tuwing uraaga? 

4« Ano ang dala pogbaballk nlla? 

5 . Bokit kollAngan, nlla ang papain? 

lugnay ng guro ang pangangallangan ng Ibon aa pangngal- 
langan ng bata sa pair^raagltan ng mga sumuaunod na tanong. 

1* Tulad ng raag-^aawang ibon, umaalis di» ang na»ay at tatay 
nityo at-ayWLraw, Bakit umaaHs ang tatay at xsmay rdnyo? 

2, Kung hindi kayo kakoin, anong mangyayari aa ij^ro? 

* May mga pangunahing pangangallan^n ang batang Pillplno 
na natutugunan ng mag-anak, pamayanan, bayan at bansa. 







Patnubay ng Guro Big, 3 


Patigatigailangan 

Kuttg &ng kaaatiayang raalcasuood aa panuto ay hitidi pa gaanong 
tialinaog; sa upatig "baibang, naririto apg ilang karagdagang gawaing inihanda 
ga lubos na il^atututo ng nasabing kasaoayati, 

I, Layunin 5 

HalcaBUGunod aa tiaxlrinig oa panubo na binubuo ng laa o dalawang 
pangunguaap 

II, Pantulong na kaiaipans 

Nabibllang ako aa isang paiPilya, pamayanan, at bansa* 

III, Paniamaraan; 

1, Pagkatapos ng aralin,ipakita ang poster sa pagtawid- 
ka.ragdagang kagatnitan Big, 3 

Pag^uaapan ang dapab gawin aa pagtawids 
Ano ang dapat gawinj kalian dapat tmnaviidj 
saan dapat twmawld, Bigyan diin ang tnaaaring 
ibunga nito daliilan sa kapabayaan na malcaaapekto 
hindi lamang sa kanyang sarili kundl gayon din 
sa iba. 

Tulun^n at patttubayan ang mga baton g 
maunawaan at masabi ang: 

T nmingin sa kallwa at sa lain an bago 
turnawid . 

Pagkatapos hayaang ipaldta ng bata ang v/astong pagtawid. 

Pag^-usapan din ang ibaH lb ang hudyat ng pulls, Ipagawa 
ito sa mga bata at ipabigay ang kaliulugan, 

IpasaldLlos sa mga bata ang gawain ng pulis, Pag^usapan kung 
baldt dapat natin sundin ang pulis trapiko, 

Paniniwala: 

ItLnlkilala ng bata na kasapi siya ng liigit na ualaJdng pamayanan 




M L 


patmW “g ^ 
Pagtatsjai 



tulai "S® 

1, Ilagay aiig 

latlotic 'Jli't taiinsa ®g ilali®i 

^ 

\ 

\ 

2, lumitiglD sa kaliw at ga kaaaiit ', 

Sab twid ag to, 

5, btiiaangpto. 

Idtiigin ang pisaia atb, 




jaragdagang Kagandtan b:^_. k _ (Plllpi^Q I) 

Kahandaan aa Pogbosa 

j . 

pahim 1 - Pagsasanay Blg“» 1 


panut#', Pililn at ituro apg mtJfcitttlLad nas i’"' 
larawan ayon sa aryo# 

Halirabawa* 



Ang mga pagsaeanay sa paglinasg ne kalcayahaa sa pagkilala 
tig magkakatulad at dl oagkaJcatulad ng inga bagay ay mga hallmbawa 
lamang, Eindl lahat ng Icasanayatig pampaningin ay sililitiang ng mga 
larawan* Inaasahang magiaohanda ang guro ng iba pang pagsasanay ayon 
sa kanyang pangangailaagan. 





Karagdagang Kag* Big*’4 (Pil. 1) 

pahira-'^ - Kasanayan 

panutoj Ungnan ang larawan sa to 
kaalnlakl n lto aa katapai 

I ' 


HaJlmbawaj 


Iwa* Hanapin at ituro ang 
aa ha nay, 




j^aragis-S^nS Kag« Big*- ^ (Pll*. -l) 


Pahina J - Kasanayar Big* 3 

panut*! Tingnan ang larawan sa kaliwa»_ Hampln at Ituro ang kapareho 
ng hugis nito sa mga laravjan sa katapat na hanay 


Halimbavraj 






Karagdagang Kag* Big. 4 (Pll* 1) 


pahira - Kaaonayan Big, IQ 

panut*j lAgyan ng guhit o pagtapat-tapatln drjg daiawang larawan 
ng raagkaugnay aa isa»t laa 





Uaragdo.gO'ng Ko-g* ELg* ^ (Pll* l) 
pohina 22 - Kasanayar Big. i'2 - 

panutoj Plliin at ituro ang nlttotulad na larawan ay#r ea ayos. 


HalimlDawat 



patiwbay ng Guro Big. k 


- 5 


Rasyonal; 

I 

Isa sa inga batayang patlgangallangan ng raga bata sa uj^ng 
baitang ay ang pagkakaroon ng kahardaan sa pagbasa* Ang kahandaan 
sa pagbasa ay sumasaklaw sa ibatt ibang kasamyan tnlad ng pag- 
Idlatls na parapaningln sa pagWLlala ng pagkakatulad/pagkakalba 
ng mga bagay/larawan* 

Ang pagllnang ng iciaanayan sa pagkilala ng paglgikatulacV^ 
pagkakaiba ng niga bagay/larawan ay hlndi tinatalakay maging sa 
batayang akLat o patnlbay ng guro sa plllpino 1. Upang mapiinan 
ang pagkukulang ha ito at matulungan ang mga bata sa pagkakaroon 
ng kahaniaan sa pa^asai IMnuimingkahi ang karagda^ng kftgaiiiitang 

Ito. 


II, Loyunin: 

Naisasagawa ang pagkllatis na panpanirigln sa pagkilAla ng 
pagkakatvaad/pagkakalba ng mga bagay/larawan. • 

III. Pantulong na kaisipanj 

Napapaunlad ko ang aklng kakayahang blswal at Intelektuwal 
at nagagamit ko ang kakayahang Ito sa pagtugon sa sarili kong 
pangangailangan at sa pangangailangan ng aklng pamllya at 

pamayanan.* 


17, pamamaraan; , . . 

A. P»ggar5»lc (laanlb »a bahaglng Ito ang pantulang na kaia^ng 

UUnang ng pangunobln 0 tanainal na pamnirnla. Oonpak^ ng 

bata ^ng natavog ang Va>nllang panaln aa bagnng analin, 
Jjaoljim aa uga bfito no ang kahaniaan aa pogbaaa ay ks ng 
tmang aila'y matutong buiiaaa ng aklat at babaa ng 


bata ang sarlU 


* Pangunahing Panlnlwalaj Napapaunlad ng 
nlyang kakayahaia. 




patmbay ng Guro' Big* 4 


mogdudulot rg mga inpormasyon at "termnungang mahalaga sa 
kanllang sailll at sa kapwa* 

’ B. Paglalahad 

Magpakita pg mga. bagoy/larawan la magkakatulac^ 
raagkakalba* Ipaplli ang mga bagay na magkakatulad/ 
magkakaiba. Tanungln ang nga bata kung baklt magkaka- 
tulad/raagkakaiba apg mga bagay, 

Magpakita ng iba pang mga bagaa^larawan; pandlangj 
letra, sallta, pangunguaap na magkakatulad/magkakaiba at 
tanungln ang mga bata tungkol dito* Ing mga bagay/larawan 
ay maaaring maging nagtotulad/magkalba sa posisyoiydipeksiyon, 
anyo/hugia, gamit at iba pa at ang mga Ito^y maaaring ituro 
Sa lo«b ng ilang araw depends sa kokayahan ng mag-aaral, 

K# Pagsasanoy 

Upang matlyak kung kaya na lillang kumllaja ng pagka*- 
katulad/pagkakaiba, gamitin ang Flip Baart sa kahandaan sa 
Pagbasa, Sa paggamit ng Flip Tsart sa kahandaan sa pagbasa, 
gumaralt ng nga panutong an^i^ sa kasanayang rdllnangv 
Halliribawa, ipaturo, pakurusan o paiklsan kaya sa mga bata 
ang mga bagay ra magkakatulad/magkakaiba* Paira sa lka-4 
na dahon ng Flip Tsart, maaaring pagkabltln ng bata 
ang mga bagay/larawan sa umng hanay na nauugnay sa mga bagay 
sa Ikalawang hanay* 

V* Pagtatoya (isanib dito ang pantulong na kaisipan) 

Itanong sa mga bata kiaig baklt nlla nakilala ang magka— 
katulad/magkakalbang bagay, Ipaalam sa kanlla na ang pag- 
sasanay na kanllang ginawa ay pahirap nang pahirap ngunlt ito 
ay nasagot nlla, 3a tulong ng mga ma^gandang puna at papurl 
Ipadama sa mga bata na umuunlad apg lanilang kakayahang 
Intelektuwal, 'Sabihin na Ipagpatuloy ang kanllang pagslslkap 
upang la long umunlad ang tonilang tokayahan. 




i^APAGC'AGANG 

FLIP T5ART SA 


KAijAf'llTAM 15LG. S . 

KAHAMDAAN SA FAG6ASA 





Pattiutay nff Guro 31g. 5 


. I, Panc^callancani 

DaJiil sa sistouiang Ilomtio na cLmeaiutt natin sa pagsulat, 
lubhoflij aahala£;a»:j£; laagkaroon anc maeKwral ns laaaoayan ea pa^god 
iig nata pakat]ana TTpang laatamo ofyjj ]saaQtiayahg i 1 ; 0 | Isailangang 
idafldag ito sa uga layunin hg Icaiiandaah sa pagtasa para sa unang 
boitaiig, Ininunufiglcahi ang Icaragdagapg kagatii-ban^j ito upang 
lubusang naihanda ang mga bata para sa panimnlang pagbasaf 
11, Layutiln: 

NaJcaSiatalun'tOtt sa mga guhit mula lailivra, pakanati, 

III, Paptulong na Kaisipan: 

Kfapauunlad ko aag alcitig kakayaliang biswal at intelektuwal at 
aagagamlt ko ang kakaynhang ito sa pagtugop sa sarili kong 
pancancailongan at sa pangangallangan ng aking pamilya at pamayanan,* 
rv, Panamaraan: 


A*; Paggattyaki 

Ganyakia ang mga bata upapg iaatavra,g 
ang Icinllaag pan sin sa bagong aralin, 

B, Paglalohad: 

Hahad ang lorawan (Karagdagang Kagainitan ELg, 5) 
Kbgbigay ng kwentoftg ginagaaltan ng larawan na 
may j>a^k&lsaauuud«Mdunud oa pangyaQ^&el* 

K* Pogsasanay* (Isanlb dlto ang pantulong na kaisipan^ 
Ipabakas ang raga guiiit tulad ng nasa 
Plip Tsart sa Kabandaan sa Pagbasa* 
Ipabatid at Ipodana sa nga bata na 
maunnlad ang kanilang kalcayahang inielelt- 
tuwal sa panaiaagitan ng mga papuri tuvdLng 
rnyroon sllang mtano; iqalaki man o 
malllt na bagay, Blgyan ng pag-asa at 
in-VyiH loob ang mga batang mahihina. 


T* Pogbatayat 


Dakasln ang mga putal-putol na guhit tulad ng 
nasa Idip Tsart sa Kahandaan sa Pagbasa, 

2, Maklnig at magmasid sa kilos at sagot ng laga 
bata upang mDlaman kung sila*y umuunlad. 


^l-’angunaioing Paniniwala* Napauunlad ng bata ang sarili niyang kakayahan. 




Earagflafiang ICagaraitati Big, g - Laro « Ilulaati llo 


1 , Gumav/i, ng isang pocket chart aa pamaraagitan ng manila paper nang 
may suinuQunod na igpisiplkasyop, 



2, I'laghanda ng labindalawang plaskard na kartolina na may ispisipikasyongs 

H 





t! 

k 


5* Iculat sa plaakard ang sumusuaod nas 

Mga babala at patolastas na isasakilos 

a, Tnmlngin sa kaliwa at sa kanan 
bago tuiaawid ug daan 

b, Pamalagiing malinis 
ang ating paligid 







jacagdiiSMS Kagaraltan Ble, 6 


^ 2 ** 


■ 1 ;^ Bawal iuinawid, 

Dito Duraaan 

Itapoti ang basura 
sa basurahatt 

« 

Magtipid sa ilaw 
g, 1‘Iagbipid sa tubig 

B, 1-lga panutong isasagawa ng Riga bata 

a, Gumuhit ng parisukat sa pisara 
Lagyan ito ng bilog sa loob 

b, Gumulut ng isang puno 

Lc'.gyao ng isang ibong lumilipad sa itaas* 

k, Gmnulii't ng isang mansanas 

Lagyan ito ng tangk:ay at isang dahon 

d, iBulat ang iyong pangalan 
Isunod ang iyong baitang 




Patnubfty ng Guyo Big* (Pllipino l) 

Pangangaiiangans Magka»oer ng Ibayong kasanayan sa pamamagitan 
ng Ibang pamaraan ng pagpapakLta ng Itavdlihan 
ga babagohln* 


I Layunins 

tJaipakikita ang toidHhan ea babaeahin sa pamamagitan 
ng pagsasadula* 

II pantulong sa Kaislpanj 

NaipagmamaiaWL ko arg mayamang kultura ng aking Tcansa,'*^ 


ni Pomamaraa*} 

1« Ganyakln ang mga bata, 

2. Basahln ng guro ang duia-dulaan. 

3, Ipaaagat ang mga tarong tungkal dlto* tulad ng - 

- Hang bata ang rag^uusap? 

*- Bakit hlrril pa alia muuvrl? 

- Slno ang kaniiang nakLtang tatavdd? 

« Ano ang kaniiang glnavra? 

- Mabutl ba ang ginawa nilang pagtulong? Bakit. 

k* Ipodama sa mga bata ang pantulong na kalslpan 

pamamagitan ng pagsasabing! 

- Magagawo ba rin ninyo ang ginawa nila? 

- Paano pQ toyo makatutulong sa kapwa? 

Purihln slia at sabihlng ang mga gawaing iyon ay 
Isang kultura ng atlng bansa na dapat ipagmaiald* 

5. Ipabasa sa mga bata ang duia-dulaan 

6, Ipasadula it»» 

IV, Pagtataya* 

1. IpopUl bata aag plnakamahuaay e«b”“P- 

Itarong taing Wldt alia lyo" plalli> 





Karajlagaiig Kagamltan Blgi I - Duia-dulaar (Plllpino Unang Baltang) 


WilT M MTA 


URMIlNi Halllta na Alvin, 
linnd na tayo. 

ALVIHj Hintajdn natln si Nita, 

Saaabay daw elya sa atln. 

AillN I 0, narito na paia slya e, 

ITA ! Toyo na, Dlto na tayo tmawld, 

ALVIN! Aba, taMd din yata arg matanla, 

HIB 1 Ang daid nlyang dala, ano! 

ARMAN 1 Hallkayo. Jilungan natln siya, 




Eijjaiidtan % 8 - Kfia I«ga (Piliplno, tog Mtang) 


jijiagcliS3®6 

1, Isa, dalawa, tatlo 
Tatlo ang talay nito* 


2, Aflg araw at titaifl 
ilnong (janda sa titiglfl 

3, Ibig ko'y pulang talay 
Tulad dg saya ni naaayi 

4, Ilnedati nidyo tag aiaif 
Mlog at talay clila¥. 




patmijoy ® 

rMflan g’'^ 1 n.n/? an — Isa pang pmattroan ito upang masamy ang mga bata 
sa paglsilala ng mga aalitatig rngkokasitityttog. 


Ifljnaalnx 

NaJdLkllala aog magkakasibtmaos na salUja aa tufpaans 


narinig. 

U. Paftt^lobg na Kaiaipans 

IpioagmamolaldL ko ang mga poaibanaang aaglaag ng aklng 

batiaa#* 

III, Pamfunaraatis 

1, Ipakita ang larawan ng ating watawat. 

2, Ipadaxaa ea mga bata artg pantulong ba kalaipab 

aa pagBoaablng, 

Ito attg ating watav/at. 

Saan natin ito nakiklta? 

Ano ang iyong gagawin Icung malclta mo 
itottg nakakalat aa lupa? 

Ano ottg saaabihin mo sa Isang bata na 
naklta mong pinagpapoiilran ng kamay 
ang ating watawat? Biilcit? 

5, Satilhin sa mga batang may mga tugma sllang 
pakikinggan tungkol sa watawat. 

4. Bigknsin ang una at ikar-2 tugma, narahan at 
malinaw, 

5. Blgkaslng mull ang ubang tugma. Itanong ang 
nsa salitme nBgtotoslntume Ba BasaklBSsaB Blla. 

6. a^lBS m«li ans 1K.-2 tufj®. ItooBC aiB aBs 

TnngteBfflBlBtBBOg Ba salita aito. 


IV, 


Pagtataya: 

Tingnan kung maklkiUla ng mga bata ang mga 
kasintunog sa ika^5 ba tugma* 


flslitang magka^ 


*5fimtungo nito ang pa^lnong sa pangaaobing ^ 

Ang ating P^ang l^ltural ay 
din ng tojl-burf ng slinmaag bansa sa daigdig* 




Karagdagans Kacoiaitan 9 KUwentoag nay laxav;an (Pillpiao, Uaang IJaitang) 
lepesipilca^n^sa iDUonfj kartolina 


a 





' Mfl,y kahirapaft paa^ sa E^a bata ea unatij;; baitattg atjg 
bujn.Uo o raagblgoy tic sarilin^j paloffiy tuUffkol aa binaaattg kqwento, 
*\n £.7 lona.’r'iijtla^^an^^' kagamitati^j ito ajr isa lamanc aa nagagaciit na 
aralin upang lalong malinang ang lasauayaiig nabanggit, 

I, Laypftln: 

Nakapagblblgay tig sariling palagay tungicol aa binaaang 

kuwepto* 

II, Pantulong na Kaislpan: 

Kung roablbicyan pg naayoB na kapaliglraii, mapappplad ko 
apg Qking kalcayaliang iptelektuTOl,‘'>' 

III, Pamanaraap: 

1 , Ipalcita ang feiragdagang Icagamitap Iflg, 9 

2, Ipabaaa Pang .aalakaa apg kuwepto at ipaaagot ang 
nga tapong naJ 

- Sinu-aino ang tauJian sa kwepto? 

- IJasaap apg naglola? 

- Apo kaya. aPg plpalciklnggan ng naglola 
sa radyn? 

— Daklt kaya napaiyalc ai Pella? 

W» Paetatayas 

1. Tlpgpan kuPg makapagbibigay ang nga bata pg aaxill 
pllang paLagay, kung iibahip apg sitv/asyoP, 

Ilallnbawai 

- Kupg tunawa si Pglia sa halip na uniyokf ano 
kaya ang maaaring papnklnggap nlla? 

- Kppg nagalit namap sa halip pa uniyok? 

2, Purihip ang nga bata at Ipadoma sa kapila na aPg 
pac^icakasagot nlla sa nga tapong ay pagsasablng pnuunlad 
ang kapilapg kakayahopg pangkaisipan* 


’'Tippttipgo pito apg pa^pLinang aa papgppahing paniniwalangl 

Maynoop tayong lifcos pa kakayahapg mapaunlad pang hysto ahg 
^'*'i-Pg sarlll. 




jiajsigdasafis Kae^Hnitan ]31{j, 10 - larawang NagsasaAd t\(s Kilos 

(Pilipiao,! TJnang Daitanc) 

iBpesipiWtt* 5 Plrasone 8" x 11" koaHjollaa 

Bawat iaa ay maelalarawaa ng isang Idlos 
gaya tig isiaasaad sa ilialia* 









PajjgancallafiL'an: Maeacaj-ait na Isa pciaac pamaraan ito oa pogpapayamaia 
nc Icakayali-'-t-n fjaitantj m inasatl/^akilala 

otic Islnasaad na IdLlos nf-: larawati. 

I< Layunin: 

Naipakiklta ang kawilfhan sa aga glnagawa sa tahanati 
aij sa paligld • 

1 , Naaasabl ans ipinahahayag na kilos ng larawan. 

II. Paniulong na Kaioipan: 

Dllang kasapi ng paiigfcat, nialu’ira,g sa kalooban akong imtulong 
sa anujaang gawain para sa Icapalcanan ng lahai.'*" 

III, Paaioiaaraani 

1* Ipakitang isa-lsa abg niga larawan 

2, Itanong kung ano ang ginagawa ng bata sa bawat 
laravan. Ipabigay ang sagot sa buong pangungnsap, 

3, Ipadam sa tnga bata ang paniulong na kaisipan sa 

paiuoLiagitan ng pagoasabi&gt 

Alin sa nga ginagawa sa niga larawang ito 

ang ginagawa no? 

- Bald-t ginagawa ninyo ito? 

IV, Pagtatayai 

i. MoepaWoay m mca ne rjga jancuSEUBop tut.^1 sa 
ginafpwa nila arav-araw, 

D, Magloiroon ng iaong laro. 

Pangkat I - Isasaakaiyon ong ginagawa 
Pangkat II - Sasabihin kung ano aiig ginagawa 
ng Pangkat I 

(Pagpalitin ang gawain ng nga panglffl-t) 


■^Tinntungo nito ang paglinang sa pangunoliino P 

a. «n+ aa 'hnviRa ttu Euiy daiadsming laaKfi'* 
Mga nataanayan tayong natapat sa bans 

Pilipino* 




KaragdaGanG 


Dig, 11 


(Pilipino, TJnatig Baltang) 


Pagsasattay Sa Pa£^uurl-uri tiG raga Salltang Ngalatt 
rfoaarinG Isulat sa pisara o 'fisart 


panutot Piliib at isulat 

ang aalitang 

■ naiiba sa pangkat 


1, Icalamanai 

atis 

dalandan 

suna 

2, tsiko 

gabi 

Icamote 

ubi 

54 kangkong 

talong 

petsay 

letsuGas 

4, sibuyas 

luya 

olcra 

bawang 

5, cunpalaya 

repolyo 

upo 

patola 

B. Ha^pji. 

1, bibi 

man ok 

pusa 

pabo 

2, tuta 

ibon 

kuting 

sisiw 

3« aoo 

kaiabaw 

kambing 

baka 

4, bubuyog 

paruparo 

butiki 

tutubi 

5. lanceam 

aiupb* 

ipis 

kuto 

K, Bagay 

1« sapatos 

modyas 

alclat 

pantalon 

2. lapis 

papal 

bolpen 

krayola 

3, baao 

kolgeyt 

sabob 

sipilyo 

4, kawali 

palayok 

kaserola 

lealdero 

5, bag 

basket 

pay&ng 

bayong 

Bt Tao 

1, IGuytv 

Tatay 

NinonG 

Ninabg 

2, Ate 

Lola 

Lolo 

Banay 

3 * Pelipe 

rioro 

PLorita 

Parlito 

4, Lita 

Lucio 

Lily 

Linda 

5, baxbero 

doktor 

nars 

dentista 


E, Poole 


1, palieuatt 

2, plntuan 

5. paloagke 

4. iloG 

5, Manila 


lutuan tahanan 

bn'buttGan hagdanan 
Taarangay simbahan 
gpjipo dagat 

BaSuio lungsod 


tulutigan 

halamanan 


paaxalan 


batis 

Tagaytay 




patnubay n^j Quro 11 (rilipfino, Unatjc Bai-fcane) 
pancatisail*3,ngan 

Ang Galitatif; n/^laft ng tao| ba^yi laayop at pook ay madaling 
nalcilala at macamit tig mga bata aubalit ang pac^Hdri-uri tig mga ito ay 
di lubhaoff nabibigyan“diln ng mga guro, 

Ang laga karagdagang kagaiaitang ito ay inihanda upaag makatulottg 
sa paeLi>^aac ng kakayahang makapag^uri-uri ng iba’t ibang salitang ngalati-* 

I, Layunlti: 

Napag-uurl-uri ang ngalan ng tao^ bagay, hayop at pook 
II, Pantulong na kaislpan: 

Play kakayahan aJcong mapaunlad ang alcing pangkaalamang 
kaislpan 

IIIii Pamamaxaant 

1« Ipakita ang tsart ng pag-nuri-uri nj mga- palitang ngalan, 
Sabihlng ang mgaSlsttittettg ngalan ng tao; hayop, bagay o 
pook ay maaaxing mapag^«ri-«ri pa ayon sa hugis, gamit 
atb« 

2, Hayaang magbigay katwiran ang mga bata kung ano ang 
ikinaiiba ng sallta sa pangkat, (iCaragdagang Gavain 
Dig, A,) 

3. Digyan pa ng pagsasanay ang rag^- bata sa pag-uuri-uri 
ng salitang ngalan. 

Pagsasanay ^ (iCaragdafsang Eagami'ta'n Big, ■” B-IC) 

IV, Pag-fcataya: 

Ibigay pa ang pagsasanay (iCaxagdagang I^aganiitan Big. - B»B) 

^ Ang mga batang madaling makP-paj^-uxi-uri ay purihln at bigyan 

din naman ng pagkakataon ang Hang batang mal;apag-uxi-uxl ng ngalan. 


■■'Paniniwala 

flay lifcas tayong kakP-yahan mapaunlad ang soxili sa abot ng 
s-’ting makalcaya 




irnan: 


Karaedaeanfj Kascuiiitan J31 gi 12 na Larawan ^ 

1, Isaue llki&t pahlna^ 

ng 1/4 na bahaffl n^ 

















m 2 M 





1 

2 

_.5 

Jun 

1 ^ 


m 

Julie 

IM 



Jay 

. 


m 



Xian ang alagang manok ni Jay? 
Ilau ang alagang manok ni Juii? 

I 

Xian ang alagang manok ni Julio? 




•n 


Ht-r 


f 


Talaan ng Aklat na Nabasa 


V—^-1——— i 


Mely 


I^B 


mm 

J5oly 

1^1 

wmm 



Loly 

^Sil 

il^H 


r»i ,i,,u A" 

Holy 

» .1 ■ — 


m 




Legend; 



Sino ang nakabasa ng *• 
6 aklat? . _ 

5 aklat? _ 


8 aklat? 
4 aklat? 












20 



Nonoy 


Lito 


Hody 


Legend: 



‘ Tanim ng Na^^alcai'bisad 
5 10 15 



Hang punong petsay ang tanim ni 


Lite? 


Rody? 


Nonoy? 






(PilipinOf Unang Baitang) 


patnubay ng Guro Bl,-;, 12 


Paneancailanoan 

Ati(' pai^kaka^oon tiff panimulanc kasanayang paftff-aklatan ay kailattgang 
malitiattc simwla pa sa unang baitang upatig magkaroob nc matatag aa panluimla 
ang mga'^bata. ICallantjan din nilang mtutuhanc basahin ang inga larawang 
aiclat, tsart at iba pang aklat na ciynng mglcinc batayan ng loanilang 
Icawilihan sa pagbasa, 

Ang iiiga cawaing inlhanda dito ay pawang mungkahi lamabg na maaaj:ing 
inakawilihan ng mga bata at mcbulcaa ng kanilang isipan upang makapagbigay- 
tehuiScab sa mga larawan o grap na larawan. 

I, Laynnin: 

Naiblbigay ang kahuluc?a-n ng mga larawan/grap tta larawan. 

II, Pantulong na kaisipan; 

May Icakoyalmn akone mpaunlad ang aidug paoBkaalanBOS tolalian, 
kung mablbigyan ng maayoa na kapaligiraff* 


III( PaincJiiaraant . 

Ipaklta mg Flip Chart, (temcdlacaPc teksaraltap Bis. 12 ) 

Itapoog aa «aa tola kung alam "Ha ""g iWg aablM" pg laiatop. 

1 . Bukpan ea unapg pohina ng Tsart (a) IpHlwanag ans 
Islnasaail ng crap m laliwan. Sabihln na ang Isapg 
bata ay kimakatawm sa sajupune (lO) bata. Ipabilang 
nang asmpuap ang bawat batang nasa tsart. 

Itanonc kuns lla>C bal" "ng nasa uaang baltangl 
lkala«a„B baltangl Ikatlong baltang. Itsnong am tons 
anopB baltang ang »ay plnalMaiaains bata, pxnakakann 1 , 

2 . Buksan ang Ikalavaiig palilna ng SiE-Sl^ (®) 

Ilayaang Iblgay ng «ga bata ang kanl-kanilang 

pacpapakahulugan sa grap na larawan. 

Puriwn ang mga batang nakasagot ftt sanyakln g 
Iba pang batang aagbigay ng kanllang Intsrprslasyon 

IT. Pagtataya, 

Ibigay sa n^a bata ang lb p 

kung masiwagot ang tanong aa tbaito ng kanllang jagaagot. 

Pnxlhln at laglng ganyakln ang aga bata 


^Paniniwala’ . „„ 

May likas tayong kakayalian na 


mapauhlad nang husto ang 


atihg sarili 




SAMPLE SUPPORT MATERIALS 

AND 

TEi^OHINa GUILES EOR 


MATHEMATICS 
Grados I and II 


Payepared Lys 

Mr. Rafael Z. llago - ^ 

Mb. Teresita P. de Leon - NOE 
Mb. Pelisa J. Ordofiez - BEE 
Ms. HaquoX A. Valle - BEE 

Ms. Maria Paa Oaetro - MEORO VII 
Mb. Pilar D. Guevara - MEORO IX 
Ms. Pelicitas B. Diano - BEE 






















Plot\a?o 1 

This morning, 5 ^’oys and 3 girls watered the plants, 
How many children v/atcred the plants? 


2 . 


11 children v/orked in tho nurseiy in the uorning and 
8 olaildren worked in the afternoon. How many children 

worked that day? __j-..__ 

5 , There are 12 plots of oggplanbs and 9 plots of okra* 

Ho\: many plots are there in all?_._ji- , 

g., lE^s ileyos' class hrou^it 20 mango seedlings and T/Elss 

ESantos' class hrouf-^it 21 santol soodlings. How many seed- 

lings wore there in all?______.=_ 

5 , 17 parents from Jiarangay Pag“asa and 16 parents from 

Barangay Molinis asked for sone seedlings, llovr many parents 
askod for seedlings? 


HU« 


Hotviro 2 

1 , Tlie agrloultivtre class harvested 20 tomatoes and 15 eggplants, 
Hov; many tomatoes and eggplants were harvested in all? 


+ 


2. Ono basket has 26 tomatoes and another has 22 tomatoes. How 

many tomatoos are there ia *-———**“ ... 

, One bilao has 31 eggplants while the other lias 8 eggplants. 

How many eggplants are there in all?^_,------- 

4. 35 tomatosB «« MS'* sohool oin-teon and 9 tomatoaa 

wore aold in iha aiartet. Haw many tomatoaa ware thaia at the 

5. 19 ogsplanta were glveB to the teaohera and 14 eggplanto were 
glwn to tho pupila. How many egclanta ware given out? 














Pioturo 5 

25 men an«a 21 women wont to the field to harveot rice. How 
many people harvested rice? 

IThe mon made 25 bundles of straw ond the v/omen made 2^ bundles 
IIow iTiany bundles did they made altogether. 

I'he men harvested 14 bundles of strav^ in one rice paddy and 
2^ bundles in another rioe paddy, IIo\7 bundles of straw did 

the men harvest, 

, The Women harvested 17 bundles of stra^x in a onall rice p .ddy 
and bundle of rice straw in tlie big rice paddy. How many 
bundles of stra^x were liarvostcd? 

How many bundles of straw will 26 bundles and IJ. bundles 
make'? 


Piotfiro 4 

1. There are IQ saolcs of rice in one row and ^l in another row. 
How many sacks of rice are there in all? 

2. tho' bun^s of rioe stallcs 2^ sacks of good palay and 
^ sacks of bad palay wore gathered. How many saclts of 

palay were gathered? 

3. Hiere Me 21 oaokB of drloi palay and 12 aaoto of vet palay 
io the tedega. How many aaoka of palay are In the hodega? 

4. ■Si eaoka of rice were sold to the nei^bor and 16 aaote were 
ac'ld to the ce-unlty store. How many sacks of rloo were 

sold? 

5. Pilar tolled 28 oups of rioe on Tuesday and another J, oup 
of rloo on Wednesday. How many oups of rlos were tolled 

during the two days? -----——— -- 










Piotjire 5 


1, There were _8 fishermen on the shore and W fishermen on the 
sea* How many fishearraen were there altogether? 

2. There are 1^ baskets of big fish and ]A baskets of small fish 
How many baskets of fish are there altogether? 

3* There are 3^ fish in one bilao and ^ fish in another bilao* 
How many pieces of fish are there altogether? 

4, There are 3^ fish in one basket and 3^ fish in another basket 
How many fish are there altogether? 

5* One boy oarried 3J crabs in his basket and the other boy 
carried ^ crabs in his basket. How many crabs are there 
altogether? 



Picture 6 

1. There are ^ fish and 5, crabs in the bilao. How many sea 
foods are there in the bilao, 

2, Maria paid 1^ pesos for the fish and W pesos for the 
crabs. How much did Iferia pay for the sea foods? 

3» One small fish ooet 2 pesos and the big one cost 3 
pesos. How much did the fish cost? 

4, One pile of crabs oost 3^ pesos and one pile of fish Cost 
l2 pesos. How much did the fish and the crab cost in all? 

5, Aling Ana sold fish for ^ pesos and crabs for ^ pesos. 
How much did Aling Maria earn? 






Teaching Guide 1 


(Math 1) 


I, Objectives 

Solve verbal problomc involving addition of 1«2 digit-numbers 
including money wi-lili sums up to 50 Kitliout and with regrouping, 

II, Supporting Ideas 

®ie Filipino child has basic need,s which are satisfied in tho 
family, the oomraunity, tho countrjr and the nation. 

in. Pro cedure s 

Ask the children some motivating (luestiono before presenting 
the pictures. In presenting the story probleme, be guided by the 
following steps! l) Tell the story with the aid of pictures; 

2) Ask for tho missing information in the story problem; 3) ^or 
tho number story; 4) ^'^2?ite the complete number story. 


—-- tm. 

'^^This supporting idea leads toward the 


development of the major belief 




Support Material Ho. 2 Pictures (Mathemtios l) 

Speoifioatione: Pictures on incUvidual sheets of oartolina 8” x 11" 




A/c/f; SLU ^uaJltAJU 









SM. No. 2 (Math. I) 


i 


Write the letter of the correot atjswer* / 

Wliloli oTj^oot is ' / 






»4hins W-io Uo; 2 1)... 


I, SbjeotivQJ 

x\t "bhe end of tho lesson * the child should he able "to namg 
the ordinal numbers first throu^x fifth. . 

lit Suppo3^in/i Idea: 

I am capable of dcvolopinc cQreelf phyBioally.* 

Ill, Procedure: 

PolloW tho ins^iruotiohal procedure in developing the 
ordinals frova first to fi&th as shown in the Teacher's 
Manual, Elementary School Math I, lesson 6-6, p. 50* 

Use -bhis support material to develop furbhex the lesson 
and at tho same time infusing tho idea that the child 
is capable of developing himself physically. Arrange 
the 5 pictures in a row taped on tho blackboard in this 

jaannejj^.^- 


1 . 


2. 


Ws Stairting 



what IS tho seJonil JjIin.o'^hgV What 



a+arxing ixora i/xio - 

i. %= fourth child doihs? Ihe third ohlU7 tto flrot child 
V»r.t ic the fifth child free the left dcihdl Hcpeat the pxcceto. 

hut this tine BtarllOK fro® tto ^ 

lak! tihht is the fifth child froa the atlit t- 

Ihe fourth child! The first child! The third oWld! «hlcW 
these srercises ecu ^u do! dsk serercl pupils to cus^r this 

r^^rchSpupIi.tott'tfrcut. irrausc the® iu a llhe. 

^ve the® psrfcr® diffs^ht ers^iscs. 

left, ask what.s the fourth child dolus. The first. The 
third. The fifth. The second, 

OT. Evaluation: iO^^uded in the support mateEial* 

a)he evaluation exercises letter of the correct answer. 

There are 5 . 

®i!his Bupportirig idea leads Suman potential to the fulleS't* 

We have the innate capacity to develop oa 




Support Mite rial No, 3 - Dialogue (Math 1) 

Specification: Ihe dialogue is printed at the back part of the 
cartollna (l/4 of a whole sheet)* Stick figures 
as in the illustrations are drawn on the front 
part with the subtraction oonibinatiens on the 
lower portion. 



Nilo ! Look I hive 10 niakopa, Do you like sotre? 

Ana j Yes, I do, 

MLlo ; Here, lake these 3, 

Ana : lhark yeui 

Questions - 

1, How nsiny Makopa does Nilo have? 

2, How many does he give Ana? 

3« many does mio have iaow? 

(NOTE; This Is a suggested material for developmental activities. 
Each pupil should have 10 eounters to manipulate,) 




Hieachirg Guide No* 3 


- 2 - 


I, Objective; Subtract numbers with minuends of 10* 

II* Sijpportlng Idea; I can develop emotionally by helping/sharing 

with others,* 


III. Procedure» 

1, Present the picture (with the lower portion folded backward) 
introducing the characters and saying the dialogue. 


2 . 


3. 


Ask the questions that follow and encourage the pupils 
to use their counters. Show the number in picture such 
as this 


oo OlO o 
o o C) o].o 


and l ead the pupils 

I _ « 


to , 10 - 3 - 7 


Ask ''If you were Nllo* liow many would you give Aina? 

How many would you have? Show your number combinations" 
(Ask the able pupils to draw and write the eombiratlons 
on the board*) 


4* Continue asking "If you don«t give away anytidng, how many 
would you have? " 

5, Repeat step 3 and an oombUaations are on the board* 

6, Lead pupils to read them altogether/ln groups/indlvldually 

7, Provide exercises for cshlldren to master the facts* 

{Refer to sample exercises printed on the lower portion,) 

8, Before erdirg the day's lesson, call attention to the 
second picture and ask "Why is Ana happy?' 

Are you happy when you receive something? 

Why is Nilo happy? Are you happy when ycu give away 


something? 


* nils aupportlng Ida* leada towarfa tha devalopnent at 
the m&jor belief; 

The Filipino child has the capacity to develop , 
his/her human potentials. 




Ifith I TQ No. 3 


-3 - 


9* End your lesson with this song 
VJhen you‘re happy 

and you know it - clap your hards (2x) 
When you’re happy 
and you know it 
Then your heart surely show it 
When you’re happy 
and you know it, Clap your' hands 


IV, Sample Evaluation 

A, Write the subtraction combination for the following: 



0 o 99 9 

g g c) vO'O 


—L 
O Q - J 



L-. 


.x:^l 


B. Draw a line on the picture to shew the subtraction combination 

■-urur’Si'‘h 




n 


I 

-o 



-o-e 


'1 




10 - 7 = 3 






C» Give the Ms sing Number 


10-□ 

• 8 

10-1 

-n 

10 - 6 

■u 

r,"T- 3 

- 7 

L_I- 0 

= 10 
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I^th I ^ 

The following li td be printed on the space provided for in 
the folder as illustrated.' 

To the Teacher, 

This Set contains 8-10 skill cards, 6o pieces oi iWi&ber chips 
and 20 pieces of coconut midribs which can easily be replaced when 

lost, torn or br^^ken. 

The chips go into the squares and circles which answer, 
ifloW coconut midilbs go with those skill cards 

that calls for notching numbers with set. l«ike the pupils read 

their answers. 

Tb test the pupils’ writing skills, blank strips cut from 
scrap of papers can be used by the pupils to write their answers 
on-. See that the strips are pliiced over the Une of boxes in 

each exercise. 

Always make the pupils aware of their progress byj 

1. pifllslug them for eatlefaetory acoonfUshment 

2. making them keep their own lecord of aoMUpllshmente 

3. providing a chart eimllAr to this one here they themselvee 
enter their Indittdual sooree thae keeping track of progrees 

made. 




(Bth I SM Ko. h 





-ir - 


Ifeachirg No* 4 

I.''Objeoitive<it -If Associate ntttibei* vdth group of objects vdth 
elements of 0 - iD 

2* Road and vfrite ■ numbers from 0 to lO symbols* 


II* Supporting ideat 

I am capable of developing myself intenectually** 
Support Miterial! Skill Cards 
HI* Procedure; 

a. Uee these cards for seatwork after the concept of numbers 
1 - 10 is fully developed. 

bi uao ttem M oddltlobal actlTltlos for those 1*0 have 

euooessmiy aeoomplished stolUr aoHvltles provided for 

in the textbooks 

o, use them when there are few pupils present due to 
inclement weather* 

d. Do the following if you desire to use Skill Card Nos, 1-2 4-5 

6-7 for remedial lessons for individual pupil 

- Present the (ard to the pupils with a set of lit number 

chips (O- 10) / ^ 

. Say "Hera aw soBB thibgs for you to count: (polnUng 

at the illustratbns on the left) How many are 
- you Id-Ik out the correct uyubol from thlo ohlpc? 

Tlb!t“ot the pupil to put the ohlpe or the bom 
oppoelte the object ard mate him do «.e root cteea^g 
that he reada each uumber aa he puta the dilp on 


.upporil;^l^“^» bowarda the develcpmant of the 
his/her human potentLais, 




pth I TO No. 4 


-6 


Check hie tm^re after completing all and again make 
him point O't'cl read oiich number* 

Then give his score and help him record it on the progress 
chart,. (Please see specification on the flip cover) 

. use the chips for drill on reading if and nhen the pnplle' 

performance is still oifiatisfactoiy 
(To test the pupils' writing skill, use strips of paper 
where they can write their answers, Instruct them to 
place each strip over each row of boxes.) 

0 * For cards 3-10 

instruct the pupil to natch the anbers with the sets 
rf objects by wnr^ctigg them with a coconut midrib. 


For fast learrers 

»ke them work on the activities Weperdently and 
record their scores on the progress chart* to keep 

f-wiftk ftf their own accomplishmeTits, _ 


n* Evaluation; 


5,0 evaluation is tailt m 140 set of exarslses 
ani in the progress chart 




gv^port roterlal Ho. 5 - Flip Chart (»th I) 
Specification - 60 cm x 75 cm 
6 pages 




Ij, 'W a 


/rz/c/i 


I lie 11 


<5/' /?■:/<'///•,y a 

O'f i,'e cjkf C'ljleS • 


lo c ( t^xlk 

or / Uif e<^(jS 


on •//'& 'ti'blf::-^ch' 

^tj- 

iii //^/^ on 

0 plrd^ 


OH Stf'Jfd //if //■ • 
3)siitr halp^ ■ ' ' 



Kith I SH No. 5 


" 2 • 


Story Problem; 

Mother bought 10 care of milk* She used 
3 cans for breakfast and 2 cans for snacks* 
How many cans of milk were left? 


QQestltnSi 


What are given? 

What is asked? 

How could we find the answer? 







IJith I SM Hot 5 


Story Problem: 

Mother botight 24 

I 

She cooked 6 egga fol* bi^akfasti 
Sister* cooked S eggs for liitichi 
How many eggs were leftt 


Questions: 

What are given? 

What is asked? 

How could we find the answer? 

What is the number sen+ence for step 1? Step 2 ? 
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«• H 

Stoiy Prcblenij 

Mother bought 12 fish* The fEUidOy ate 
4 fish in the morning and 6 fish ut noon* 
nh'ny fish were left? 

(jiestionss 

1/ftiat are given? 

What is asked? 

How could we find the answer? 

What is the number sentence that tells how many 

fish were cooked? 

What is the number Sentence that tells how maiy 


fish were left? 
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Story Probl®ni{ 

bought 24 mautoes* 

The family ate 6 mangoes at breakfast 
and 7 mangoes at lunch time* How maiy 
mangoes were left? 


Qaestlens; 

What are given? 

What is asked? 

HOW could we find the answer? 
How many margues were eaten? 
How many mangoes 





Read and 


1, ®ria bnught 15 chlcos* 

She gave 6 chicos to her brotheriand 

5 ohicos to her sisteri 
How many ohicos were left? 

2, Jose has giaiaSi He gave 
1|, guavas to his friend and 

5 guavas to his sister* 

How many guavas were left? 




^aching Giiid® No* 5 “ 7 “ 

I, Obje'ctlves ^ 

Solves two-step word (verbal) problems involving 

addition and subtraction of 1*- to 2-dlglt whole 
numbers without regrouping 

II* Supporting Idea* 

I need food. Msr food needs can be satisfied in the 
family, community and country* 

III. Instructioral Procediu?e; 

A. Show the first picture in the flip diart and tell a 

story or ask questions about the picture to bring up the idea 
that a child', food DOOd. are oatletled 1« the fcnlly acd ooc-unlty 

Sample Q^ieationsj 

What is Mother doing? 

What is Sister doing? 

What do you see on the table? How maty mangoes? 

How many fish? Nhat do you sea in the cabinet? 

How n«any eggs? How maty cans of milic? 

Whe'.-e did Mother get these things? 

B. 1^11 the pupils that they will be reading stories 
about the picture. 

C. Show the taxi page of the flip chart and nrtB th. 
pnpll. ro-a tha atory problem. Aek the following 

questions; 

What ate given?- (Teaeher writes the answer 
on the board) 

What is asked? 

HOW could we find out hew manr cans of mllX 
were left? 


♦ ■pile aupporting Idoa Isads toward, th. detrelcpcent of 

”^rFU*lhb cW-W has ba.lc 
“uSSTn ?he faMly, th. cc-»hlty ani 

the nationm 




Hath I TG IIo* 5 


-8- 


Which number sentence shows the number of 
cars of milk used? (Pupils may be asked to 
point to the correct answer on the chart* 
Teacher writes the nimber sentence 3/2*5 
on the board*) Which number sentence shows 
the number of cans of milk ]eft? (Pupils 
point to the correct Answer, Teacher 
WEites the number sentence 10-5 ® 5) 

What operations did we use? 

D* Follow the same procedure as in C for the rest of 
the story problems in the accompanying pages of the 
flip chart* Note that the number sentences for 
step 1 and step 2 are not given in the chart* Ihe 
pupils will be asked to supply them* 

E* In the evaluation, ask the pupils to read and solve 
the story problems on the laet page d the fUp 
Ihey should do this lirilvidually i« a sheet of paper. 




Support Material Mo* 6 Poster (mth 1 ) 

Specificationsj Pictures of scenic ilew in the Philippines 
drawn on a vSiole sheet of cartoUna with an 
attractive caption such as '^e the 
Philippines* or 'Philippines the land of 
Beautjrl 



Teaching Guide Ifo, - 6 


I Objective: 

Recognize shapes 'within shapes, 

a, Matdiing pictures with gecmetric shapes 

b. Identifying shapes within shapes 

II Supporting Idea: 

There are many things that I can be proud <£ my country,* 


in Procedure: 


1 . Use this poster only after tiie pupils have a good coneept 

of the simple geometric shapes* • 

It can supplement the activities in identifying shapes within 
shapes. 

2. Present the poster to the vhole class and ask - 

Have you been to any of these places? 

Vftxat do we call this one? (pointing to the first 
plotui« then the other three) 

How do you feel when youvisit these places? 

Why are you happy in seeing these places? 

Should you be pret^ of these beautiful views in 

our country? 

3, lead the pupils to see that these beautiful views are 
made of Uws and shapes aid colors, 

4, A.k tl» to lock for alfferert chop.* i» «>* 

ave, =».pio«ppp« 

Lika or colored atripa pkper to «tUr, the ahapM. 
Sample of shapes - In Mayon Volcano 

I I In the design gf'Vlnta*salls 

,^ia auppcr ^I^ idea Iktd. 

oultoiol herltoga *lch ia M rloli am 
of apy ration Ih the world. 
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5» Enrich this activity with the use of some national symbols 
such as the sampaguita flowers, anahaw leaves, native clothes, 
Help the pupils eiamine these items and identify shapes 
within shapes, 

IV, Satiple Evaluation 

A, look at this pictures. 


Color the shapes found inside each. 









Support Material Ho* 7 GEO cut-^uts (Math II) 

Specifications! This is a set consisting of a sheet of bond paper 
llred up vdth 1 cm squares and 5 cuouts from thick 
plastic as follows* 

^ rectangle - 5 cm x S cm 

1 square - 6 cm x 6 cm 

2 triangles (see figures below) 

1'circle - 5 cm diameter 







Teaching Gtilde NoA 7 Math H 


I Objective j 

Find the 6f {ilatih figured using square units 
H Major Belief i 

The Filipino child has the capacity to develop his/her 
human potential* 

SvqDportlng Idea* 

I am capable of developing myself intellectually with 
the help of others, 

III Procedurej 

A* Tell the children that they Ttflll be doing an activity that 
>rlll help them solve problems on measurement of surfaces 
of objects, 

B« Distribute the sets of the sqiare-unit sheet and cutouts 
of square, rectangle, triangle and circle providing one 
set for every 2 or every 4 pupils, (Note: Bie teacher 
should prepare these sets before this lessen*) 

C, Ask the pupils to describe the things In the set. Help 
them see that the sheet consists of Squares which are 
equal. Give the name "s^fuare unit" to each square (Mote: 
No mention of specific-units like centimeter, etc, should 
be made,) 

D, Have pupils place the rectangle on top Of the squared- 
unit sheet ani count the number of square unlts/squares 
in the rectangle* 

K* Do the same procedure as in D, for other figures, 

F, (Optional) Ask the children if they know the name 
given to the number of square units of a surface, 

(Uie teacher may give the term i^area.”) 
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t«* 2 

o; Mtef the tetivlty, tte tshiliier toy give enWf'lglhg 
reiria3:*k6, • Uke t 

»Gljas8| you^'W done very good wordk today*” 

«Ifve noticed that you can work well with others*” 

•rjou were helping one another*” 

n^p yoti agree that we can learn more this way? 

IV. Bvaluationj 

Write on y&XV paper the nunher of square units in eac 
of the figurest 








... 

' "'1 




2 . 





Support Material IIo. 8 - Skill Booklet (llath l) 


Speoifioation: 

This is a Skill Booklet oti addition and auBtxaotion idtli suma and 
minuends of 7 throng 8 consisting of 6 pages to Be printed on short 



Look at the fruit above, 
can you mme them? Where do you get the 
Fruit makes you grow, glow, and go. 
Answer the exercises above. 










a D D 








(Deaohing G-uicl© ® I’k'bh I 


I, Objeo-bive.:-;- 

1.1 Add two 1-digit rturaibers having sums of 7 tlirou^ 8 in both 
horizontal and vertical formo. 

1.2 rJhov; that changing the order of two addends does not affect 
the sum. 

1.5 Subtract., numbers in both horizontal and vortical forms with 
ttinuonds of 7 throu^ 8. 

II. Supporting Ideas 

I neod food. I get food from my home and community^ 

III. Procedure: ., , 

Support material 3 is a akin booklst ou adSitlou an 

aubtraotion facts with suma ana mlnuenls of 7 throat 8. ®iis 

material is intended for weak pupils. 

GIVU this to the pupils after the lassoua o» aadition and 

nubtmotion with sums and mlnuands of 7 throutfi 8 has beau tauS> 

to the pupils, instruot the pupils to provide toeir 

sheets. Ihe first ereroise is doue for the 

to copy the mathematical aeuteuoes where there are “ 

or, if you hare plastio sheets or sl«ed peuoils, ttem t^the 

pupils Whore they oan dust superis^ose «ie 

ereroisos. The pupUe will Just fill in what aa-e masean*. 

K^iuatioui^^^^ 

he was able to answer the these fruitet 

V/here else can you find these irui 

buy in the martst. satiefaotoiy, 

Cheoh the PUPU-S answer. H the 
let the pupil 80 through the ererciee. again 

satisfactory* 

-riTIa leads towaide the develcpnent of the 

*Svel°c^rt of the major beUef = eutlsfied 




fill in Ik 


I 


1 


k' tt 




D Q n 
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ttt 
111 


'“t t T f 
f f t i 


ooo 


page 1 

1. How many rows of seedlings? _ . - 
2* How many columns of seedlings? - - a 

3. How many seedlings all together? CD 

4. Add 2 three times,what do you get? 

o^o^o-o 

5* Change the addition sentence to multiplication 
sentence what do you get? j—-j ^ 


1. How ne.ny rows of seedlings? : _ 

2, How many columns of seedlings? »■ - |' 'J 
3t How many seedlings all together? - " f 

4« Add 2 four times,what do y ou ge t? - • cn 

D-^a *0*0’a 

5, Change the addition sentence to multiplication 
sentence, what do you get? 

• _ QtO-U 

1» How many rows of balled seeds? *- CD 

2, How many columns of balled seeds?- 

3, How Btiny balled seeds all together?- a 

4, Add 1 three times, what do you get? 

n t Q - Q 

5, Change the adSitlon sente nfs^to multi pH cation 

sertence,what do you get? , _ -—a. 


-V ^ . 

1, How many pews of balled seeds? - . -CD 

2, How mapy columns of balled seeds? 

3, How many balled seeds all together? 

4’^ Add l.flve tines, what dp you get? 

5 . ClSsl^e''a9itS liiSsnseQ sultlRUcatlon 
sentence, what do you get? 


t 








How tsany rows of tcmftto , page 2 
plants? Q 

2, How many colvimns of tomat o. 

plants? 

3« How many tomato plants all _ 

together? CD 

4» Add 3 three times, what do you get? 

; 0 ^ 0 *D-D 

5, Change the addition sentence to 

multiplication sentence, what do you get' 


d-o-d 


1. How irany rows of tomato plants? 

2. How many columns of tcmato 

plants? ■ - - ' 1-1 

3* How mary tomato plants all 

together? - ^ -- - " L,—I 

4« Add 3 five times, what do 

5, Change addition sentence to multipli¬ 
cation sentence, what do you get? 

Q X Q " Q_ 


1. How many rows of pails of 

tomatoes? - — ^ - jC4 

2« How many columns of palls 

of tomatoes? ^ ^ _ - {^„.J 

3, How many pails of tomatoes 

all together? ~ - - ,L-«J 

4. Add 5 five times, what do yo^t? 

tC^D * 0 * 0^0 

Change addition sentence to multipli¬ 
cation sentence* T diat do you get? 

w rn _ 


ai 


1, How many rows of b,aices of _ 

tomato? - - — - C-j 

2* Hcw many columns' of boxes ... 

«f tcmatfes - _ - I—D 

3, How many* boxes of tomatoes ^ 

all together? - CTT? 

4, Add 6 five times, what^ 

.o*a^a^o^u-n 

5, Change addition sentence to multi¬ 
plication sentence, idiat do you get? 


0 - 0 --a 








Support Material No, 9^^ Afray Garde (Colored pictures ri various food> 

aet of 24 cards) 

Specification 6" x 9" 


^ , .. .... 1, > ii WI ,1^. 1 I 1 ■ > 

^9 .. 




0 00 

0 00 

0 0(00 

0 0 00 

S6i ' 

^^sssss 

- S3 6 66 

S S S3 3 

Q e (f ^ P i> P 
Pf e‘^9Q ^ 

a o<? P e90Q 
*0 0 9 Q Q Q Q} ^ 

(5 (2 (2 (30 00 CO 

(S) 0 ociOOOO^ 

1 

Q_Qr Q Cr06Ci 60Q ! 
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; 

\ 

JJI/H 

• HHH 

OOQQC : 

oaooo ; 

OO OQO. 

CfCrO'CrOOO' 

ooooaoo 

OOQOOOt^ 

1 



0 0 G o ' ~^ 

0 0 0 t 
d 0 0 0 0 

Q. G 0 6 0 

rt A (5 Cf 0 

r<GGGOOO 
'O Q 0 OO c> 

\() O 0 oQ 0 

'0 O O OO 0 
\noQOOo 

o O O o 0 

Q C> O 0 o 

0 O o 0 O 

O Q Q O o 

; 0 OQ ooo 
' ooo 00 0 
; ooooQo 
\ OoOOOQ 

A665ffl<^:5a 

o 0 (!::i o o o 
f5)oadeQ$ 

Goaoooo 

:|i:igS8§§ 



Support Material Wo. 9-B Domino Cards (24 cards) (Math n) 

^eclfication l|"x 3" (size of th 
reduced) 


the cards maybe 


2x10 3 



125 3*8 ^4 3*7 ^ 


2x7 15-2 4*e 6 -2X3 ^3 4x7 1 7 



axfl /o ^ 


ixg' iO Ux^- 2 - ^ 


;t0 






Tefiicdiing Guide No* 9 (Math II) 


I Objective?: . 

Show multiplicatioi'. of .141016 numbers as repeated 
addition using the away. 

2, Transform addition sentence inbo a multiplication sentence 

3, Illustrate that a nujnber multiplied by 1 is the number 
itself 

II Supporting Idea; 

I want to be a farmer* 

’ I 

I must grow tomatoes myself*-**- 

III Support Materials j 
A* Pamphlet 

B* Array Cards 
C* Domino Cards 

IV Instructional Procedure; 

1* Follow the pronedure as suggested in the Teacher Manual, 

* 

Learning Math 2i lesson 6»“2, p, 87* 

2* Are this pamphlet in infusing the idea that man must know 
what is desired to happen in the future (i.e*,) the 
development pf his human potentials, 

3, The first picture shows the cnild saying* "I want to be 
a farmer, I must grow toitfitoes myself." 

4* Show the various stages of growing tomatoes from balling 
the seeds* transplanting,^ fertilizing, harvesting and 

marketing* 

5* Turn to page 2 of the pamplet for the exercise. The 
first exercise is done for the pupils* 


* This supporting id^ leads tcwatds- the develcpmenb of the 
major belief; - ' u 

■ af iv.w’^/SiThS/pVntlala, 
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6. The remaining exercises vdll be Individual work through the 
use of 8“ X 11", plastic ^eet and a glaze pencil, (Pupils 
write their'anivrer^ on the plastic sheet* After the ncrk 
in checked by the teacher the figures will be erased and 
prepare the plastic sheet again for the next lesson. 


B* Array Cards 

1, This is an outgrowth of the lesson on the multiplication 

of number which is developed through the use of the pamphlet 
nentioned in the foregoing* Present *ne card and ask the 

2* Present #ne card a nd ask^the pupil: 

i 6 o <5 

1 oqS. 

a. How many rows of tomatoes? 

» 

b. How many columns of tomatoes 



o. Add 2 three times, vhat do you get? 

2 / 2/2 - 6 

d* Change the addition sentence to a multiplication 
sentence, what do you get? 

3x2= 6 

3* Change the position efji^ card to a vertical position. 


DC? 

f-, 

a. Hcsw n&ny rcsws of tomatoes? | 3 j 

b. How many eolumns of tott&toes?|2 J 

c. Add 3 two times, what do you get? 

d. sentance tc ^ «Xtipll=atlon 
vjhat do you get? 


>s 

2x3= 6 


4 


Repeat for other array 


• card*. 
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1,. This irtiterlal is used in a game- contest for the purpose of 
mastering the concept on the multiplication of whole numbers 

2i organise the class into TSam A arri Team B with 12 members 
in eadi team* 

3, Distribute the domlho cards to eatih of the 24 members in 
Team A and B* 

4* Toss the coin in order to determine which team will begin 
first* 

5. The wl««r Ir coin to=ai„g «111 stirt the game by one 
putting his card on the table. 

. A‘' 

• h 

'3x2 i io 

t* The opposing team matches their cards like this 

(continue A and B) 



- ,,4 4.in +PB.ma A and B taking turns in 
7* Continue the prboess with teams A ana o 

B, If the”!pposing team has no «jard to matoh the 

.pen to nny heober »hoae oanh »n mhtch those on the t . 

9. the teon «ho« chrde ane all dlaplAy- flret la aonsldeW 

the vd-imer* 


Evaluation: 

A. From the pamphlet „tfLtij.ll<»tlon 

1* Given an array the pupllb 
throuch repeated oddltion* 


)( K X 


1. Write the addition sentence* 




tel. ^4 min 








ipth n K Koi 9 pamphlet 

f' 

2, Given an addition senteroe the pi^U *»uld he able to 
transform it into a multlplica^-lbn sentence, 

tt, Change this addition sentence into a miltlplleation 
serterice 

3 / 3 / 3/3 = 12 

□‘D-O 

3, Given ary nmnbei* and 1 the pupil will multiply them and 
discover that the product is the number itself, 

a, Multiply 
12x1 = 

1x9 = 

f™ w uw W ■ " "* 

c, to*. W ' “»•«« “ ”* 





Ifeterial .10 - Nujaber Ibmily Game 


Support 


Materials*. 

10 cm X 10 cm cards for 


0 © © 0 El 0 

■ 0 @ (S'* ijfil 


2 cjm X 10 cm cards for the follovdng 



oomblnations: 

‘ [T+n ' 'QZ^l 

frm.' 


[JI3 EI3 

I' 3 f EOl 

pa - 


lUIi '3^ 

|TTT| lUXl 

\jjj[ .imn 


TTTl 53. 
\m\ 113 

ClIM ’53 
33' 



r 6 * 2 I 

rrr^ 531 


lUii 311 

533 [I3I 
El] [33 
EH 53 ] 

^ [un na, 

P *..■0 (StH 

nm cnxi 
mu 0211 

’ I 


I 94- j lliS (SIS 
1TT3 IHS QaEa^ 
I ' a.r g 1331. ESS 
' pm (331 
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Procedure: 

1 . To introduce the gome, give eodi child an addition .onbination 
tsuM 1 - IP). Dleplay the rest of the combiiatione in the pocket 
chart or on the ohaUt ledge. Hold up each nnnber in square Cor the 
olaos to see. Iretruot those vdth the corresponding eanbinations 
to staid in front showing their oaids. If tore is any missing 
ooiiibination(a) in the "family" of'T' or 'J_' call any pupil to 
Iflok for it/them among the cards on the pocket chart or " halk ^ 
ledge. Have each pupil fotuiing the "family" say; I m C, 

I belong to the family of '21'>" 

2. ton call 5 pupils to the front, Giv^aoh (had a card witt a 

mMber ('T', 'X'. 'X' > 'X'. '-L')* 

side by side at an am's length distance aid hold their car s tp 
for everybody to see. Distribute to corresponding addition 
combinations to the rest of the pigills. At a sl^l, the pup 
vlth the cortilnations fom a circle around the "family . 
sav 'T' or 'T'. 'Bie first "family" that complete its 

memLrT^ire in the HspeX^'® 

hoidi«! X'. 'X'" 'X'" 'J-'> 

a nucil with a combination^ 

3. vary the game by followm 

say, 'TEi;'. to pupil’ith Ur 

given. to"fahlly’' fors^ ton says, 'We belong to the family 

^ 5 ,^1." ^.egreup tot fiidshes first Wins the game. 
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Exercise 1 

fThla Is a family* ^ .. 
either belongs to the 
Father belongs to 
Brother to the 

Sister belongs to the family. 

(To be illustrated in a l/k piece 
of oartollrti-*) 




\ 


-Ibi. 





-mis is a number family. 

It is a family of . 

3/5 belongs to the family o 
8 / 1 belong to 

the family of 

(Tp be illustrate* en a sheet 
befpre the exerciser 



kfe(f.i'e \\-‘A 




jv^ " 

Ti'w 

> 5W-bV tc^.-|R'"VA, 

Which dee. not l«lA« to the W ^ 
(TO be printed a. woitoheet. or In V» 









M 




41 5 3^6 V+'Z 

51 4 6^3 2+- 7 

84-1 8fC) O-hS 


10+0 
9<-1 

74^3 


otio 5t5 
1+9 61 4 

3 + 7 ^ 


2 + B 
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Exercise 3 (Td be illustrated or worksheets or on l/k l^rila paper 
flip fiaga,) 

What family is it? How do you know? Are there any 
strangers/visitors? 










Teaching Grvilde No. 10 


I. Objectives; 

Add 1-digit niunbera with sums up to 10 

Identify combinations that tifike up the sums of 1 through 10 
II. Supporting Idea* 

I belong to a family*^ 


III. 


Suggested Aobivities; 

These activities are. intended for the practice of addition 
of 1 -digit numbers with suras up to 10 . "Oie concept of the 
family as a badge of identity used to identify addition 
combinations that name a number* 


1 . 


Show the picture of a family. Point to each member. 

Say; Ihis is Father, He bel 0 ngs to the family, e+c» 

Then start a question-and-answer chain* 

I'I am Celia Tamos. I belong to the Ramos 
family, '"‘hat about y®u?" 

Pupil 1 ; I am Pedro Obis, I belong to the Obis family. 
What about you? 


ipil 2 ; I am Nora Dedel. I belong to the Dedel 

family, Ihen show a number family. 

t- »s ‘ /" T" 

ay; This is a family of 3. t ^ 

2/1 beloT'gs to the 3 family. ; 1 / 2 

’ 3/0 

1 / 2 belongs to the 3 family* t ^ ^ 3 


Have other number families W the 


Xiu*vv wu**'.** 

,ard and let several children Identify the members using 
le expression, belongs to the -- family* 


. This supporti ; ^ dea leads towards the developn^nt of the major 
belief; 

Ihe Flliplmo Child Idfflitiri.. tiiweirAerselX M 


*f a community. 
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2t Conduct the "fatnlly ganie,» See to It that all 
children in the class participate in the gume^ 
Encourage self and group evaluation in the identi¬ 
fication of combinations and 'ifamily member" rames 

3, Present exercise 1, This activity should erable the 
child to get the mea'ing of does not belong * Discuss 
the picture and help the pupils read about the 
family* I^t them work cooperatively on the first 
item then have them work on each of the items in the 
exorcise# Go around to see how each child progresses 
in the exercise* Provide help whenever this is 
necessary# 

4» Exercise 2 aims to strengthen f rther the child's 

ability to recognize +he combinations that ' a number 

5# Exercise 3 should erable the lean er to show that 
the given combinations are members of the family they 
have identified by adding the numbers, So that the 
pupils will read all the colabinations, the question 
of "strangers or visitors" in the family is added# 

6# Each exercise cap also serve as an evaluation of the 
skill in identifying combinations composing the sums 
of 1 through 10 and the corresponding addition of 
the combinations# 

7* Bie consistent reference to the "family" is expected 
to increase awareness of the child’s belonlng to that 
group# 




lOeaohlttg Guido ilo. 

I, Objective! Add 1 - and 2 - digit numbers with owns of 30 or lees 
!!♦ Supportlnj Idea; 

I ;x.Ti o.-JpablQ of developing myself physically with the help 
of otliers'*'’ 

III* Procedure/GUi'^geoted Activities: 

1, llavo a drill on baoio facts with sums up to 
30 or Iocs* 

2* Have the children work on the five-number 
T)U?.2los by writing the missing numbers under 
time pressure (say, 10 minutes) 

3. After the {je-we, aol: each child to indicate 
hie score on the score oard. 

.<1, Encouraging remarks such as, "oee, you could 
do it!*' or ‘'Thato* good workl’i will the pupilc 
build a positive self-concept and realize that 
they can develop intellectually* 


_ the development of the major beliefs 

This supporting idea leads develop his/her 

The Filipino child has the oapaoxty to 
human potentials. 




Support Material Ho, !U|. - Gross Number Puzzle (Math, l) 

Speoifloations 5 ludivilual geunes to be printed on cardboards 5” ^ 3” aud 
a 6” X 4” envelope for filing. 

Suggested scorecard oan be prepared by the pupils 
themselves 










sappoit fcteiiaa Ko. 12 - lUp Chart (2 lessoh=) I 

SpeoifloatiotisJ 60 om* x 75 cm., 12 pagep 

l\ t|K'l 


:2 [ic^|^^ 
I'ltmi 11''^' 

4(jM<v 


fti Ilf 


at 


How mary bananas di^ ^J^^tTve'^Carlos? 
How many bananas did she gl ^ ^ 

't /’ A /! 

d' ihii i 

if ' rnd 

1, How many bananas? 

2, Separate ttie k bananas 
Into 2 equal euWets. 



/// 

2, 1/2 of 4 - P 




jUry 2 - The children asked Mother for itfingoes. Mother gave 1/2 
of the 8 trongees to them* How mary m&ngoes did the 
children get? 

Htw many margoea did Mother have? 

How many mangoes did she give the children? 


A -'s ’S 

) •' J/ !■'./ 

1, How many mangoes? 

2. Separate the 4 bananas 

into 2 equal eabseta* 


fiODO 

0 ODD 

1. Encircle 1/Z of 8 mangoes, 

2 . 1/2 of 8 = Q 


Stoiy 3 - Mother bought 10 fiah. She fried l/2 of the 10 fish, 
How many fish did Mother fry? 

How many fish did Mother buy? 

How many fish did she fry? ^ ^ ^ 

o'r/rfff/t 

1. Hcv 1- ^ 

2, Separate the 10 fish 2, 1/2 of 10 L' 

into 2 equal subsets* ^ 4 }_ _ 


Story 4 - Aling Tiray bought 12 eggs* ^he f the 12 eggs 

to Mother, How many eggs did Mother get. 

How many eggs did Aling Tiray buy? 

How many eggs did she give Mother. 

000000 

OOC'OOO ^/innoD 

000000 o O o ou 

^ TI 1« Encircle 1/2 of 12 ®gg®» 

1. How many eggs? i/2 nf l2 • A 

2. Separate the lA eggs into 2, 1/^ ^ U 

2 equal sets. 



Evaluation: Listen to the story* Ihen answer the questioi^ about one-half(1/2 

1, Anita had 8 guavas. She gave 1/2 of the 8 guavas to Cecilia, 

How many guavas did Cecilia get? 

2, Rpbeito had 4 cookies. He gave 1/2 of the 4 cookies to Riqardo. 

How many cookies did Ricardo get? 

3, Mother had 10 atis. She gave l/2 of the 10 atis to her children* 

How many atis did the children get? 

4, There were 12 santole in the basket. One half (1/2) of the 1ft 

santols were ripe. How maniy^^fantolsvare ripe.___ 


1ES30N 2 


Al- FiV'+6+i'ii'e 

litWo ' A 


I'l pcpoya*; 

ui(S ^ p,r,«cjpplei- 


Storv 1 - Rita had 6 pineapples. She sold ]/3 of the 6 pineapples 

^ ?omL. How pl«ai5les did Bamon get? 

How nary ploetppWs did EIW lay!’ 

HMw' i'W 

^ T Encircle 1/3 of 6 pineapples, 

1. How wry plwapplee? !• ^ 

2. Separate the 6 plpeapples 2. 1/1 « “ 
into 3 equal subsets, 








story a 2 - Miss Reyes bought 9 atis. She gave 1/3 of the 9 atis to 
her pupils. How mary atis did the pupils get? 

How many atis did Miss Reyes buy? 

How many atis did the pupils get? 

ft’ 4 d> 'i?' .?& $S 4'> iP. ^ 

1* H#w many atis? 1, llncircle 1/3 ^ 9 atis, 

2. Separate the 6 atis into 2* l/3 of 9 = 

3 equal subsets, 


Story 3 - There were 12 papayas, linda bou^t l/3 of the 12 papayas. 
How nyany papayas did linda get? 

How many papayas were there? 

How many papayas did Linda buy? 

,// y, f - - . 


2, Separate ,tiie 12 papayas 
into 3 equal subsets. 


2, 1/3 of 12 


Story 4 ■" There were 15 chlcos, Rita sold 1/3 of the 15 ohicos to Mrs, 
Santos, How many chicos did Mrs, Santos get? 


How many chicos are there? 

How many chicos did Rita sell Mrs, Santos? 


15 chicos. 


OOOOO oooooo 

OOOOO oooooO 

O O OOO oooop 

1, How many chicos? 1* Encircle 1/3 of 15 chicos, 

2* Separate the 15 chicos 2^ l/3 of 15 ® 

into 3 equal parts, _ 


valuation : listen to the story. Then answer the question aoou 
one-thJ±d (1/3)/# 

1, Elmer has 9 lanzones. He gave l/3 of the 9 lansones to Amel, 

Hsw many lanzones did Arnel get? „ . . j. 

2, Aling Maria had 12 tonatoes. She sold l/3 of the 12 tomatoes to 
Mrs, Reyes* How many toniatoes did Mrs, Reyes get? 

3* There were 15 oranges in the fruit store, Gina bought 1/3 of tn 
15 oranges, H«w many oranges did Gina buy? 

4, There were 18 avocados in the basket. The Cruz Fanlly ate 1/3 
of the IS avocados,' How many avocado did the Cruz Family eaw 







Teaching Guide No» 12 (Math I) 


Rationale and Overview: 

These materials are intended as additional activities in 
finding one half (1/2) and one third (1/3) of a number which are 
discus feed in unit 15, lesson 15-^ and 15''5 of learning Math I, 

Teacher’s Mimal 

before giving these activities^ the pupils are expected to have 
gained mastery in determining one half (1/2) and one third (1/3) of 
a number using sets of real objects divided into 2 or 3 equivalent 
subsets. 

Lesson 1 

I. Objective; Solve problems Involving finding \/Z of a number 

II4 Supporting Idea; 

1 need food.* 

III. Procedure; 

A. Show the picture on page 1 of the Flip Chart* 

Ask; What do you see in the picture? 

Do you eat these foods? 

Where do these foods come from? 

(Ask Some more questions vrtiich will nsike the pupils 
aware that they need food and this food need is 
satisfied in the family, the conmunlty, the country 
and the nation.) 

B. Show page w of the Flip Chart. Be guided by the following 
steps- 

1, Read the story problem# 

2# Ask the pupils to answwr the questions about the problem* 


*This supporting idea leads towards the deeelomenb of the major 
belief; 

The FlUpfiie child has basic needs vMch are satisfied 
in the fondly; "the community, the country and the nation# 
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3* Write the number story involving finding l/^ °‘ 

number 

('iepeat some procedure vdth story problems on 
pages 3-5) 

C* From the diadussion, ask the pupils to cc»iiplete the 


followihS number stories; 




/•f 2 = 

5. 

|of W = 

2 i 
2* 2 

of 4 * 

6. 

|of 1^- 

3. 1 

of 6 - 

7. 

iof U = 

1 

of 8 e 

8, 

1 of 16 = 


IV-. Evaluations 

See page 6 of the piip Chart 
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Ijsaaon 2 

I, Objective; Solve problems involving finding 1/3 of a number 

II. Supporting Ides; 

I need food«-if- 
III* Frocedurej 

A* Show the picture on page 7 of the Flip Charti 

(A.sk similar questions as in lesson 1 to make the pupils 
aware that they need food and this food need is satisfied 
in the family^ the conmunity, the country and the nation* 

D. Sh^w page 3 of the Flip Chart, De guided by the steps to 
be follewed as in lesson 1, 

(Repeat same procedure with story problems on pages 9*H) 

C* From the discussion/ ask the pupils to complete the 
following number stories; 


1* 

1 

y 

of 

3 * 

4* 

^ of 12 " 

2. 

1 

y 

of 

6 » 

5, 

it 

3. 

1 

y 

of 

9 - 

6* 

VsJll-* 

II 


V# Eivaluatlont See page 12 of the Flip Chart* 


tt This supporting idea leads tcfwards the development of t 
major belief; 

The FlUplno ohiM tae basic bsrts on. 

In the family/ the community, the country and t 
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MJOR aTJIEP o' ’A'l’DIiDUTS MD SUPPORIIIIS T'ntilAR 

11 * civics A1TJ5 quiiuiiE 

SRADU I 


Major Belief Rtatoraent 


Supporting Ideas 


1 . Our basic needs are satisfied 1,11 have basic heeds, 

in the fardly, the coninunity, . , , , , , . 

the country and the nation, ^ basic 


1,1,1 I have basic needs in brdOr to 
survive and to feel secure, 


1,1,2 I have a need for belongingness 
and affiliation. 


1.1,3 I have a need to love and be ' 
loved, to respect others and 
be respected in return. 

1,2 % basic needs are satisfied in the 
fanlly, the s&hool and the oomnunity, 

1,2,1 In order to meet these basic 
needs, the family, the school 
and the coraraunity must pursue 
certain courses of action in 
the present. 

2 , We have the innate capacity 
to develop our huiaan 
potential to the fullest. 


2*2 I can only develop my potential to 
the fullest within a group. 

2.3 I undergo physical/intellectual/ 
emotional/spiritual or moral/ and 
aesthetic changes, 

2.4 I can help others develop their 
potential, 

2.5 I have the right to develop my 
potential. 

2.6 I can develop ray potential to the 
fullest by doing something about iV how, 


2»1 I am capable of developing my 

cognitive/aesthetic/emotive/and moral 
or spiritual potential to the fullest 
given the proper envliunmental 
conditions. 
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5, fe are nationally loyal 
citizena with a fellow- 
feeling foi' all Hlipinoa* 


3.3 Ab a member of the group I feel 
proud of its achieYerasntS and 
poaaeasions* 

3.4 As a member of the group I ^ 
concerned with its problems and 
how these may be solved now# 


3*1 I belong tO‘ a larger group^tfajnily, 
ooin£iunlt3r''natioiLk .. 

5,2 As a member I feel one with the 
group. 


4, Our cultural heritage is as 
rich and as varied as that 
of any nation in the world. 


.3,5 Ab a member of the group I am 

willing to participate cooperatively 
for the welfare of others* 

4,1 Ify country has a rich culture that 
I can bo proud of, 

4,1*1 There are many thin^ in my 
country that I can be proud, 
of 


Examples; 
l']a,terials 

Food, clothing, shelter^ 
handicraft 


lion-material: 


Iluaio 

Religion 

Ranee 

language 

behavior 


1 1 2 I am proud of the Nation al 
symbols that stand for my 
country 

4*1,3 I a® p^oud of the achievement 
of great Filipinos 

_4,i,4 I am proud to be a Filipi»@' 




Teacher’s Guide 
Teaching Guide 


Civics as Culture 


This sample lesson alms to contribute to the development of the 
broad objective: The child raaliaes that one is capable of developing 
onself physically with the help of others* This is but ohb of the sej?les 
of lessons that should be prepared inorder to develop the above-mentioned 
objeotivei leading towards the conceptualization of the Supporting Ideas 
I oan develop my potential to the fullest with in a group* This Supporting 
Idea belongs to the Major Belief Statement thats We have the innate oapaoity 
to develop our human potential to the fullest. 

The lesson being easy may be taui^it at the early part of the sohool 
year* within the 40 minute period prescribed for Civics & Culture* 




Grade I 


Sample Lesoon Im Civics & Gul-tyxe 

Awaretiess of Otters Physical Pcitential 

I, Objeotivct 

Given a member of physical ao'fciviiiesj bhe child will be 

able to: 

a, identify the body movement involved in performing 
certain activities 

b, tells which physical activities one oan do alone 

0 * tells which physical aotivities one needs the helps 
of others 

II, A. Ila^or Belief; 

We have the innate capacity to develop our human potential 
to the fullest, 

B, Supporting Idea: 

I can develop my potential to the fullest by doing something 

about it now, 

III, Procedure: 

A, Motivation: 

Pupils choose playing eq.uipment such as; ball, sUpping 
rope I gEirter, etc, and lot them play \d.th it. 

Ask pupils what they did. 

Ask pupils what part of the body they used. 

B, Pjjesentotion! 

Teaohei pMrtomtaes a oertain e.c Idddny =<»- 

thlBS, Posilns » oaxt, oairyins b Uaskrt on the heed, runnlns a 

laoe, eto. (leaohsr does thie one at a time) 

1 . iek implla to Identify the action beine itoae, 

. iok pupila how action was done, e.S, hands W 
raised^ ri^l!'^t foot raised 

2* pupils ^0 

themselves. 

Ask pupSls to identify ^otivity^ 




Civics c; Culture 


^2 - 


5, Lot a pupil lift a desk or tatle^ 

Let another lielp hini/her lift the table, 

4* Ask the first child how he felt dcihG it alonej 
doing it with others. 

Askt Wl'iy was it difficult to lift the table 
alone? 

V/hy was it .easier when others helped? 

Have children realize that combined physical 
effort makes lifting possible, 

0, Reinforcement 

1, Lot the children describe what they do at home such as 
scrubbing the floor, sweeping the floor, chopping the 

wood, washing the dishes, etc* 

2. Ask the children which is easier doing it alone or doing 

it with the help of others♦ Ask why* 

% Act out activities through songs. 

Example t This is the way I wash my clothes (5 x) 

scrub the floor 
sweep the floor 
wash my face 
go early in the morning* 


K* 


Application 


a. Guessing Game 

a) A child demonstrates any purposeful activity 
h) Let his/her classmates tell what is 


b. 


demonstrated 

Let the child describe the aotiyity 
Have the class rearrange and clean the classroom. 


E, 


Evaluation 

Observe the children whether they use 
potential by the follo«lhC 


their physioal 




5" 


Ohookllst 

Aottvities ”9^ Ofeera 

' Ye 0 ’ Ho { Yee ' Ho 
*r I • , 

t i I I k 

li Carryine school bag » » , 

2, Getting and returning boolcs , , * i 

r 1 . 

and other materials ' , 

:i* Cleaning the room i i * • 

I I 

A, Caring for the plants ’ * » . 

' ' I 

5, Erasing the chalkboard and i ^ ' i 

oloaning erasers ' ’ i , 

6, Sharpening Pencils i i ^ ^ 

^ I 

7# Arranging desks and tables ’ * » ^ 

8* Reparing for school i i ’ * 

» » f ’ 

P, Intervention (Action Component) 

1, Enjoin the children to help in the household ohoices. 

Let them iQH whether they did the household choices by 

themselves or with the help of others 
Bnoourage the children to do some of the household chores 

independently like fixing their rooms, stucUBt desk etc. 
He should also be encouraged to help his brothers and 

sisters develop themselves* 

2, Let them report about these activities in closs^ 








Support Material liiddles (Oivios a Culture Grade 6)3®) 

I, 1, I am a 3reotaLi/jle, 

I am red, white and blue. 

I fly on flag poles in school grounds, 

2, I am blaok, 

I plow the fields, 

I help the famer, 

5, I Dja a frui-t, 

Sometimes, I>in green 
rJometimes I*ni yellow, 

I make bhildren grow, 

4, I am a flower, 

White and sweet* 

Made into garlands. 

Plenty in our land., 

II, Bvaluations Present these pictures and let ohild3:en identify owr 










Teaohittfj Guido 


- (Civiofl and Culture) Grade I 


I, Objective: Name national Symbolo 

II> Major iJoliof Statement: The KLlipino. child must be nationally 
proud of liis/her cultural heritage. 

Bf.' Supporting Idea; Ify country hag a rich culture that I can 
bo proud ofi 


Iir, Proooduro: 

A* Ask tho chilcl to nsune some Hiilippine fruits, animals, 
flowers and flags. I<ist these on the blacJs^ijaSia^- 
B. Write tin riadlos on tin tloAlnard and read Sufi-, to Hn 

class orally. 

O. let pupils read the nddlee end aah to to art* the 
ploturee presentoj vdth the oorrespooaiog riddles. 

1 . Tell pupils Hiilippiue Jlae, smnpagulta, 

nango and oaiahao are our national synbols. ^ 

E. ish pupils to dens oilier sraaipleB of IhiUpplne 

Hetional sjmhols like - tonsTegalog, «iao, IWong, 
Dr. Jose Hizal and Juan de la Cn^Ze 

P. dsk pupils to n* things that ers not our tfltlcnal 


IV, 


syniboll* 

Evaluatioul Identify our national ijubols 

Present dlfftoht kinds of flags, nouers, 
Ask tho ohlld to identify our national sjmWs. 


fruits and anlinalSi 




Teaohini: Guide for A Sample Losaou lu Oivioa and Culture 

'J?he looson intends to initiate the grade one pupils to some 
oritioal and creative thinking aotivitlea at the time when they already 
know hou to read and write. The aotivitioa are used in the lesson both 
as teaolxing and learning strategies to attain the oli^eotives and to 
arrive at the learner's conceptualiaation of the supporting idea that 
he or she is oapahle of developing his or her dognitive potential to 
the fullest when given the proper environmental conditions. 

This type of lesson whon initially and completely oonduoted 
to the children may take more than the time alloted for the subject, > 
Henoo, the teacher is given the leeway to divide this lesson in 
that may suit his or her needs with due consideration to the pupils’ 

I 

( 


oapaoity* 




Sample Lesson in Givios and Culture 

I, Objootivo: Given the opportunity to think oritioally as well 
as creatively, the pupils v/ill be able tos 
It list things found, in the home, oonununity 
2t gxoup thinGS and give each group lable 
5* tell the similarities and differences of things 
found in the homo and oommunity through grouping 
I'tijor Belief: We have the innate capacity to develop our 
human potential to the fullest 

B, Suppoid/ing* Jdca: I ain capable of developing my cognitive 

potential to the fullest, given the proper environ¬ 
mental conditionst 

III, Prooeduro; 

A, I'btivation; 

Activities 1, 2 and Q of the Creative Activities 

Booklet 

jj» ihJGsontation: 

!♦ Ask the pupils to list as many things as they can 
think of that can be seen in ’the home and community, 
Ejjaraple; parlci plants, ohurohj etc, 

2, Instruct the pupils to group the things they listed 
as they want them to be grouped, 

(Children may group aooording to people, places and 
thintjs or as places of recreation, for education, etc,) 
Lot children explore several ways of grouping the 
many things they listed, 

5, Have the class break into small groups, 

Teaoher should be oareful not to use mu oh time in 
this activity, He/She should also take this oppo3?tunity 
to observe closely the oli(iueB, isolates and star of the 
olass and give remarks on the importance of belonging to a 
group and helping others through kind ways. Approaching a 
child and whispering, ”why don't you invite (the isolate) 
to join your group, sure he/she oan also help the group. 


11 




Civioa and Culture 
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4* Let each pupil present his ca? her list to the tnembers 
of his or her Group and tell hov he or she her grouped 
them* 

5. Have a olasa disoUasion on the different ways they have 
grouped their thinfisi Ask the nano or loibel they have, 
given to their gToulplngs* ReiUeat that the pupils ^ve 
the reaaona for the Iciiid of grouping they did* i \ 

(in this activity, tlie pupils will likely discover that 
they have mentioned the acme things yet grouped them 
differently* 

IV* Evaluation* 

Do the following activity! 

l) There are many things that may have the same shape. A 
marble, a ball and a coin are all around. 

Using the figure given in each box, draw as- many 
things as you oan think of that can be found in the home. 

a tjtle to your., dra wi^i^. 
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AVjttex-Q, 


WrCT TI.n THE (HALLEHOil 

Du, Mtnda 0, Sutaria 
Diueo-bor 

Duuoau of Elomontary Eiuoatioa 


Ono of ny uegceta Id that I oould not ho with you at the hegitmlng 
of thin workshop. Cut, anyway, I think that lay ooming is not too late 
booauao you have about one week more and in fact, I^m happy that I oajne 

at tliis time hcoauoo I oould see your output, 

I»d like to commend you for the output you've produced thus 
and I*d like to thank our consultants for giving the partioipants a 
ixana and for guiding them along. I knew that what you are ^ing aa 
difficult. If you let mo sit dom and write as you ^ 

think I could do half as woll. I think r..ny of you are of ^e^lief 
mn is inprovahlo and what is good now can he mde better and 

can bo made boot. I have that you for ^at you have 

I«vo soon somo of your work and , 4 . t observed, 

ao„o. 1.4 U.0 .0 . .OW ve^ ^ ^ 

»no tho toM toU^ atd th ^ larontabls. 

„1U l>o tamn* about uottuus W ^ mterla^a. 

3o I hope ttot at this oar y ■ ^ toBienoy psAaps to 

you oolt^odal tho uso of tho ™^ tBo thlnea that ohouU 
toko a bollof Oh JUBt a oo-ou i4o . ^ ^ I 

bo done la to diotiueulah botMooti y^BBBMhloal struotura of oosnltlvo 

uould aoal^ bollof a UpJ-ur iovul If tho ^ ,^b Boeda 

dovulopnout. luataaoo, to to more ape , ^ 

bo "C-othing diko tbi" - I aud fuHiU" hf" obl^ 

OBO aan bo bottom oatioflod If ho bolob^ to a ^ P 

tions to the group. at the statements in 

Probably what you may wish 0 si^atemetrtB 

« 4. nf Deliefs and find out wnion d* 
handout on tho Syston of Celiei 

and whioh are not. 




M 2 «* 

l«t uo disobueo ourselres of the thought that a hslief oau he 
IntainializGfl ^dth only oho losson. Therefore, if this cannot he done 
onybo for tho tom bca%^ whidi you have in your teaching guides, 

wo my aubotituto a tom such as "aupporfclng idea." 

In tho dovolopnent of a teacher*s manual, I feel it la Ic^ortant 
that toachora roollae tlio relationship between that terminal idea, the 
bolief and tho supporting idea. It v;ill be good to cue the teacher and 
holp her to roalize that several lessons nay be needed to achieve a full 
graop of tliat bollcf* So In the teachor*s tianuol, it would be a vesy 
weloono thing to see a statouent to the effect that that lesson is flup- 
poxtivo nf a certain belief or nay contribute to the development of that 
belief. You raay say that this is one of the Jjuilding blooks to the 
dovolopincnt of that beliof, 

I'low this brings wo to tho Idnds of teaching guides or teacher's 
laattualfl that you nay produce, Sinoo we arc oonoemod with the retraining 
of toaohors and sinoo wo roalize we don’t have suffioient tine to reabh 
every toaehor, vo intend tliat the taaohing materials, spooially the teach¬ 
ing guides, wc put in their hands should also perform the function of 
training then* The teaching guides should help the teachers realize that 
in tho dovulopnent of a belief, it is important for them to see how 
supporting ideas from lesson to lesson Oott be lilo te d and lead to the develop— 
wont of a belief. Don’t bo afraid to indicate in your manual the things 
toaohors liavc never enoounterdd in any manual before* Since we cannot have 
suffioient faoo-to-faoo sessions witli teachers, we do hope that the 
materials wo put in their liands can holp train them. 

In order not to be very repetitious in your instructions it would 
bo helpful to the teacher if you can designate certain symbols or graphios 
to indicate certain ideas in your set of materials, so that when the teacher 
onoounters these symbols she knows that one is a belief and that the other 
a supporting idea. Maybe you can agree among yourselves what symbols to use 
so that there will be unifouaity of interpretation^ The use of such symbols 
is also going to reduce tho verbosity of the materials, tha amount of 
material teachers have to m&a throu# when preparing a lessottr 




In the development of a eeaee of humanity and nationhood, I vrould 
liloo to see in the teaching guides some exemplaa: reinanks that the teacher 
oan give to help the child realize that he has potential, IThere are 
e^cocllont teachers who, In the feedback that they give the children, oan 
make the children realize that they themselves have potential, that they 
i-Wst participate In their o^^n development and not Just wait for What the 
teacliers will tell them, I don’t see anything wrong with your trading 
suoh remarks with each othor which bhey can place in the teacher’s manual 
wherever they will fit, I know that there are maay such remarks that vri.ll 
make the children realize first of all, (a) that they can perfori.i a certain 
task, (h) that they are improvable, and (c) that they can do bettor than 
their last performance. The remarlcs should of course be keyed to the level 
of grade one children, \7e must realize that grade one children are still a 
little ego-centered. Giving remarlcs that oan develop/strengthen their ego 
V7ill bo fine. However at this point, I would like to sound a caution, let 
us not stress the self to the extent that the child develops an ogDlatlc 
craving for self-development, for getting the group to which he belongs. 

To serve the group to which ho belongs is an individuals responsibility, 

Tho child should be made to realize early in his life liiat he should serve 
not only himself but also others in a gradually enlarging oommunity. 

The Children in tho elementary school, are hi^ly impressionistic^ 
What you expose to them during their initial learning years will bo What 
they \ 7 ill learn and will retain until they grow older, let us make sure 
that wliat they learn is right. 

Let me cite some examples. Ohe support material on ”1 need water," 
those 3entenGea 7"B]i! gILlS ’Em eto. were all written in capital 

letters and with no period at the end of each sentence, I would think that 
you could informally expose the child to the oorreot printed form like 
"HE PILIS THE GLASS", W* consider these little things to be inportant be¬ 
cause in grade one, anythii::© tiiat’s written on the board or printed on 
flash oards is absorbed by the child, Even if the children do not as yet 
know the difference between a sentence and a paragraph, informally eaj)oslng 
them to their, form and fomat can do a lot in orienting them to tbe form 
of vrriting in both English and Filipino. 




X OQitt BG© hoVr' difflonli) the task of th© Civios aad Cultuire guoup 
is, For tho first threo groups, (English, Pilipiuo and Math) I thiuk the 
function of tho learning areas is mainly supportive. What will really 
boar th© burden of develoiiing tho belief system, that has been desoribod in 
tho Aouna paper is tho learning area, Civios and Culture, Por all the 
other Qubjoct aroas, the OBveot I will sound iss if tho lesson or episode 
lends itself naturally to the infusion of a supporting idea or belief, 
then go aliGod but if the result ing work or the infusion of values would 
result in something that looks like a sore thumb, it is better not force 
the Issue. 

V^o Would like to develop materials that ore deli^tful, most 
odifying and ©njoyablo to children, especially in grade one, Semenber 
that the type of exporianoe the child will have in grade one will deter- 
mine whether he will liko or dislike math, like or dislike reading or 
language. Grade ono is a crucial stage. Let's not forget that these 
oliildron otill love to play. Let's not forget that they're children and 
it's normal to expect them to love learning seiiuenoes that are delightful 
and give thorn opportunities to play, They will never be young again, 

(That's the reason why writing for grade one Is very challenging. 

It doi-nands that tho vraitor feel young, that she axperienoes That she is 
TOiting by putting herself in the shoes of tho young 6^ and 7 or 8-year 
old child. Only then oan wo be assured that we will develop materials that 
will not bo opproBsive to theia, Porgive mo for using the word "oppressive," 
booause I have really ooma across a lot of oppressive materials for grade 
ono, ITo wo under many of our ohildren cannot read and do not llice to read, 
Their first oxporlenoe is not at all enjoyable, If may not even be 
odifying. So, I hope that when you write your materials you transport 
yourselves to the day when you wore young and feel what you are writing 
so that what you produce is something that the child will find deli^tful 

to loarn from, 

I'd like to return to Civics and Culture, There's no one in the 
Itlnistry who can say that he has developed a material iufusltig the shared 
belief system. If it is materials dealing with values, yes, I think many 
of us are veterans. We oan crow that we have developed a lot of materials 
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intatidod to teach values* But^ we have to modify the approach because we 
have modified the toohnologyi to approach the developmeut exf values throu^ 
a shared syeton of holiofs. 

How to do tills? Until now is still a big question mark* I ask 
myself what kind of material and how we can produce such material* Soj if 
sono of you have hit the doldrums during your stay here, feeling unhappy 
that you have not produced the kind of material that you think you should 
liavo please don't despair* Remember, one of our very strong beliefs is 
belief in the Improvahillty of man, that man has potential* You have 
potentialj that's why you ore here. And in the process of developing 
your potential, you derive many benefits from working with groups, and 
from being exposed to people. You have people around yon. You have our 
foreign oonaultants} you have our local consultants j you are not alone, 
Itoop at the task, and my I congratulate you for tlie very good work 

produced BO far* 
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CLOSING REH&RIS--' 

Rr, Pablo E* Natividad 
Chief j Curriculum Development Division 
and Director, Mobilo Team Training 
in Currioulum Development 


Colleagues in the field of ourriculum development! 

Today as we close the twentj'^day Mobile Team Training in Curriculum 
Development, we would like to exp 2 ?ess our sinoerest thanks to our consultants 
and resource persons for being with us in this training worlcshop which I 
know is vital to our country's needs, programs, and activities* 

One special significance of an event or an activity like this, is not 
only being able to bring together participants and consultants from the 
various regions of the country, the Bureau of Elementary Education personnel 
and resource persons from different countries, all, \dio are dedicated, and 
should I say facilitators not only of the educational system but also of a 
mission in on^ihasizing in full, about integrating, unifying, and bringing 
all the best people together, to resolve a common problem. 

Vibh the faoillties of the romantic Bunot lake Resort, so generously 
placed at our disposal at least for twenty days, and under the stimulus of 
a domooratic, friendly, and invigorating atmosphere which by the way 
charaoterised the training, we are certain that v/e had a bit of cry-* 
stalization of hazy ideas on hov; we will operationalize our action plans, 
and an unfoldment of new horizons regarding its meohanios for an effective 
implementation. 


^Delivered during the closing ceremony of the Mobile Team Training in ■ 
Currioulum Development, held in San Pablo City on March 6, 1982, 
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We know that when wc first eat together last February 15? ve had 
vague ideaa as to what wo are going to do or say* But as the days vent on^ 
we found various avenuos opened to us* First, there was the avenue of 
friondsliip and fellowship which all of us must now have surely entered. We 
have aolmowledged the other fellow’s existence and importance. And because 
we havo sat, studied, and worked together over our common problems, we now 
find ourselves with a new foeling, the so called feeling tliat was made 
possible in tho democratic group process. \fliBro before some were too shy 
to e:cpress their ideas and opinions-, now, we are sure, we are more confident 
in making ourselves heard, because the training-workshop way drew out the 
shy and the reserve from their sheila of mental exolusion* 

I know that despite the number of exposures we had in the past in 
ourrioulm Jevolopmont, stlU aom of tho lloas and propoaltlona iiaaentad 
for tho pant ooupXo of daya, eapoolaUy on tha tallof' tyotam, I am anra, 
wore rather raw and okelotal md the dlaouBOionB led to more intricate 
xaolfloation or ehoioeo, Wt we do not reswd the rnlo of torlty ee a 


oonetraint. While hrerlty wee the cole omement of the preeentatlone, 
eurely, eineority, aeeletanoe, and gnldanoe were lliewlee edornmente. I 
know, that the preeentetlone of onr oolleagnee and the dleoueeione that 
followed firmed ap among the partlolpehte that there will nerer he a 
guarantee of a ri^t oholoe of aotlyitlee and plane - there ere only 

decisions and oonseq.uenoGS. 

The anietry alweya look for*-ard to a kind of achievement, perfor- 
™a„ee or collective activity like thie. There ie no douht, however, that 
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the outoouios of the produota of hard work that you had put in this twenty- 
day training-vork-shop is of such Quality that will aerve as an inspiration 
for our children, teachers, and other school people, ^fhis training is 
timely in that it o:^oBGd the needed snanpower who will provide the leadeiw 
ship in moeting the needs and demands of the program in the regions and in 
the Central Office. Witli the selected participants and consultants the 
realisabion of the objectives of the training was not an anpossibility. 
Through your energetic and dynamic letiderships ,■ you were able to sh 
youx Cloa- 3 lV.« Sift 1» BUPPOrtifS 

ovorxUlxs coxoexn of tho Bow RepuUio to ohoxa the beneHte of pxogxeee 
with the exeat «e of o»x people •• the ohildxeo ,mo axo the xo*^We 

the benefits of this training program, 

I£ the txalniog hoe aooo*pUehed oothloe «oxe Uien deepen the 

ooheolohoneoe on the porte of both sxoupe, the xeglone and the oentxal 
omoo in thoix xutnality of intexeeta and in the identity of onx ulti*te 
goals in ovu-xloulm devel^ent, then wa would oonaldex this txalnxng a 
suocoss. IWt » to hasten to say that if we ad suooeed in this txax». 
ing. it is beoo.se of a nusdoex of xeasons: fixst, the pxesenoe of tsd.e«tod 
oonsultahts end paxtioiponte, and seoond, the intelligent, enli^ditening, 
aown-t^eaxth disoussion and xeaotions vdoi* enabled ns to aehisye onx 
ohjeotives and oa»e np t-lth a sot of ontpnts. All of these -as the 
realisation of the objeotlves not an itwoeslbility. 




I hope that wo end, thla training-workshop \7ith the happy memory 
of outr rantually-aharcd experiences for the success of curriculum development 
in the regions in particular and in the whole country in general* 

\/e will be looking forvreird to hearing from you about your action 
programs and sernestral reports, 

CJood bye and may all of you return to your destinations safe and 
sound. It was indeed a pleasure to work with you! 




EVALUATION SlffiST 


The following statetnents ooticern certain aspects of the training 
worJcshop you have just completecl. Indicate your reaction to each 
statement by writing the number of your response on the blank space 
provided* There are five possible choices for your response} 

1 - !3trongly agree} 2 - Agreej 3 ~ Neutral; 4 “ Disagceej and 
5 - rJtrongly disagree 

1* The activities of the workshop were generally vrell^directed, 

2, All the activities contributed towards the realization of the work“ 
shop objectives, . . . 

5. Sufficient time was given for each activity,__ 

4. A balance of work, rest, and recreational activities was provided 

for the participants, ___ 

5. The lectures were enli^tening and practical, and related sufficiently 

to tho project to be undertaken. . 

6 * The leotures provided the necessary background information on 
the themes set for the project,_ . 

7« Bone lectures were irrelevant to the objeotives/themes of the worb- 
shop, 

8 , The handouts reinforced the lectures, 

9» The group discussions proved helpful in threshing out problems of 
the individual participants, .. _ . . 

10, The siae of the group and the sub-groups was conducive to a full 

disouDSion of ideas and issues, __ . 

11, The optimum amount of time was spent on group discussions, , __ 

12 , The brainstorming sessions helped the participants decide on the 

project to Work on, __ 

13, The workshop site provided a proper atmosphere for the workshop__ 

14 , Tho resort facilities provided the participants sufficient con¬ 
venience and comfort, _____ 

15 , Members of the faculty were Very accommodating and helpful, - 

16 , The support staff was most efficient in tho parfoisnanoe of their 

Work. __ 




2 


13,14 

2 » 


Loi'^ wculd you lato the cianagenont of the vor'icshop? 


; EC I YG I G "fwll 

t till 


If yv)U vero to organize a siiailar workshop, which phrases/activities/ 
proneduros of this workshop world you adopt? _ 



Vhioh features would you improve? How? 




^'/iiich features would you totally disosa’d? V/liy? _ 



3# Are thoro other/ oomments/suggOBtions? 



C, If you strongly disagree with any of the statements numbers 1-16 
please give your reasons. 
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mma'Dioir stMiffir 

Ftfteott parfclciiK^nta sopajesdUtifif^ the 15 Hegiona atjd 10 fKom the 
Birceau of Elemotttaiy Eduoatlon of the Hiuistrjr of Bduoatioo and Oulture, 
Hanilaf ov a total of 25 paiticipanto convened at liake Bunot Resort, San 
I^blo City, from February 15 to Iteeh 7, 1982 for the puipoae of develop¬ 
ing among others sample support materials and teaching guides for Grade I 
in preparation for the implementation of the new Elementary School Currioulmn 
beginning June 1985• To gather data on the observations, reactions and oom*- 
inento from the participants for the management of the training workshop to 
USO In planning future worlcohops an evaluation instrument was evolved, Ihe 
responses of the 24 participants who aooanplished the form were categorized 
tlirou^ tho use of a fivo-point rating soale* 


The ratings of tho partiolpants showed that the training woiSsshop 
was 8553 successful with 509^ dhoolcing strong ly ageee and 55?^ agree, The 
remaining IT/t were divided between 149^ neutaal and 3% disagree, These are 
shown in the oonsolidatod ratings per item as follows; 


1 , Tho activities of tho workshop 
wore generally well-dlreoted, 

2, All tho activities contributed 
tov/arda tho realization of the 
workshop objeotiveo, 

3, Sufficient time was given for 
each aotlvlty, 

4, A balance of work, rest, and 
rooreational activities was 
provided for tho participants, 

5 , Tho lectures were enlig^itening 
and practical, and related suf¬ 
ficiently to the project to be 
undertaken* 
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Likewise -the paarticipaiits rated the management of the training workj- 
shc^ witli I6}i excellent, 48 J 0 good veiy fair. 








